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Dear reader, 

 

You are invited to read the new issue of Biuletyn Metodyczny, which has been 

published by Powiatowy OŜrodek Doskonalenia Nauczycieli w Wodzisğawiu 

ślŃskim for 18 years. 

 

There are two reasons why this publication is exceptional: first, it is 

international, with authors from different countries, second, it has been 

published during the Covid-19 global pandemic. 

 

Education at times of the Covid-19 pandemic creates challenges for teachers, 

students and parents all over the world. 

 

We would like to share with you the experience gained by teachers from 

different countries to share with you new ideas, solutions and tools  

for improving remote teaching skills.  

 

Wishing you good health and patience in overcoming difficulties with remote 

teaching I invite you to read the current issue and I hope that you will be 

inspired to create new, innovative lessons. 

 

Iwona Miler  

the Principal of  

In- Service Teacher Training Center, Wodzisğaw ślŃski 
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BOGUMIĞA RčŧAőSKA-śWIERKOT 
 

On a school bench or in front of a computer screen?  

Lesson plans in Poland and worldwide. 

 
 

 

 

 

Bogumiğa R·ŨaŒska-świerkot 
consultant for international cooperation  
and foreign languages,  

In Service Teacher Training Center, 

Wodzisğaw ślŃski, Poland 
Dear Readers, 

we present the next edition of last year's international project  

in a very practical dimension. We invite you to read lesson plans written by 

Polish teachers and teachers from many schools in Europe and abroad.  

The collected lesson plans were created in an invariably unique educational 

reality with the Covid-19 pandemic in the background. They are diverse in 

many respects and are addressed to different age groups of students  

and different types of schools in different educational systems. Some of them 
are designed to work in regular learning, others are suggestions for working 

with students in distance learning conditions. Today's teachers should be 

prepared to teach lessons in both variants We also include a set of tasks  

and exercises created for creative use by teachers. 

Is the lesson plan really needed today, is it useful for work, and if so, 

who needs it? If we mean a detailed outline, i.e. covering not only the 

teacher's questions but also the anticipated reactions of the students, assuming 

the need to direct the answers to the expected ñtracksò, then we can certainly 

understand the teachers' complains and admit that preparing such an outline 

can be time-consuming and often ultimately useless. However, if we realize 

that each lesson is an opportunity to improve one's own workshop,  
it encourages reflection, allows us to determine the effectiveness of teaching 

methods and techniques, it is good to note down what we want to achieve  

in a given lesson unit, and how do achieve it. 

There are no ideal patterns and schemes for recording lesson 

scenarios. However, there are several suggestions that you can use or try  

to adapt in your teaching practice. The proposal of writing a lesson plan 
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according to David E. O'Connor assumes the use of five components : 

¶ formulating a lesson topic in the form of a short factual sentence 

ready to be written in the register and in the student book, 

¶ setting lesson objectives, 

¶ establishing the course of the lesson taking into account the methods 

and techniques of work, 

¶ preparing teaching materials and means,  

¶ carrying out an evaluation in order to draw conclusions for future 

activities. 
A lesson plan is always good and useful if it helps to organize  

the lessons and achieve the goals. Therefore, we present you with a dozen or 

so sample scenarios of humanities and art subjects in the hope that they will 

serve to teach good lessons in your schools and inspire you to write your own, 

original ones that will allow you to plan your work with your students 

effectively. The authors express their sincere hope that they have managed  

to ñbalanceò the methodological recommendations and expectations  

of teachers in order to construct good lesson ideas. However, the answer to 

the project's titular question ï which variant of teaching is better:  

on the school bench or in front of the computer screen ï belongs to you,  

Dear Readers. 

 
 

Bogumiğa R·ŨaŒska-świerkot 
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ʈʆɿɸʅʉʂɸ-ʉɺɽʈʂʆʊ ɹʆɻʋʄʀʃɸ 
 

ɿʘ ʰʢʦʣʴʥʦʡ ʧʘʨʪʦʡ ʠʣʠ ʧʝʨʝʜ ʵʢʨʘʥʦʤ ʢʦʤʧʴʶʪʝʨʘ? 

ʉʮʝʥʘʨʠʠ ʫʨʦʢʦʚ ʧʦʣʴʩʢʠʭ ʠ ʟʘʨʫʙʝʞʥʳʭ ʫʯʠʪʝʣʝʡ. 

 
 

 
 

 

ʈʦʟʘʥʩʢʘ-ʉʚʝʨʢʦʪ ɹʦʛʫʤʠʣʘ,  

ʢʦʥʩʫʣʴʪʘʥʪ ʧʦ ʤʝʞʜʫʥʘʨʦʜʥʳʤ ʩʚʷʟʷʤ  

ʠ ʧʦ ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʘʤ,  

ʈʘʡʦʥʥʳʡ ʮʝʥʪʨ ʧʦʚʳʰʝʥʠʷ ʢʚʘʣʠʬʠʢʘʮʠʠ ʫʯʠʪʝʣʝʡ, 

ɺʦʜʟʠʩʣʘʚ ʉʣʸʥʩʢʠ, ʇʦʣʴʰʘ 

ʋʚʘʞʘʝʤʳʝ ʢʦʣʣʝʛʠ! 

ʄʳ ʧʨʝʜʩʪʘʚʣʷʝʤ ɺʘʤ ʦʯʝʨʝʜʥʦʡ ʚʳʧʫʩʢ ʧʨʦʰʣʦʛʦʜʥʝʛʦ 

ʤʝʞʜʫʥʘʨʦʜʥʦʛʦ ʧʨʦʝʢʪʘ ʚ ʦʯʝʥʴ ʧʨʘʢʪʠʯʝʩʢʦʤ ʘʩʧʝʢʪʝ. ʄʳ 

ʧʨʠʛʣʘʰʘʝʤ ʚʘʩ ʧʨʦʯʠʪʘʪʴ ʧʣʘʥʳ ʫʨʦʢʦʚ, ʥʘʧʠʩʘʥʥʳʝ ʧʦʣʴʩʢʠʤʠ 

ʫʯʠʪʝʣʷʤʠ ʠ ʫʯʠʪʝʣʷʤʠ ʠʟ ʤʥʦʛʠʭ ʰʢʦʣ ʚ ɽʚʨʦʧʝ ʠ ʚ ʤʠʨʝ. ʉʦʙʨʘʥʥʳʝ 

ʧʣʘʥʳ ʫʨʦʢʦʚ ʩʦʟʜʘʚʘʣʠʩʴ ʚ ʯʨʝʟʚʳʯʘʡʥʦ ʫʥʠʢʘʣʴʥʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ 

ʨʝʘʣʴʥʦʩʪʠ ʥʘ ʬʦʥʝ ʢʦʨʦʥʘʚʠʨʫʩʘ. ʆʥʠ ʨʘʟʣʠʯʘʶʪʩʷ ʚʦ ʤʥʦʛʠʭ 

ʦʪʥʦʰʝʥʠʷʭ ʠ ʥʘʮʝʣʝʥʳ ʥʘ ʨʘʟʥʳʝ ʚʦʟʨʘʩʪʥʳʝ ʛʨʫʧʧʳ ʫʯʘʱʠʭʩʷ  

ʠ ʨʘʟʥʳʝ ʪʠʧʳ ʰʢʦʣ ʚ ʨʘʟʥʳʭ ʩʠʩʪʝʤʘʭ ʦʙʨʘʟʦʚʘʥʠʷ. ʅʝʢʦʪʦʨʳʝ ʠʟ ʥʠʭ 

ʧʨʝʜʥʘʟʥʘʯʝʥʳ ʜʣʷ ʩʪʘʮʠʦʥʘʨʥʦʡ ʨʘʙʦʪʳ, ʜʨʫʛʠʝ - ɻ ʪʦ ʧʨʝʜʣʦʞʝʥʠʷ ʜʣʷ 

ʨʘʙʦʪʳ ʩʦ ʩʪʫʜʝʥʪʦʤ ʚ ʫʩʣʦʚʠʷʭ ʜʠʩʪʘʥʮʠʦʥʥʦʛʦ ʦʙʫʯʝʥʠʷ. 

ʉʝʛʦʜʥʷʰʥʠʡ ʫʯʠʪʝʣʴ ʜʦʣʞʝʥ ʙʳʪʴ ʛʦʪʦʚ ʧʨʝʧʦʜʘʚʘʪʴ ʚ ʦʙʦʠʭ 

ʚʘʨʠʘʥʪʘʭ. ʄʳ ʪʘʢʞʝ ʚʢʣʶʯʘʝʤ ʥʘʙʦʨ ʟʘʜʘʥʠʡ ʠ ʫʧʨʘʞʥʝʥʠʡ  

ʜʣʷ ʪʚʦʨʯʝʩʢʦʛʦ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʫʯʠʪʝʣʷʤʠ. 

ɼʝʡʩʪʚʠʪʝʣʴʥʦ ʣʠ ʧʣʘʥ ʫʨʦʢʘ ʥʫʞʝʥ ʩʝʛʦʜʥʷ, ʧʦʣʝʟʝʥ ʚ ʨʘʙʦʪʝ, 

ʠ ʝʩʣʠ ʜʘ, ʪʦ ʢʦʤʫ? ɽʩʣʠ ʤʳ ʠʤʝʝʤ ʚ ʚʠʜʫ ʧʦʜʨʦʙʥʳʝ ʩʭʝʤʳ, ʪ.ʝ. 

ʦʭʚʘʪʳʚʘʶʱʠʝ ʥʝ ʪʦʣʴʢʦ ʚʦʧʨʦʩʳ ʫʯʠʪʝʣʷ, ʥʦ ʠ ʦʞʠʜʘʝʤʫʶ ʨʝʘʢʮʠʶ 

ʫʯʝʥʠʢʦʚ, ʧʨʝʜʧʦʣʘʛʘʷ ʥʝʦʙʭʦʜʠʤʦʩʪʴ ʥʘʧʨʘʚʠʪʴ ʦʪʚʝʪʳ ʥʘ ʦʞʠʜʘʝʤʳʝ 

çʩʣʝʜʳè, ʪʦ, ʙʝʟʫʩʣʦʚʥʦ, ʤʦʞʥʦ ʧʦʥʷʪʴ ʥʝʜʦʚʦʣʴʩʪʚʠʝ ʫʯʠʪʝʣʝʡ  

ʠ ʩʦʛʣʘʩʠʪʴʩʷ, ʯʪʦ ʧʦʜʛʦʪʦʚʢʘ ʪʘʢʦʡ ʩʭʝʤʳ ʦʪʥʠʤʘʝʪ ʤʥʦʛʦ ʚʨʝʤʝʥʠ.  

ʠ ʚ ʢʦʥʝʯʥʦʤ ʠʪʦʛʝ ʯʘʩʪʦ ʦʢʘʟʳʚʘʝʪʩʷ ʙʝʩʧʦʣʝʟʦʡ. ʉ ʜʨʫʛʦʡ ʩʪʦʨʦʥʳ, 

ʝʩʣʠ ʤʳ ʧʦʥʠʤʘʝʤ, ʯʪʦ ʢʘʞʜʳʡ ʫʨʦʢ - ʵʪʦ ʚʦʟʤʦʞʥʦʩʪʴ 
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ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʪʴ ʥʘʰʠ ʤʝʪʦʜʠʯʝʩʢʠʝ ʫʤʝʥʠʷ , ʩʧʦʩʦʙʩʪʚʫʝʪ 

ʨʝʬʣʝʢʩʠʠ , ʧʦʟʚʦʣʷʝʪ ʥʘʤ ʦʧʨʝʜʝʣʠʪʴ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʤʝʪʦʜʦʚ  

ʠ ʧʨʠʝʤʦʚ ʦʙʫʯʝʥʠʷ, ʩʪʦʠʪ ʟʘʧʠʩʘʪʴ, ʯʝʛʦ ʠ ʢʘʢʠʤ ʩʧʦʩʦʙʦʤ ʤʳ ʭʦʪʠʤ 

ʜʦʩʪʠʯʴ ʚ ʜʘʥʥʦʤ ʫʨʦʢʝ. 

ʅʝ ʩʫʱʝʩʪʚʫʝʪ ʠʜʝʘʣʴʥʳʭ ʩʭʝʤ ʜʣʷ ʥʘʧʠʩʘʥʠʷ ʧʣʘʥʦʚ ʫʨʦʢʦʚ. 

ʆʜʥʘʢʦ ʝʩʪʴ ʥʝʩʢʦʣʴʢʦ ʩʦʚʝʪʦʚ, ʢʦʪʦʨʳʝ ʤʳ ʤʦʞʝʤ ʠʩʧʦʣʴʟʦʚʘʪʴ ʠʣʠ 

ʧʦʧʳʪʘʪʴʩʷ ʘʜʘʧʪʠʨʦʚʘʪʴ ʚ ʩʚʦʝʡ ʧʝʜʘʛʦʛʠʯʝʩʢʦʡ ʧʨʘʢʪʠʢʝ. 

ʇʨʝʜʣʦʞʝʥʠʝ ʥʘʧʠʩʘʪʴ ʧʣʘʥ ʫʨʦʢʘ ʧʦ ɼʵʚʠʜʫ ʕ.ʆ'ʂʦʥʥʦʨʫ ʪʨʝʙʫʝʪ 

ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʧʷʪʠ ʢʦʤʧʦʥʝʥʪʦʚ : 

¶ ʬʦʨʤʫʣʠʨʦʚʢʘ ʪʝʤʳ ʫʨʦʢʘ ʚ ʚʠʜʝ ʢʦʨʦʪʢʦʛʦ ʬʘʢʪʠʯʝʩʢʦʛʦ 

ʧʨʝʜʣʦʞʝʥʠʷ, ʛʦʪʦʚʦʛʦ ʜʣʷ ʟʘʧʠʩʠ ʚ ʜʥʝʚʥʠʢ ʠ ʪʝʪʨʘʜʴ 

ʫʯʘʱʠʭʩʷ, 

¶ ʧʦʩʪʘʥʦʚʢʘ ʮʝʣʝʡ ʫʨʦʢʘ, 

¶ ʦʧʨʝʜʝʣʝʥʠʝ ʭʦʜʘ ʫʨʦʢʘ ʩ ʫʯʸʪʦʤ ʤʝʪʦʜʦʚ ʠ ʧʨʠʸʤʦʚ ʨʘʙʦʪʳ, 

¶ ʧʦʜʛʦʪʦʚʢʘ ʫʯʝʙʥʳʭ ʧʦʩʦʙʠʡ ʠ ʤʘʪʝʨʠʘʣʦʚ, 

¶ ʧʨʦʚʝʜʝʥʠʝ ʦʮʝʥʢʠ, ʯʪʦʙʳ ʩʜʝʣʘʪʴ ʚʳʚʦʜʳ ʜʣʷ ʙʫʜʫʱʠʭ 

ʜʝʡʩʪʚʠʡ. 

ʇʣʘʥ ʫʨʦʢʘ ʚʩʝʛʜʘ ʭʦʨʦʰ ʠ ʧʦʣʝʟʝʥ ʪʦʛʜʘ, ʢʦʛʜʘ ʦʥ ʧʦʤʦʛʘʝʪ 

ʧʨʘʚʠʣʴʥʦ ʦʨʛʘʥʠʟʦʚʘʪʴ ʫʨʦʢʠ ʠ ʜʦʩʪʠʛʘʪʴ ʧʦʩʪʘʚʣʝʥʥʳʭ ʮʝʣʝʡ. 

ʇʦʵʪʦʤʫ ʤʳ ʧʨʝʜʩʪʘʚʣʷʝʤ Bʘʤ ʥʝʩʢʦʣʴʢʦ ʧʨʠʤʝʨʦʚ ʩʮʝʥʘʨʠʝʚ ʜʣʷ 

ʛʫʤʘʥʠʪʘʨʥʳʭ ʠ ʭʫʜʦʞʝʩʪʚʝʥʥʳʭ ʥʘʫʢ. Hʘʜʝʝʤʩʷ , ʯʪʦ ʦʥʠ ʙʫʜʫʪ 

ʠʩʧʦʣʴʟʦʚʘʥʳ ʜʣʷ ʧʨʦʚʝʜʝʥʠʷ ʭʦʨʦʰʠʭ ʫʨʦʢʦʚ ʚ ʚʘʰʠʭ ʰʢʦʣʘʭ  

ʠ ʚʜʦʭʥʦʚʷʪ Bʘʩ ʥʘʧʠʩʘʪʴ ʩʚʦʡ ʩʦʙʩʪʚʝʥʥʳʡ ʦʨʠʛʠʥʘʣʴʥʳʡ ʩʮʝʥʘʨʠʡ, 

ʢʦʪʦʨʳʡ ʧʦʟʚʦʣʠʪ ʚʘʤ ʵʬʬʝʢʪʠʚʥʦ ʧʣʘʥʠʨʦʚʘʪʴ ʩʚʦʶ ʨʘʙʦʪʫ  

ʩ ʫʯʝʥʠʢʦʤ. ɸʚʪʦʨʳ ʚʳʨʘʞʘʶʪ ʩʚʦʶ ʛʣʫʙʦʢʫʶ ʥʘʜʝʞʜʫ ʥʘ ʪʦ, ʯʪʦ ʠʤ 

ʫʜʘʣʦʩʴ çʩʦʩʨʝʜʦʪʦʯʠʪʴè ʤʝʪʦʜʠʯʝʩʢʠʝ ʨʝʢʦʤʝʥʜʘʮʠʠ ʠ ʦʞʠʜʘʥʠʷ 

ʫʯʠʪʝʣʝʡ, ʯʪʦʙʳ ʩʦʟʜʘʪʴ cʦʙcʪʚʝʥʥʳʝ ʭʦʨʦʰʠʝ ʧʣʘʥʳ ʫʨʦʢʦʚ. 

ʋʚʘʞʘʝʤʳʝ ʯʠʪʘʪʝʣʠ, ʠʪʦʛʦʚʳʡ ʦʪʚʝʪ ʥʘ ʟʘʛʣʘʚʥʳʡ ʚʦʧʨʦʩ ʧʨʦʝʢʪʘ, 

ʢʘʢʦʡ ʚʘʨʠʘʥʪ ʦʙʫʯʝʥʠʷ ʣʫʯʰʝ: ʟʘ ʰʢʦʣʴʥʦʡ ʧʘʨʪʦʡ ʠʣʠ ʧʝʨʝʜ ʵʢʨʘʥʦʤ 

ʢʦʤʧʴʶʪʝʨʘ, ʧʨʠʥʘʜʣʝʞʠʪ Bʘʤ. 

 
ʈʦʟʘʥʩʢʘ-ʉʚʝʨʢʦʪ ɹʦʛʫʤʠʣʘ 
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KATARZYNA  HAWEL , RAFAĞ PAWĞOWSKI  
 

In a world of words ï an outline of a remote learning lesson 

based on the teaching stations method. 

 
Katarzyna Hawel 
PODN Consultant,  

teacher of Polish  

at SP nr 4 w Pszowie 
 

Rafağ Pawğowski 

teacher of English at SP nr 4 w Pszowie 

 

 

TOPIC: IN A WORLD OF WORDS (a remote lesson prepared in Genial.ly 

as an interactive image) 
TIME TO COMPLETE: 2 hours 
METHODS: teaching stations, practical activities, elements of the norms 

and instructions method, elements of the project method, working with  

a dictionary, games. 
FORMS OF WORK: individual 
MAIN OBJECTIVE: students are able to plan their work and carry it out 

systematically 
OPERATIONAL OBJECTIVES: Students: 
¶ develop habits in order to learn systematically;  

¶ understand the meaning of ñlanguage errorò; III.3.3 

¶ recognise base words and derivations, recognise word families,  

are able to connect related words; II.1.2 

¶ are able to identify elements of drama (literary genre): [dialogue]; 

I.I.3 

¶ know how to enrich their vocabulary; II.2.3 
¶ is able to either agree with or argue with other people's views, while 

substantively justifying their own opinion; III.1.7 

Link to the lesson: 

https://view.genial.ly/5f91a58a862b2a0d88f6eff3/interactive-content-a-

word-teaching-stations-online 

https://view.genial.ly/5f91a58a862b2a0d88f6eff3/interactive-content-a-word-teaching-stations-online
https://view.genial.ly/5f91a58a862b2a0d88f6eff3/interactive-content-a-word-teaching-stations-online
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THE COURSE OF THE LESSON: 

 

INTRODUCTION: 

In this type of activity, the introduction is instruction given in a text message 

or given orally during the online session. During synchronous classes, we can 

also check attendance. On the other hand, if the lesson is planned in  

an asynchronous system, the collection and return of materials by students 

should be equivalent to them being marked as ñpresentò. The students then 

are able to perform the tasks at a convenient time for them (we only specify 

the deadline for the tasks). 

 

MAIN PART:  
1. Students read the instruction for the entire set of tasks hidden under  

the main icon next to the keyword. (similar lessons can be created  

as a summary of sections of material organized around different slogans, e.g. 

home, family, values, etc.) 
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2. Students learn about the stations by clicking on the icons next to them. 

 

3. Students choose the stations they will be working at. They plan the work 

in such a way as to fit in the allotted time. (Letting students to choose  

the stations allows them to eliminate questions that bother them  

or significantly hinder their work, and thus they feel a real influence on what 

they do.) 
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Examples of teaching stations (on the left without additional materials,  

on the right with additional materials ï a video) 

 

4. Students perform tasks in the order, pace and the level of involvement they 

choose. They can also complete all the stations and be satisfied with the extra 

work carried out and the satisfaction from it. 

 

5. Returning the performed work to the teacher in the agreed form and scope. 

(in the case of synchronous classes, it is recommended that students present 

the results of their work during the lessons by allowing them to share their 

screens.) 

 

SUMMARY: 
Self-evaluation. Students are asked  to formulate and share information about 

which station was the most fun, which turned out to be the most difficult, 

which they spent the most time on, and which they would like to develop,  

or see replicated while tackling a different topic. 

 

Katarzyna Hawel, Rafağ Pawğowski 
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KATARZYNA SZUBA 
 

A table covered with ... comparisons and more. 

 
 

 

 

Katarzyna Szuba 

Polish language teacher 

Maria Konopnicka Primary School No.20 

in Ruda ślŃska, Poland 
 

Topic: A table covered with ... comparisons and more. 

 

Age group: 11 years old 
Duration of the lessons: 2x45min 

 

General objectives: 

 

I.1. the student develops the ability to understand literature and other cultural 

texts; 
II.2 the student acquires the ability to understand the creative and efficient 

nature of language activities; 
Specific objectives: 
I.1.1. the student discusses elements of the world presented in the literary 

work, distinguishes poetic images; 
I.1.4 the student recognizes the means of artistic expression: archaisms, 

comparisons, epithets, metaphors; 
I.1.15 the student translates a poetic text into a contemporary language, 

understanding the meaning of stylistic devices; 
I.1.18 The student uses their own experience and elements of cultural 

knowledge in the interpretation of texts; 
I.2.11 the student relates the content of cultural texts to their own experience; 
I.1.7 the student reads a literary text with comprehension and can talk about 

it; 
 III.1.3 The student understands the design of stylistic devices and is able  

to use them in an appropriate context 
 I.2.12. the student translates the written language into a drawing; 
III.1.3 the student understands the sense of enriching the language resources; 
III.1.4 The student is able to search for information efficiently; 
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III.2.9 the student applies language measures into practice; 
IV.3 the student uses information from various resources; 
The methods and techniques of work: presentation, practice, production 
The forms of work: individual work, group work, collective work, 

brainstorming. 
Materials, references and equipment required: textbooks, worksheets, 

self-made drawings (needed cards, crayons, markers), mobiles or computers, 

if possible - a printer, chosen video, websites. 
 

 
Procedures: 

 

1. Initial stage of the lesson- PRESENTATION: 
The teacher enters the classroom in a jacket or a sweater, holding a basket 

filled with various species of mushrooms that are cut out from paper  

and realistically coloured to identify the species. He greets the students  

and informs them that he is coming back from mushroom picking and wants 

to show what he has found. 
He takes the mushrooms out of the basket and asks for their names (they are 

supposed to be rather popular: boletus, chanterelles, rye, but it is also worth 

adding some drawings with non-edible mushrooms). The teacher takes  
the mushrooms out of the basket, students try to name them and divide them 

into groups: edible and non-edible. 

 
Photo 1: Jan Chrucki: Still life with mushrooms 

The teacher, with the help of a chosen pupil, clips them to the board sign, 

taking care of the division into edible and inedible. Pupils write down  

the beginning of the topic: A table covered with.... The teacher informs that 

during the lesson the pupils will answer the question of what the table is being 
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set with and at the moment indicated by the teacher, they will finish the topic. 

Then, they rewrite the names of mushrooms from the board. 
The teacher asks the students if they have ever taken part in mushroom 

picking and asks them to give a short information about what picking 

mushrooms looks like (what to wear, what time is good to go mushroom 

picking, what to remember when picking mushrooms). The students respond, 

which allows the teacher to see how familiar they are with mushroom picking. 
Then the teacher informs about the general objectives of the lesson: ñToday 

we will learn what mushroom picking used to look like, what kinds  

of mushrooms grew in the forests in the past, but most of all we will learn 
how we can talk and write beautifully about the world which surrounds us.ò 

 
Photo 2: Notes made in the classroom 

 

2. Main stage of the lesson- PRACTICE: 
a. The teacher informs that mushroom picking is a very old activity 

because it has been described even in one of the most important 

works of Polish literature, which was written by Adam Mickiewicz 

in 1832-34 entitled ñPan Tadeuszò. (In addition, he asks students  

to recognize which century it was and how many years have passed 

since the book had been written). The teacher draws the students' 
attention to the fact that at that time called Romanticism the world 

looked a little different, nature was more wild, people were dressed 

differently, they spoke differently and spent their time in a different 

way (however, the mushrooms growing in the forests were mostly 

the same as today you have to behave safely and reasonably ï you 

should not pick poisonous mushrooms). Then, he proposes to see  

a fragment of the film "Pan Tadeusz" by Andrzej Wajda (the title  

of the film and the name of the director is written on the board,  

the students write it down in their notebooks). 
https://www.youtube.com/watch?v=fWDJsI8Tkmw 

https://www.youtube.com/watch?v=fWDJsI8Tkmw
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Photo 3: Still from Andrzej Wajda's film ñPan Tadeuszò 

 

b. With the teacher's help, the students briefly describe  

the mushroom picking presented in the film (what does  

the forest look like, how do people look, how do they behave, 

was it difficult to find mushrooms?). 

Students answer the question: ñWas it difficult to find 

mushrooms?ò and the answer to another question: ñHow many 

mushrooms were there?ò leads to the fragment of Book III  

of ñPan Tadeuszò which begins with the words: Grzyb·w byğo 

w br·d (there were plenty of mushrooms). The teacher indicates 

that such an answer to his question would be given by the 19th 

Century poet. He writes this phrase down on the board  

and searches for the meaning of  ñw br·dò (ñplentyò)  

in the Internet Dictionary of Polish Language PWN. 
https://sjp.pwn.pl/slowniki/w%20br%C3%B3d.html, 
Displaying the page on the screen the teacher reminds students 

that SJP PWN is an excellent source of information. The teacher 

also shows the explanation of the etymology of the expression 

on this page. He asks whether the phrase ñplentyò (Ăw br·dò)  

is often used, rarely or not at all. (Probable students' answer: 

rarely or very rarely). The teacher points out that the words that 

https://sjp.pwn.pl/slowniki/w%20bród.html
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came out of use are archaisms and stresses that the text they 

are about to read  contains words that are no longer used or used 

rarely (archaisms), and therefore it may be difficult  

to understand but in this situation footnotes will help them.  

The teacher writes the word ñarchaismò on the board with 

a simple definition: a word that is no longer used or used very 

rarely, and a footnote- an explanation underneath the text 

or next to the text. 
c. The teacher displays the text on the screen (Book III, lines 260-

289), the students open the textbook and the teacher gives an 

exemplary voice interpretation of the ñMushroom Pickingò 

section, indicating earlier that it will be a fragment with 
archaisms. It will probably be difficult for the students  

to understand it, and therefore the continuation of the lesson will 

be an attempt to explain and illustrate this 19th-century text 

together. The students are to listen to the text and emphasize 

incomprehensible words. The commitment and passion, with 

which the beauty of the poetic language of the epic is presented, 

are extremely important for shaping a positive attitude towards 

ñPan Tadeuszò. 

d. Students are given cards to fill in to understand the basic 

categories. Appendix 1 Card No. 1 

e. Students read their notes and explain incomprehensible words 

(it is important for the teacher to observe their notes during their 

work). 

f. Selected students are supposed to tell the content  

of the read-out fragment in their own words. 

g. The teacher asks if it is easy to tell this story, if the story created 

by students reflects the atmosphere of mushroom picking as 

much as a piece written by Adam Mickiewicz? What are  

the reasons for this?  Which way of describing they like  

the most? - This short conversation is intended to lead students 

to understand the differences between colloquial expressions, 

between "speaking prose" and the art of poetic imagery. 
Additional questions about the poetic way Mickiewicz presents 

mushrooms will be helpful. There may be answers given  

by the students, that e.g. funnels were compared to glasses.  



BIULETYN METODYCZNY nr 2 (43) 2020/2021 
  

 

    19 

The teacher emphasizes that during Polish lessons, students 

learn how to build their speech in order to describe the world 

which surrounds them more beautifully, how to talk about our 

experiences and that possessing this skill is very important  

and that artistic means are used to build such beautiful 

statements. 

h. The teacher asks, how did the poet come up with such  

a presentation? It may be helpful to reach for a drawing brought 

of a toadstool and ask the students what the shape of this fungus 

resembles. Their probable answer is: ñumbrellaò. Students 

together with the teacher build a comparison scheme  

on the board: ña toadstool like an umbrellaò. The teacher asks 
the students to give words describing the toadstool (e.g. red, 

dotted). He reminds them that it is an epithet. 

i. The teacher asks to indicate several comparisons and epithets 

in Mickiewicz's text. 

j. The teacher divides the class into groups of 2-3 people. Each  
of them will have the task to illustrate the fungus from ñPan 

Tadeuszò chosen for them by the teacher in order to indicate  

the essence of the poetic procedure used by Mickiewicz. The 

group will receive the selected quote and instructions on a piece 

ofpaper.  

(Card No. 2): 

k. After 10-15 minutes the above task is expected to be completed. 

Then the teacher asks what metaphor Mickiewicz used  

to describe the meadow: On the green tablecloth  

of the meadows - the teacher covers a specially prepared table 

with a green tablecloth, and then asks what comparison the poet 

used to depict the mushrooms growing in the meadow  

as ranks/table vessels stand [...]. Pupils come up and, one by 

one, according to the line, present and place their drawings  

on the table. 

l. The teacher has prepared printed names of stylistic devices 

(metaphor, comparison, epithet, archaism), the students 
determine what stylistic devices were used to present  

the mushroom and pin or place the inscription on a green 

tablecloth. 
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3. Final stage of the lesson - SUMMARY: The teacher asks what the table 

has been set up with: the students respond. 

a. The teacher asks you to complete the lesson topic: The table is set 

up ... with comparisons and more. (The conversation may lead  

to the conclusion that the sound of the topic will be a little different: 

e.g. Table set up with artistic means of expression/ stylistic 

devicesé), he asks the students to list these stylistic devices  

and gives 1 example of each. 

b. The teacher gives homework: Following the example  

of the fragment of "Pan Tadeusz" discussed in the lesson, describe 

at least four different leaves you will find on your way home,  
from which you will create a picture. Remember to use epithets, 

comparisons and metaphors in your text. 

Appendix 1 Card No. 1 

N. Question Answer comments 

1. Where does the action of the given 

fragment of Fr. III of ñPan Tadeuszò 

take place? 

  

 

2. Who takes part in the mushroom 

picking? 

  

3. Incomprehensible 

expressions*/archaisms 

  

4. What species of mushrooms are listed  

in the text? Mark which ones are edible 

(look for information on the Internet). 

 

 

 

 

 

* It is possible that the students give unexpected words  

as incomprehensible, and indeed they may sound a very archaic 

way for the youngest generation; here, the teacher has  

the opportunity to explain the process of classifying  the words 

as archaic. 
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Appendix 2 Card No. 2 

1. Find out on the Internet what the fungus referred to in the above 

quote looks like. 

2. How was this fungus presented? What was it compared to? What 

does the mushroom look like (for ease of reference, look  

for this item on the Internet). 

3. Draw on the sheet of paper the mushroom given in the quotation  

so that it resembles the thing with which the poet compared  

the mushroom. (Pupils are given cards to draw from the technical 

block bent in half along the shorter side so that the drawings can be 

placed on the table, if necessary you can also use a printer and make 

a collage). 

4. At the moment indicated by the teacher, after the task is completed 

by everyone, each group will approach the blackboard to present 
their work (they can also display a picture of the fungus from  

the Internet on the screen), give a quote which they illustrated  

and name the means of artistic expression that were used in the given 

text. 

 

Appendix 3 Quotes from the Book III of Pan Tadeusz 

é ĂSurojadki srebrzyste, Ũ·ğte i czerwone, 

Niby czareczki r·Ũnem winem napeğnione;òé 
 

éĂKoŦlak, jak przewr·cone kubka dno wypukğe;òé 
é ĂLejki, jako szampaŒskie kieliszki wysmukğe;òé 
é ĂBielaki krŃgğe, biağe, szerokie i pğaskie, 

Jakby mlekiem nalane filiŨanki saskie,òé 
é ĂI kulista, czarniawym pyğkiem napeğniona 

Purchawka, jak pieprzniczka;òé 
é ĂPanienki za wysmukğym goniŃ borowikiem, 

Kt·rego pieŜŒ nazywa grzyb·w puğkownikiem.òé 
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1. http://bazhum.muzhp.pl/media//files/Pamietnik_Literacki_czasopis

mo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej/

Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_

i_krytyce_literatury_polskiej-r1964-t55-

n1/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_histo

rii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-

104/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_hist

orii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-104.pdf 

2. https://motylewdzienniku.pl/2019/02/13/grzybobranie-czyli-pan-

tadeusz-w-klasie-piatej/ 

3. https://sjp.pwn.pl/slowniki/w%20br%C3%B3d.html 

4. https://wolnelektury.pl/media/book/pdf/pan-tadeusz.pdf 

5. https://www.youtube.com/watch?v=fWDJsI8Tkmw 

6. http://ziemianskieklimaty.weebly.com/blog/grzybobranie 

7. http://1lozamoscblog.blogspot.com/2017/09/przeczytane-

przemyslane-skomentowane.html 

 

 
Katarzyna Szuba 
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http://bazhum.muzhp.pl/media/files/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-104/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-104.pdf
http://bazhum.muzhp.pl/media/files/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-104/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-104.pdf
http://bazhum.muzhp.pl/media/files/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-104/Pamietnik_Literacki_czasopismo_kwartalne_poswiecone_historii_i_krytyce_literatury_polskiej-r1964-t55-n1-s65-104.pdf
https://motylewdzienniku.pl/2019/02/13/grzybobranie-czyli-pan-tadeusz-w-klasie-piatej/
https://motylewdzienniku.pl/2019/02/13/grzybobranie-czyli-pan-tadeusz-w-klasie-piatej/
https://sjp.pwn.pl/slowniki/w%20bród.html
https://wolnelektury.pl/media/book/pdf/pan-tadeusz.pdf
https://www.youtube.com/watch?v=fWDJsI8Tkmw
http://ziemianskieklimaty.weebly.com/blog/grzybobranie
http://1lozamoscblog.blogspot.com/2017/09/przeczytane-przemyslane-skomentowane.html
http://1lozamoscblog.blogspot.com/2017/09/przeczytane-przemyslane-skomentowane.html
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JȉRATǞ KIRDEIKIENǞ 
 

Tourism and travelling ï a lesson plan. 

 

 
 

 

 

  AnglȎ kalbos mokytoja 

  JȊratǟ Kirdeikienǟ, 

  the English language teacher, 

  methodologist 

  Utenos  r. UģpaliȎ gimnazija, 

  Lietuva 
 

Tourism and travelling ï a lesson plan. 

 

Age group, level 15-16-year-old students, going to level B1 

 

Topic: ĂResponsible tourism in the modern worldñ 

 

Type of the lesson: Exploring new material and developing linguistic skills 

 
The resources:  A student book and a workbook ĂInsightñ by P. Hancock 

and J. Wildman, Intermediate level, Oxford University Press. 

 

 https://www.youtube.com/watch?v=OcsfcexeLPY (audiovisual material) 

 

A set of questions based on the audiovisual content.  

A list of complex vocabulary from the text.  

 

Operational objectives: 

 

¶ To understand the notion of Ăresponsible tourismñ through watching  
a video, reading a text and aswering to the questions based on the 

provided material. 

¶ To develop the studentsô critical thinking teaching the reflection 

according to a written and audiovisual material. 

¶ To improve the studentsô speaking skills. 

¶ To improve studentsô listening skills.  

https://www.youtube.com/watch?v=OcsfcexeLPY
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¶ To expand the studentsô active vocabulary on the topic ĂTourism and 

travellingñ. 

¶ To develop the cultural and social competence in secondary school 

learners. 

 

The personalised goal for the students  

By the end of the lesson my students will be able to identify from 3 to 5 

features of Responsible Tourism understanding the provided audiovisual 

and written material fully with the help of word lists. 

 
Stages of the lesson 

 

I. Announcing the goal of the lesson. (1min) 

 

II. Warm-up 

Presenting the definition of Responsible Tourism by posing the question  

ñWhat is it?ò. Students suggest their own ideas and then read the definition 

from the book and compare them with it. (2 min) 

 

III.  

Teacher activity 1: introducing the main character of the teaching material, 
Amy Carter-James and the project NEMA. Presenting and analysing  

the questions for the audiovisual material. (3 min) 

 

THE QUESTIONS:  

1. How did Amy come up with the idea to create the NEMA foundation? 

2. How has NEMA helped the local community? (Name at least 3 things) 

 

Learner activity 1: watching/listening to the audiovisual material 

(https://www.youtube.com/watch?v=OcsfcexeLPY), taking notes in order  

to answer the questions. Answering the questions. (10 min) 

 
Teacher activity 2: asking the students to read the text about Amy  

and NEMA from the student books. Telling to use the Unit 2 word list  

in the workbooks in order to understand the text completely. Some more 

difficult vocabulary from the text is provided. 

 

Diving the students into 4 groups of 3. One higher knowledge level student, 

one average and a weaker one. (2 min)  

 

https://www.youtube.com/watch?v=OcsfcexeLPY
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Learner activity 2: reading the text from the books in a group with the help 

of the complex word list and the workbook word list. The stronger learner 

helps the weaker ones to understand the message of the text. (10 min) 

 

Teacher activity 3: asking the questions from the text books to answer in 

order to check general and detailed text understanding. Learner activity 3: 

Aswering the questions verbally. (4 min) 

 

Teacher activity 4: asking questions to encourage critical thinking: 

WHAT IS YOUR OPINION ABOUT AMYôS ACHIEVEMENTS?  
GIVE ARGUMENTS. 

GIVE 3-5 EXAMPLES WHAT RESPONSIBLE TOURISM IS, BASED  

ON WHAT YOU SAW/HEARD AND READ.  

 

Learner activity 3: Aswering the questions verbally, providing arguments. 

Two people from the group answer the questions. (6-7 min) 

 

IV. Feedback. The new word/phrase I learned in the lesson.  

V. Homework task. To learn 5-7 new words/phrases from the text from  

the workbook word list. (for both activities 4-5 min).  

 
JȊratǟ Kirdeikienǟ 
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MARIA MANUELA FERNANDES RODRIGUES 

GON¢ALVES 

 

Young People in Times of COVID-19. ï a lesson plan. 

 

 
 

 

 

Maria Manuela Fernandes Rodrigues Gon­alves 

English teacher 
Secondary School of Lous«in Lous«, Portugal 

 

 

Assumptions:  

Ss should already: 

¶ be aware of the fact that this pandemic has a strong impact on various 

levels; 

¶ be familiar with the following text types: blog page/diary page/open 

letter 

 

Objectives: 

¶ to develop SsË speaking skills; 

¶ to check SsË listening skills; 

¶ to guide students in the usage of the monolingual English dictionary; 

¶ to expand SsË emotional and social awareness; 

¶ to practise SsË writing skills. 

 

 

Year 10 Class A No. of students: 23(12 girls / 11 boys) 

Studentsô age: 15/16 

years old 
Proficiency level: B1.1/B1.2 

Unit / Topic: Young People in a Global World 

Subtopic: How the COVID-19 pandemic affects teenagers 

Time available: 50 minutes 
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Strategies: 

¶ Speculating about a Rorschach ink blot; 

¶ Listening to a song; 

¶ Establishing an association between the song and the image; 

¶ Confirming studentsô guesses by identifying the main ideas of the song; 

¶ Recognizing how the title of the song - ñCrazyò - suits the mental state  

of many people in times of this pandemic; 

¶ Stating, orally, how they personally felt during lockdown at the end  

of the previous school year and how they feel presently at the beginning 
of the new school year; 

¶ Registering vocabulary and ideas on the whiteboard; 

¶ Setting a writing assignment. 

 

Social Cultural Contents: 

¶ The role of music in teensË lives 

¶ The effects of the COVID-19 pandemic on peopleôs lives, namely  

on studentsô routines, social, family and academic lives 

¶ The importance of expressing feelings in various forms (music, art, 

writingé) 

 
Teaching Aids: 

¶ computer with speakers 

¶ data projector 

¶ Rorschach ink blot (attachment 1) 

¶ Handout: song ñCrazyò by Gnarls Barkley, 2006 (attachment 2) 

¶ Whiteboard 

¶ monolingual English dictionary (Oxford or Longman Advanced 

Learnerôs Dictionary) 

¶ white sheet of paper 

 

Procedures: 

1. Warm-up: Speculating about a Rorschach ink blot (5 min) 

 

1.1 After greeting students (Ss) and checking attendance, the teacher 

(T) projects the image and asks Ss to speculate about it. Ss are led 

to think about the colour, the shapes, the eventual associations that 

they can make. T will steer studentsË responses in terms of feelings, 

moods, psychological states.  

1.2 Vocabulary will be written on the board according to part  

of speech (nouns and adjectives). 
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confusion 

darkness 

butterflies 

wolves 

 depressed 

troubled 

strange 

wild 

 

2. Listening to the song ñCrazyò (8 min) 

 

2.1 T plays the song ñCrazyò. While Ss listen to it, they will try  

to link the song to the previous image. 

2.2 Ss are asked to give their answers.  

Possible answers: The singer sees himself as crazy. He also 

perceives madness in others. The singer believes that he hasnËt ñlost 

his mindò due to some type of mental deficiency but because  

of ñknowing too muchò. There is chaos. 

2.3 This time the T projects the video clip with the lyrics so that  

Ss can confirm their first guesses.  
 

3. Working on the word ñcrazyò (5 min) 

 

3.1 T elicits synonyms for the word crazy in different contexts. 

3.2 If in doubt, Ss are invited to look up the word in the dictionary      

and to identify collocations and idioms. 

3.3 Answers are written down. 

 

1- mad; insane  2- extremely enthusiastic; passionate; 

3- odd; eccentric  4-intensely annoyed or irritated 

5-intensely preoccupied 6- infatuated; fond of 

*be crazy *go crazy *drive someone crazy   

** bat  crazy  

 

 

4. Expressing feelings in relation to the pandemic (15 min) 

 

4.1 Ss are encouraged to talk about how they felt during  
the lockdown period. 

4.2 T divides the class into two halves. Half of the class should think 

about at least six negative effects of COVID-19 on their lives;  

the other half should reflect about positive changes that occurred.  

4.3 The spokesperson for each group presents their conclusions. 
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4.4 Follow-up: The class should negotiate and decide on which 

three aspects were the worst and which two changes they considered 

the most positive.  

 

5. Writing  practice (15 min) 

 

5.1 In at least 120 words, Ss should write a first-person testimony 

entitled ñWhat makes you go crazy in times of COVID-19?ò They 

may choose from the following text types: blog page, diary page, 

open letter, poem. 
5.2 Finally, they are told that their text may be selected by a jury                    

of teachers to be published in the school newspaper as part  

of a school project related to mental health issues and COVID-19. 

 

Note: T believes that this will motivate students to be sensitive  

as well as creative.  

 

Possible problem: Ss may not have enough time to finish their text                 

in class. 

Solution: T allows Ss to finish it off at home. 
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CRAZY     /Gnarls, Barkley/ 

 

I remember when, I remember, I remember when I lost my mind 

There was something so pleasant about that phase. 

Even your emotions had an echo 

In so much space 
 

And when you're out there  

Without care, 

Yeah, I was out of touch 

But it wasn't because I didn't know enough 

I just knew too much 

 

Does that make me crazy 

Does that make me crazy 

Does that make me crazy 

Probably 

 
And I hope that you are having the time of your life 

But think twice, that's my only advice 

Come on now, who do you, who do you, who do you,  

who do you think you are, 

Ha haha bless your soul 

You really think you're in control 

 

Well, I think you're crazy  

I think you're crazy  

I think you're crazy 

Just like me 
 

My heroes had the heart to lose their lives out on a limb 

And all I remember is thinking, I want to be like them 

Ever since I was little, ever since I was little it looked like fun 

And it's no coincidence I've come 

And I can die when I'm done 

 

Maybe I'm crazy 

Maybe you're crazy 

Maybe we're crazy 

Probably  
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Studentsô Texts ï sample 1 

 

What makes you go crazy in times of COVID? 

 

September 23 

Hello again!  

I know I write a lot more now, but my mind is going crazy with Covid-19 and 

everything... Well, I know I look crazy sometimes, in a wild kind of situation, 

but Corona hits differently.  

I woke up in panic again because I thought I didn't have my mask on,  
and then I realized it was only 6 a.m. The same situation again. 

Then I go to another day in paradise or to school, as others like to say.  

With the mask on my face, the first thing I have to do when I come in is 

disinfect my hands. Oh God, this smell is starting to make me sick. I know 

that we have  to protect ourselves, but I never thought that we could get  

to this point and it is all so strange.  

Not knowing the future is something I am really afraid of, because it means 

that the unpredictable can happen, and that freaks me out. Every day I wake 

up and I don't know if I have to go to school or just stay at home, it scares 

me. Also, I can't hug my friends, OMG, I miss those tight hugs so much.  

I try to think positive, but it's complicated, we are moving into winter and flu 
season, and it's going to be hard to deal with. Still, I am in school now and  

I can talk to my friends every day, which keeps my mind healthy. 

See you tomorrow! 

A. 

 

Studentsô Texts ï sample 2 

 

What makes you go crazy in times of COVID? 

 

 

During Covid-19 lockdown, 

There was so much to (in)take. 
Everything was so stressful 

That I needed a break. 

 

I must say it was not easy. 

School at home, almost alone, 

I was so tired of not doing anything. 

It seemed I lived in a war zone. 
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My friends, my family, 

Yes, I wanted them next to me 

But then I realized, 

That was not a possibility. 

 

This is all so scary, 

It feels like it never ends, 

I just want everyone to be safe, 

My family, my friends. 

 
L. 

 

 
Maria Manuela Fernandes Rodrigues Gon­alves 
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NINA ĞABNO 

 

Unusual places to live. 

 
 

 

 

 

 

 

Nina Ğabno ï a teacher of English. 

Karol Godula Primary School No. 40  

Ruda ślŃska, Poland. 

  

  Topic: Unusual places to live. 

Level:  

Age group: 

 

A2 

12-year-olds 

  

Main 

objective: 

 

 

 

 

Operational 

objectives : 

Consolidation of skills such as the ability  to recognize    
and use grammar tenses ï the present continuous tense  

 

and the  present simple tense ï and the  ability to use  verb 

phrases spoken and written which are related to household 

chores. 

 

 

¶ students know vocabulary related to household chores 

and the structure of grammar tenses: the   present 

continuous tense and the present simple tense, I 5 

¶ students are able to hear detailed information  
in a  recorded text, get and provide information, II 1, 5 

¶ students are able to name the context and find detailed 

information in a simple written text, III  3, 4 
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¶ students are able to create simple, logical, short 

utterances about household chores in present tenses, IV 2 

¶ students are able to present  spoken information   

in a foreign language which was worded in this foreign 

language,  VIII 2 

¶ students perform self-evaluation, X 

¶ students acquire information in a foreign language  

by means of information and communication 

technologies, XII 
 

 

Key 

competences 

 

Method : 

 

 

 

Linguistic, IT, personal, social, related to learning. 

 

 

The flipped classroom. 

Forms and 

techniques: 
¶ individual work and group work, 

¶ work with a text in a coursebook, 

¶ work with song lyrics /lyricstraining.com app/, 

¶ a language game ï matching words /wordwall.net app/, 

¶ a problem question and answers /tricider.com  app/, 

¶ a self-evaluation /answergarden.ch app/. 

 

 

Tools and 

materials: 

 

 

¶ English Class A2 coursebook, by Pearson, 

¶ The song Lemon Tree, by Foolôs Garden, 

¶ a game https://wordwall.net/play/7136/911/892 

¶ a problem question 

http://www.tricider.com/brainstorming/3Aa9vnMaEsV 

¶ self-evaluation 1 
https://answergarden.ch/1548230 

¶ self-evaluation 2 

https://answergarden.ch/1548249 

¶ self-evaluation 3 

https://answergarden.ch/1548260 

¶ self-evaluation 4 

https://answergarden.ch/1548266 

¶ Microsoft Teams used  in remote learning 

 

https://wordwall.net/play/7136/911/892
http://www.tricider.com/brainstorming/3Aa9vnMaEsV
https://answergarden.ch/1548230
https://answergarden.ch/1548249
https://answergarden.ch/1548260
https://answergarden.ch/1548266
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Stages of the lesson 

Before the lesson: 

Students were informed in advance to be prepared for the lesson   

in the following steps: 

Step 1 

Students revise the present continuous tense and present simple tense. They 

use their favourite sources of knowledge to achieve the goal. They have  

to complete the task in lyricstraining.com app. The song Lemon Tree,  

by Foolôs Garden allows to give examples of the present continuous tense and  

present simple tense. Every student prepares three examples of the use of each 

grammar tense, which they should notice in the song lyrics. 

Step 2 

Students revise verb phrases related to household chores which they learnt  

on lessons before. They were left free to choose their creative ways  

to organise the vocabulary revision.  

Step 3 

Students work with the text  Izzieôs most unusual places in the English Class 

A2 coursebook, page 22. Encl. 1. (worksheet 1). They answer the YES/NO 

question giving their justification for the answer in the tricider.com app. 

Every student may vote for the most interesting answer. 

The course of the lesson  (one online meeting with the class on 

Microsoft Teams Platform): 

1. At the start of the lesson, the teacher greets the students, while taking 

attendance. 

2. A language warm-up. Students answer questions during this warm-

up: How are you? What are you doing, now? What do you usually 

do at the same time on Saturday? What chores do you like doing  

on Saturday? What chores do you hate doing on Saturday?  
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The teacher expects to get answers which will use known grammar 

tenses  - the present continuous and the present simple tense  

and mention some household chores. 

3. The teacher asks students to present sentences taken from the song 

lyrics  Lemon Tree, by Foolôs Garden. Students write down their 

answers in the chat on Microsoft Teams. If necessary, the teacher 

corrects studentsô errors in the chat, after the lesson is finished.  

The teacher asks students to give their definitions of the use  

of the present continuous and present simple tense. 

4. The teacher informs students that the next stage of the lesson is 

going to be checking their vocabulary knowledge. They will play  

a language game. They are sent a link to the wordwall.net app.  

in the chat. During the game students need to match  Polish words 

and their English equivalents chosen by  the app randomly. 

The teacher allocates 10 minutes to complete the game. Results are 

shown to be analysed in this application. The teacher asks one  

of the students to choose a partner for a conversation. They will 

conduct a dialogue based on the vocabulary: Household Chores.  

The teacher comments the dialogue briefly and grades it. 

5. Next, a teacher starts checking the studentsô comprehension of  

the Izzieôs most unusual places text. Students are asked as follows: 

 

What is the capital city of Australia? 

Are there big deserts in Australia? 

What is Coober Pedy? 

Is Coober Pedy in the dessert? 

Where do people live in Coober Pedy? 

Are there a lot of visitors in Coober Pedy every year? 

What can you do in Coober Pedy? 

 

6. The teacher discusses studentsô answers which were sent earlier  

in a tricider.com app. The question is: Do you want to live in Coober 

Pedy? The most interesting answer is presented to students  

in the chat by the teacher. The author of the answer is graded. Next, 

some volunteers may comment briefly on this graded answer. 
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7. The summary and revision of lexical and linguistic activities 

practised during the lesson is done in a few words by a teacher. 

8. The self-evaluation is conducted on four levels: the lexical level,   

the knowledge of grammar tenses ï the present continuous  

and present simple and the comprehension of the written text. 

The teacher informs students that links to their self-evaluation will 

be sent (in a NEW CONVERSATION at the online meeting) using 

the answergarden.ch app. Yes/No questions are asked related  

to the lesson material. When the task is completed, the teacher gets  

feedback including the information on how the students have 

understood the presented language material. 

Worksheet No 1 

Izzieôs most unusual places 

Hi, Iôm Izzie and this is my blog about the most unusual places in the world. 

Today Iôm writing about Australia! 

Australia is a continent and itôs also an English-speaking country. Its capital 

is Canberra and three of its largest cities are Sydney, Melbourne  

and Brisbane. Australia is the sixth largest country in the world, but only 

about twenty-five million people live there. Desert covers most of the land, 

so about eighty percent of the people live on the coast. The climate is better 

there. But some people live in unusual places. One of them is a small town 

called Coober Pedy. 

Coober Pedy is in the South Australian desert. On summer days, it can be  

as hot as 47 ! For this reason, more than half the people live under  

the ground. The temperature is always comfortable there. Underground 

homes have kitchens, bathrooms, bedrooms and living rooms. Everyday life 

in Coober Pedy is not very different from any other town. People go to work 

or school, do their household chores, watch TV and spend time with friends 

and family. 

Coober Pedy has lots of visitors every year. People come to stay  

in the underground hotels. There are also underground shops, cafes  

and museums. On summer nights, when it isnôt too hot, people can go above 

the ground and play golf in the worldôs only golf course without grass. Itôs 

not easy to lose golf balls because they are glow-in-the-dark! 



BIULETYN METODYCZNY nr 2 (43) 2020/2021 
  

 

    38 

 

Worksheet No 2 

"Lemon Tree", Foolôs Garden 

I'm sitting here in a boring room 

It's just another rainy Sunday afternoon 

I'm wasting my time, I got nothing to do 

I'm hanging around, I'm waiting for you 

But nothing ever happens and I wonder 

I'm driving around in my car 

I'm driving too fast, I'm driving too far 

I'd like to change my point of view 

I feel so lonely, I'm waiting for you 

But nothing ever happens and I wonder 

I wonder how, I wonder why 

Yesterday you told me 'bout the blue blue sky 

And all that I can see 

Is just a yellow lemon tree 

I'm turning my head up and down 

I'm turning, turning, turning, turning, turning around 

And all that I can see is just another lemon tree 

Sing: dah 

Da da da da da - di da dah (é) 

I'm sitting here, I miss the power 

I'd like to go out, taking a shower 

But there's a heavy cloud inside my head 

I feel so tired, put myself into bed 

Well nothing ever happens and I wonder 

Isolation is not good for me 

Isolation 

I don't want to sit on a lemon tree 

I'm steppin' around in the desert of joy 

Baby, anyhow I'll get another toy 

And everything will happen and you'll wonder 

I wonder how, I wonder why 

Yesterday you told me 'bout the blue blue sky 

And all that I can see is just another lemon tree 

I'm turning my head up and down 
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I'm turning, turning, turning, turning, turning around 

And all that I can see is just a yellow lemon tree 

And I wonder, wonder 

I wonder how, I wonder why 

Yesterday you told me 'bout the blue blue sky 

And all that I can see 

And all that I can see 

And all that I can see is just a yellow lemon tree 

Worksheet No 3 

 

Polish meaning English meaning 

1 posprzŃtaĺ ze stoğu          a clear the table  

2 opr·Ũniĺ zmywarkň          b empty the dishwasher 

3 nakarmiĺ psa          c feed the dog 

4 rozwiesiĺ pranie d hang out the washing 

5 wyprasowaĺ koszule          e iron T-shirts 

6 zağadowaĺ pralkň          f load the washing machine 

7 poŜcieliĺ ğ·Ũko          g make the bed 

8 poukğadaĺ ubrania          h put away clothes 

9 odkurzyĺ dywan          i vacuum the carpet 

10 podlaĺ kwiatki j water the plants 
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Worksheet No 4 

A self-evaluation sample. 

 

The more students have given an answer, the bigger the font of the answer 

gets. Clicking on óTAKô or óNIEô (óYESô or óNOô in Polish) will allow  

to show the number of students who have given the answer. (I have 

understood the text about Coober Pedy. Answer YES or NO) 

 

 

Nina Ğabno 
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MARINA MARCHETTI  

 

Food vocabulary ï a lesson plan. 

 
 

 

 

 

Marina Marchetti 

English Teacher of primary school at I.C. 

Duilio Cambellotti School, 

Rocca Priora, Rome, Italy. 

Age of the students: 8 years 

Cefr level: A1 
Duration: 2h 

Topic: Food vocabulary - a lesson plan. 

 
General Aims: Children will improve their vocabulary in a foreign language 

and will learn to interact each other about personal issues. They will improve 

their communicative, listening and speaking skills. 

Specific Aims: Children will improve their vocabulary about food and learn 

to ask/answer questions about likes and dislikes. 

 

Inter disciplinary objectives: Children will apply their language competence 

to other subjects like science, art and graphic design, information technology. 

 

Learning Strategies:  

Face to face lesson: whole class activities, pair work, individual activities. 
Online lesson: individual activities. 

 

Materials:  

Face to face lesson: Flash cards, worksheets, exercise book, pictures, videos. 

Online lesson: exercise book, pictures, videos, digital worksheets. 

 

Note about online lesson: This lesson can be planned for both face to face 

and online classes, with some differences.  (see the lesson plan) 
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Lesson  Teacher activity Student activity  Learning 

strategies 
Materials 

and 

resources 

Aim of the stage 

S
te

p
 1
 

  n
tr

o
d

u
c
ti
o

n 
  
  1

5
 m

in
. 

The teacher introduces  

the lesson to the children 

using a brainstorming:  

ñThink about a food you 

aboslutely like and a food 

you don't like; if you don't 

know the name in English 

the teacher will help youñ 

The teacher writes on the 

board ñ like + a smiley 

face/ I don't like + a sad 
faceò   and writes down 

the answers of the 

students 

Students think about 

some food they like 

and some food they 

don't like, and repeat 

the sentence with           

the help of the 

teacher 

Whole 

class 

activity. 

 
 

Blackboard 

/whiteboard  

online 

lesson: pc 

 

Children are 

introduced to the 

general topic and  

to the grammar 

structure                        

ñI like/I don't likeò 

S
te

p
 2
  

 V
o

c
a

b
u
la

ry
 3

0
 m

in
. The teacher shows to the 

children flashcards/ 

pictures of food and write 

the names on the board; 

(online lesson: on the pc) 

Children write the 

name of the food              

on their exercise 

book, they draw the 

food and add a happy 

smile if they like,            

a sad smile if they 

don't like 

Whole 

class 

activity 

/indivudua

l activity 

Flashcards/p

c 

Blakboard 

/pc 

 

Learn vocabulary 

about  food and 

express a 

preference  

 

S
te

p
 3

  

 S
o

n
g 
 1

5
 m

in
. 

The teacher shows a 

video/song about food . 
Children watch  the 

video and listen to 
the song; they sing 

the song.  

 

Whole 

class 
activity 

(online 

lesson: the 

teacher 

sends the 

link and 

they listen 

to the 

song 

individual

ly) 

 

Whiteboard  

Online pc 

 

Children learn 

about vocabulary 
and practice 

listening skills 

S
te

p
 4

  

S
e

lf
  A

c
ti
v
it
y

 

2
0

 m
in

. 

The teacher gives the 
children a teaching card 

with the text of the song  

(online lesson: the teacher 

sends a file with the text 

of the song) 

Children draw and 
colour the teaching 

card with food 

pictures 

Individual 
activity 

Teaching 
card, 

exercise 

book 

online 

lesson: PDF 

file 

Children 
consolidate 

grammar structures 

and vocabulary  

S
te

p
 5

  

 W
ri
ti
n

g
 2

0
 m

in
. 

Teacher asks the children 

to write some sentences 

on their exercise book 

about food they like /they 

don't like using the 

vocabulary they have 

learnt 

Children write some 

sentences on their 

exercise book about 

food they like /they 

don't like  

Individual 

activity 
Exercise 

book. 
Children use the 

structure they have 

learnt 
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TATIA  KEKELIA  

 

Natural disaster ï a lesson plan. 

 

Georgian-American School- 

˻˦˶˭˹˰- 

˦˱˪˶ˮ˯˹˰ˮ˷˯˳˰˦,  

Tbilisi Teacher: Tatia Kekelia 

 

 

 

Topic : Natural disaster - a lesson plan. 

Grade: V  

Age: 10-11 

Level: A2+ 

Duration:  45 min. 

 

Main objectives:  

Students will be able to develop their communicative  and listening skills. 

Grasp ways of presenting vocabulary and enrich vocabulary learning 

strategies. During the lesson theyôll brush up on the previous materials, 

related to that topic and develop speaking skills through the debate. 

 

Language Focus:  

Avalanche, Hurricane, Cyclone, Earthquake, Tsunami, Tornado, Flood, 

Draught, Typhoon, Hailstorm, Blizzard, Sandstorm, Volcano, Lava, Global 

Warming 

 

Materials used: PowerPoint presentation, Online Whiteboard 
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Time Teacher activity Student activity 

In
te

ra
c
ti
o

n
 Aim of the 

stage 

Step 

1 

Natural disasters are 

constantly in  

the news and provide 

a good topic of 

conversation for 

students.  So, Firstly 

the teacher shows  

the informative video 
and asks students  

to elicit the natural 

disasters and starts 

discussing following 

rather controversial 

questions with them:  

What causes them ? 

How do we respond?  

Students will be 

able to brush up 

on the previous 

materials and try        

to elicit as many 

natural disasters 

as they can.  

In
d

iv
id

u
a
l 

To brush 

up on the 

previous 

materials. 

 

Step 

2 

The teacher shows to 

students images  

(by PowerPoint 

presentation) about 
different kinds of 

natural disasters and 

students should guess 

and memorise 

altogether.  If they 

donôt handle this 

activity well,  

the teacher will show 

them English 

definitions with 

several example 

sentences. 

Students will 

guess the natural 

disasters and 

memorize them. 
They will be able 

to analyse  

the topic and do 

matching and  T/F 

exercises.  

 

In
d

iv
id

u
a
l 

 

To 

memorize 

unfamiliar 
names of 

natural 

disasters.  



BIULETYN METODYCZNY nr 2 (43) 2020/2021 
  

 

    45 

Step 

3 

The teacher uses very 

effective teaching 

technique, the drilling 

method, in order to 

practice and teach 

new vocabulary.  

The teacher shows 

the slide with the 

English definitions 

and then plays  

a memory game  
to boost their ability 

of remembering new 

vocabulary. 

Multiple meaning 

words memory 

games will help 

students to revise 

and learn new 

vocabulary.  

 

 

In
d

iv
id

u
a
l,
 w

h
o
le

 c
la
s
s 

  

To classify 

new 

vocabulary 

 

Step 

4 

The teacher gives 

them a listening task. 

The students have  

to listen attentively  

in order to find out  

the natural disasters. 

After that they do gap 

filling exercises on 

the slide and read out 
the correct version  

of the text.  

By means of the 

listening task, 

they will be able 

to find out new 

vocabulary and do 

gap filling 

exercises.  
In

d
iv

id
u

a
l 

To practice 

listening 

skills  

in order  

to elicit 

new 

vocabulary  

 

Self-assessment 

Please reflect on the activity you have done and answer the questions. 

 

1. What went well? Why? Give examples. 

2. What didnôt go well? Why? Give examples. 

3. What would you change if you taught the same activity next time? 

Please describe in detail. 
Tatia Kekelia 

I. https://drive.google.com/file/d/1WnQXX6zgodvEL9ldNd-

RmMtIA6wyYzcj/view?usp=sharing 

II. https://drive.google.com/file/d/1cXzcFlpkj_JEJ8FWOJVmYO4N

sDFo6oVQ/view?usp=sharing 
 

https://drive.google.com/file/d/1WnQXX6zgodvEL9ldNd-RmMtIA6wyYzcj/view?usp=sharing
https://drive.google.com/file/d/1WnQXX6zgodvEL9ldNd-RmMtIA6wyYzcj/view?usp=sharing
https://drive.google.com/file/d/1cXzcFlpkj_JEJ8FWOJVmYO4NsDFo6oVQ/view?usp=sharing
https://drive.google.com/file/d/1cXzcFlpkj_JEJ8FWOJVmYO4NsDFo6oVQ/view?usp=sharing
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ELENA BURCA  

 

Christmas time ï a lesson plan. 

 

 

 

 

 

 

Teacher: Burca Elena,  

Theoretical Lyceum N.V.Gogol,  

Chisinau, R Moldova 

 

 

Form:  4 ñVò 
Topic:   Christmas time. 

Lesson type: Formation training of knowledge application. 

 

Specific Objectives: 

 

CS1 Linguistic Competence:  

  

 1.1 Recognizing the sounds and groups of sounds specific to the 

 English language. 

 1.3 Identification of the message in simple statements. 

 1.12 Reading a simple short familiar text, demonstrating 

 comprehension by appropriate fluency, stress, intonation. 
 1.17 Using in written and oral forms sentences with the grammar 

 construction of Wh-questions in Present Simple Tense.  

 

CS2 Sociolinguistic Competence:  

 

 2.1 Producing sentences to describe Christmas celebration using 

 simple words and expressions. 

 2.5 Producing simple sentences briefly describe Christmas based on 

 the spoken models. 
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CS3 Pragmatic Competence: 

 3.1 Identification through audition of the global meaning of oral 

 message.  

 3.6 Taking part in simple and short dialogues. 

 

CS4 Cultural Competence: 

 

 4.1 Identification by listening of specific elements of the culture of 

 English speaking countries, traditional holidays. 

 

Objectives: By the end of the lesson students will be able: 

¶ to recognize the sounds and groups of sounds specific to the English 

language. 

¶ to make up Wh-questions in Present Simple Tense. 

¶ to describe Christmas traditions of English-speaking countries. 

¶ to cooperate while working in pairs and small groups. 

 

Materials: Computer, PowerPoint, Video presentation, Handouts,  

Flashcards. 

 

Evaluation: Verbal, The capacity of recognizing the sounds, Self-
evaluation card with descriptors, Self-evaluation,  
 

Stages 
 

Objectives 
Didactic tasks 

Teacher and pupils activities 
Methods/ 

Strategies 

Evocation 

1.Warming up 
activity. 
Phonetic 

drills. 

Introduce the 
participants 

of the lesson. 
Phonetic 

drills. 
 

The teacher introduces  
the participants of the lesson  
and the main objectives.  
Teacher presents the ñphonetic 
snakeò and asks pupils to name  
the sounds and the words. 
['wὤntᴅtrᴅ'dὤώnkᴅuldsnᴅudὤ'sembᴅ] 

Teacher presents the tongue 
twisters; pupils pronounce  
and repeat them aloud. 
1. Santa's sleigh slides on slick 
snow. 
2. Bobby brings bright bells. 

Brain,  
Storming, 
Phonetic 
exercises 

 

2. Spoken 

interaction. 

Select the 

most 
important 
ideas.  

1. Pupils answer the questions about 

holidays. Teacher encourages them 
to name all the holidays  
and symbols they know. 

Brain 

Storming 
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 1. What holidays do you know? 

2. What is your favourite holiday? 
3. What holidays do we celebrate  
in March? 
2. Teacher reads the descriptions 
and asks pupils to guess the holiday. 
3. Presentation of the new theme.  

Listening 

 

Realisation of meaning 

3. 
Introduction 
new 
vocabulary 

Enhance the 
pupilsô 
vocabulary. 
 

Teacher introduces the symbols  
of Christmas. Pupils practice  
the pronunciation of the new words. 
Star, candy cane, stockings, wreath, 
reindeer, bell, candle, angel, sleigh. 

Listening 
Speaking 
 
 

4. Practice 
new 

vocabulary 

 1. Pupils name all new words, using 
the pattern: 

The__ is a Christmas symbol. 
2. Teacher asks pupils to unjumble 
the letters in the words and write 
them. 
1. LEBL      ________ 
2. TASR      _________ 
3. CALDNE ________ 
4. SLHEIG   ________ 

5. GAELN     _______ 
3. Teacher encourages pupils  
to choose and decorate the fir-tree 
with Christmas symbols. 

Speaking 
 

 
 
Writing 
 

5. Checking 
up the 
homework. 

Check the 
home 
assignment.  

1. Teacher asks pupils to role-play 
the dialogue ex.2 p.50. Pupils 
evaluate their reading according  
to the criterions.  

2. Pupils identify true and false 
sentences. Pupils correct the false 
statements. 
1. It is New Year Eve.   
2. The children hang the stockings 
by the mantelpiece. 
3. Father Christmas fills  
the stockings with presents.  

4. Nicu found a toy in his stocking.   
5. Hannah got a watch from Father 
Christmas.   
6. Peter had a lot of chocolates  
in his presents.   

Reading  
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6. Listening. Understand 

the general 
meaning of 
the message. 

1. Pupils listen to a short audio 

presentation about Christmas  
and answer the questions.  
English and American people 
celebrate Christmas on December 
25th. It is a religious holiday, 
celebrating the birth of Jesus Christ. 
On Christmas, people decorate their 
homes and usually have a Christmas 

tree with colored ornaments and 
tinsel.  
 On Christmas Eve, children hang  
a long sock, called Christmas 
stocking, by the mantelpiece.  
On Christmas night, Father 
Christmas comes and fills it with 
sweets, chocolates and small 

presents. He travels in a sleigh 
pulled by eight reindeer that can fly. 
2. Pupils work in pairs and fill  
in the missing words. 
A: When do English and American 
people __________ Christmas?  
B: On ____________ 25th. 
A: Do they __________ their homes 

for Christmas? 
B: Yes. And they usually have  
a Christmas ______ .  
Do you know where English  
and American children find their 
_______________ ? 
A: In stockings by the 
___________________ . 
B: Who puts the presents in the 

______________ ? 
A: Father  ________________ .   

Listening  

 
 
 
 
 
 
 
 

 
 
 
 
Writing 
 

7. Relaxation 
moment 

Follow the 
speaker 
instructions. 

Pupils sing the song çJingle Bellsè 
and do some exercises. 
 

 
Singing 

Reflection 

8. Grammar  Practice the 
using of Wh-
questions in 
Present 

1. Pupils revise the structure of  
Wh-questions in Present Simple 
Tense 
2. Pupils put the words in right 
order to form Wh-questions. 

Speaking 
 
Writing 
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Simple 

Tense. 
 

1.When/ 

celebrate/do/Christmas/English 
people? 
2.children/What/do/for/get/Christma
s? 
3.people/ do/ 
decorate/What/Christmas/for? 
4.Where/children/find/do/the 
presents? 

9. Spoken  
Interaction 

Practice 
using active 
vocabulary 
of the lesson. 
Work in 
pairs. 

1. Pupils practice giving 
congratulations. They use  
the pattern and work in pairs. 
2. All pupils sing the song  
ñWe wish you a Merry Christmasò. 
 

Speaking 
 
 
Singing 

Extension 

10. Summing 
up 

 Teacher makes summary  
of the lesson with the help of pupils. 
She gives the home task for the next 
lesson. 

 

11.Evaluation Evaluate 
pupils' 
activity. 

Pupils complete the self-evaluation 
cards with descriptors. 

 

 
 
 

Elena Burca 
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MONIKA BRYCH  

 

Big, bigger, the biggest! Letôs talk about adjectives. 

 

 

 

 

 

Monika Brych 

English teacher, 

Polish Nobel Prize Winnersô Secondary School, 

Ryduğtowy  
 

A lesson plan for online teaching  

Age/level: 14-15 years/pre-intermediate 

Duration: 45-60 min. 

 

TOPIC : Big, bigger, the biggest! Letôs talk about adjectives.  

AIMS: Students will:  

¶ revise and consolidate their knowledge on comparison  

of adjectives and comparing structures; 

¶ compare things, people, places using different structures; 

¶ revise some basic adjectives; 

¶ practice using new technologies for learning and finding 

information (especially Quizlet, Quizizz, Liveworksheets); 

¶ develop the ability to self-study;  

¶ practice expressing and justifying their opinions. 

 

KEY COMPETENCES:  

¶ communicating in a foreign language 

¶ IT competence 

¶ learning to learn 

 

METHODS AND TECHNIQUES:  

¶ presentation 

¶ activating methods 

¶ discussion 
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FORMS OF WORK:  

¶ group work 

¶ individual work 

 

MATERIALS AND TOOLS:  

¶ tools such as laptops, computers, phones 

¶ Google slides presentation 

(https://docs.google.com/presentation/d/1jiutff3_W4jUwP6jTH

Qxc_6t5_9kCdtma7xpBXZcMy4/edit?usp=sharing) 

¶ Quizlet and  Quizizz tasks 

¶ Live worksheet 

 

STAGES OF THE LESSON: 

1. Lead-in 

 

¶ Greet the students, introduce the topic and the aims 

¶ As a warm-up exercise students do a Quizlet task revising some 

basic adjectives that appear in the following exercises  

 

https://quizlet.com/_9218k8?x=1jqt&i=ttxi8 

 

 
 

 

 

 

https://docs.google.com/presentation/d/1jiutff3_W4jUwP6jTHQxc_6t5_9kCdtma7xpBXZcMy4/edit?usp=sharing
https://docs.google.com/presentation/d/1jiutff3_W4jUwP6jTHQxc_6t5_9kCdtma7xpBXZcMy4/edit?usp=sharing
https://quizlet.com/_9218k8?x=1jqt&i=ttxi8
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2. Follow-up  

 

¶ Introduce the following statements to the students (English is easier 

than German / Brad Pitt is more handsome than Orlando Bloom/ It 

is better to watch a concert live than on TV/ Winter holidays should 

be longer than summer holidays/ Chemistry is the worst subject  

of all),  trigger a discussion ï students express their opinions (if they 

agree or not) and justify them (presentation, slide 2) 

 

¶ Draw studentsô attention to the adjectives used in the statements, 
basing on the examples, students talk about the ways of making 

comparative and superlative adjectives, teacher summarises 

studentsô answers showing the next slides of the presentation  

with the grammar rules (slides 2,3,4) 

 

¶ Students make comparisons of some adjectives (beautiful, far, 

cheap, slim, bad etc.) 

 

¶ Students study examples of two comparing structures (THAN  

and ASéAS), they practice them with the teacher, students do  

the task together with the teacher  
 

https://www.liveworksheets.com/bk1352448dc 

https://www.liveworksheets.com/bk1352448dc
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¶ Show the students the photos, students compare the things presented 

in the pictures creating a few sentences for each pair using different 

comparing structures (slides 6, 7, 8, 9) 

 

3. Summing-up  

 

¶ To sum up the lesson students do the quiz on Quizizz, teacher checks 

the understanding and comprehension of the lesson material  

 

https://quizizz.com/admin/quiz/5afc0d5467d87f00190c0a1f 

 

 
Monika Brych 

 

 

 

 

 

 
 

 

 

https://quizizz.com/admin/quiz/5afc0d5467d87f00190c0a1f
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SANDRA PIETRZYKOWSKA -SCHMIDT  

 

The Buckingham Palace & The Royal Family -  

homes and houses revision. 

 

 
 

 

 

 

Sandra Pietrzykowska-Schmidt 

an English teacher 

John Paul II Secondary School no.3 

in Ruda ślŃska, Poland 

 

Topic: Revision before the test based on the Buckingham Palace  

and the Royal Family 

Duration: 45 minutes 

Class: IV/V of primary school 

Studentsô age: 10/11 years old 

Language proficiency level: A1+ 

 

Main aim of the lesson: Revision before the test. 

Objectives: After the lesson, students: 

¶ can name rooms and interior furnishings; 

¶ know prepositions of place; 

¶ name different types of houses; 

¶ can name local facilities; 

¶ use there is/there are grammar structure; 

¶ know and spell ordinal numbers; 

¶ use demonstrative pronouns this/that/these/those; 

¶ write a short house description. 

 

Added value: Students get to know a famous building which is very 
significant to English-speaking countries and they practice reading maps. 
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Methods and techniques: 

¶ communicative method 

¶ content-focused method 

¶ participative method 

 

 

Interaction pattern:  

¶ individual work 

¶ teacher-student, student-student 

¶ TTT (Teacher Talking Time)  

 

Teaching aids: 

¶ worksheet prepared by the teacher 

¶ a simple map of London 

¶ a photo of the Buckingham Palace 

¶ a line of succession to the British throne 

 

Key competences for lifelong learning: 

¶ sense of initiative and entrepreneurship  

¶ communicating in a foreign language 

¶ personal, social and learning competition 

¶ cultural awareness and expression 

 

 

 

Lesson outline: 

 

Stage Teacher activity Notes 

Introduction and 

warm-up activity 

Greeting students, 

checking the attendance 

list and warm up 

activity ñHow are you 

today?ò  
 

The teacher conveys  

the main focus of  

the lesson, gives out  

the worksheets and sets 

the rules. 

It is a class routine 

which always prepares 

the students to speak 

English from now on.  
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Practice and 

production 

1. The teacher shows 

the photo  

of the Buckingham 

Palace and asks  

the students if they 

recognise that building. 

After a short discussion, 

students have some 

time to get familiar with 

the note in the 

worksheets that have 
been given to them at 

the beginning  

of the lesson.  

The teacher reads  

the text out loud and in 

the meantime students 

fill in the information 

chart in the first task. 

 

2. On the basis of the 

information obtained 
from the note about the 

Palace, students write a 

short description using 

the there is/there are 

structure. 

 

 

 

3. Time for discussing 

the neighbourhood of 

the Buckingham Palace. 

The teacher asks the 
students to make a list 

of five places that are 

worth having nearby. 

 

4. Students are asked to 

take a closer look to  

a map of London. They 

1. The note is based on 

true information about 

the Palace, so it will 

extend studentsô 

knowledge on British 

culture. The text is 

originally in Polish and 

their task is to look  

for some specific 

information in it so that 

the teacher makes sure 
whether they know all 

the English equivalents 

of the given words.  

 

 

 

 

 

2. The main purpose  

of this task is to revise 

the grammar structure 
in both affirmative and 

negative sentences. This 

exercise also fits in with 

the lessonôs goal of 

being able to structure  

a description of a house. 

 

3. This task serves to 

revise the vocabulary 

concerning local 

facilities. Moreover,  

the freedom of choice 
helps students recall all 

of the words. 

 

4. Using the 

prepositions of place 

correctly is checked 

here. Additionally, 
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analyse the famous 

facilities layout around 

the city. Their task is to 

choose the correct 

preposition of place and 

complete the sentences 

about London. 

 

5. Students are  

to imagine they live in 

London and their best 
friend is about to visit 

them. Their task is to 

take him or her on a trip 

around the capital city 

and show the famous 

landmarks. Students are 

supposed to use 

demonstrative pronouns 

to complete  

the sentences. 

 
6. The teacher asks  

the students if they 

know who the Queen of 

England is, and check 

their knowledge on  

the heirs to the throne. 

After a short discussion, 

students try to guess 

how many people await 

such a privilege  

and complete the list  

by writing the proper 
ordinal number 

respectively. 

 

 

 

 

students practise 

reading maps and 

develop their ability  

to select information.  

 

 

 

5. This kind of exercise 

affects studentsô 

imagination. To do this 

task right, they need  
to know  this/that/these 

/those pronouns 

flawlessly.  

 

 

 

 

 

 

 

6. Studens have an 
authentic list of the 

pretenders to the British 

throne which might be 

new and interesting  

to them, since there are 

59 people on it. In this 

task students practise 

spelling the ordinal 

numbers with  

the emphasis on  

the first three which are 

irregular in English. 
Furthermore, students 

get to know the most 

important members of 

the royal family.  

 

7. It is the final task 

which summarises all 
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7. In this task students 

become the interior 

designers employed  

by Queen Elisabeth II. 

They are responsible  

for designing a new 

three-storey detached-

house for her. Not only 

do they have to design 

it, but also describe it 

 in detail and present it 
in front of their 

classmates. 

the work. It draws 

studentsô attention to 

the most common type 

of house in the Great 

Britain, which is  

a detached one. 

Presenting their own 

designs only enriches 

the task and makes  

the students remember 

the revised material 
better. 

Comments and 

closing 

Students show their 

work to their 

classmates. The teacher 

gives some final 

comments and asks  

the students for 

feedback concerning  

the conducted lesson.  

As the final step of  

the lesson, the teacher 
thanks the students for 

their active cooperation 

and engagement.  

Comparing and 

showing studentsô work 

seems to be a pleasant 

way to finish the lesson. 

The teacher feels that 

his/ her students are 

well prepared for  

the test to come. 

Positive feedback from  

the teacher gives  
the students a sense of  

a well-fulfilled duty. 

After such a lesson, 

each person has their 

worksheet ready and 

fully completed.   
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Studentôs worksheet 

  

Buckingham Palace & the Royal family 

Revision of: names of the rooms, appliances, furniture, prepositions  

of place,  there is/there are, this/that/these/those, ordinal numbers and many, 

many others.. 

Before you start doing any tasks, read the note about the Buckingham 

Palace below. You will need the information to complete some tasks in this 

lesson. Each one will help you consolidate your knowledge and review  

the whole material for the upcoming test. Work hard and do not give up, 

because there is nothing in here you would not be able to do on your own  

or with just a little help. J  

The Buckingham Palace is located in London in Westminster Street. It is 

the official home and residence of the royal family with the Queen herself. 

It was built in 1703, so it is over 300 years old now! Its first resident was 

Queen Victoria ï the great-grandmother of Queen Elisabeth II. There are 

about 750 rooms in this building, including over 200 bedrooms, 92 offices, 

78 bathrooms, and even a cinema and a swimming pool. This five-storey 

palace is surrounded by many gardens. We know very little about  

the furnishings of any kitchen, living room or other rooms, however we 

may assume that there are many amenities for the Queen and her family. 

An interesting fact is that tourists wishing to visit at least some  
of the chambers are allowed to do so each year, but only within two 

months: in August and September, when the Queen goes on vacation  

and is not there. The cost of such a visit is around Ã20. 

 

 

Task 1. Complete the sentences with information concerning  

the Buckingham Palace. 

Country: éééééééééé City: éééééééééééé.é 

Street: ééééééééééé Whose home: éééééééééé 

How old: .ééééééééé   Rooms: éééééééééééé 

Bedrooms: ééééééééé. Bathrooms: éééééééééé.. 

Offices: ééééééé..éé.. Floors: éééééééé..ééé..é 
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Others: géééééé, céééééé..,sé.......................pééééé 

Months when you can visit: éééééééééandéééééééé. 

How much does it cost?.ééééééééééééééééé.pounds. 

Guess, whatôs in the kitchen: 

éééééééééééééééééééééééééééé...é. 

Guess, whatôs is in the living room: 

éééééééééééééééééééééééééé..ééé.. 

 

Task 2. Write a short description of the Palace using the task above  

and the there is/there are structure (at least 3 sentences, please) 

In the Buckingham Palace, there __________________________________ 

_____________________________________________________________

_____________________________________________________________ 

_____________________________________________________________ 
_____________________________________________________________

_____________________________________________________________ 

 

Buckingham Palace ï neighbourhood 

 

Task 3. You already know that there is a cinema or even a swimming pool 

inside the residence. Think what other facilities the Queen Elizabeth would 

like to have nearby. Make a list of five. 

1) ééééééééééé.é. 2)ééééééééééé.éé 

3) ééééééééééééé 4) ééééééééééééé 

5)ééééééééééééé. 
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Task 4. Take a look at the map on the last page. Choose the correct 

preposition from the table below and complete the sentences. 

between      next to       opposite         under        

near      in front of 

 

1) The Royal Albert Hall is éééééééééé..Hyde Park.  

2) Big Ben is éééééééééééé.the Westminster Abbey 

and the St. Paulôs Cathedral. 

3) The River Thames is éééééééééééé..The Tower 

Bridge, which is ééééééééééé The Tower of London. 

4) A zoo, Regentôs Park is éééééééthe British Museum. 

5) The Buckingham Palaceéééééé..the Westminster Abbey.  

 

Task 5. You live in London and your best friend paid you a visit. Your task 

is to take this person on a tour and show some of famous London 

landmarks. Use the demonstrative pronouns this/that/these/those when 

completing the sentences. 

(picture source: https://www.pinterest.co.uk/pin/98375573084224219/) 

 

1) ééééé.. is London Eye.  

 

2) éééé.é.are two towers in the Tower Bridge.  

3) ééééé.are animals in the zoo. 

4) ééééé..is British Museum.     

 

5) ééééé..are terraced houses.  

 

6) ééééééis Hyde Park. 
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Task 6. Did you know that there are 59 people in line to succeed  

to the British throne?!  Here, you can find only some of them and your task 

is to write down the ordinal numbers respectively. 

1stéééééééééééééééééé.éééé. - Prince Charles 

2nd - the ééééééééééééééé..éé..éé - Prince William 

3rd -éééééééééééééééééééééé - Prince George 
4th ï the éééééééééééééé..éééé - Princess Charlotte 

5th - the ééééééééééééééééé..é.éé - Prince Louis 

6th - the  ééééééééééééééé.ééé.éé - Prince Harry 

13th - the ééééééééééééééé...éé - The Princess Anne 

59th - theéééééééééééééé....éééé - David Lascellas 

  
Task 7. You are an interior designer and Queen Elizabeth II asked for your 

help as she has always wondered how her home would look like if she were 

not the chief of state. You simply cannot say ñnoò to the Queen so grab  

a pencil and make a project. The only thing you know is that she wants to live 

in a three-storey detached house. 

 

 

On the first floor there __________________________________________ 

_____________________________________________________________ 
On the _______________________________________________________ 

On __________________________________________________________ 

A map of London  

(source: https://www.pinterest.co.uk/pin/98375573084224219/) 

 

https://www.pinterest.co.uk/pin/98375573084224219/
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NELY GčMEZ PUNZANO 

 

Art and Design. Drawing labyrinths. 

 

IES El Camin¨s -  

Castell· de la Plana ï Spain 

 

 

Topic :  Art and Design. Drawing labyrinths. 

Aims:  

 
Drawing and representing 3d objects 

Grade:  

 
3rd of ESO (Age: 13-14) 

Length of the 

activity:  
4 sessions of 50 minutes  

Main aims of the 

activity: (i.e. what 

you hope the students 

will achieve/be able to 

do better 
after your lesson) 

 

Students will be able to represent objects using 

isometric projection.  

During the lesson the students will learn how  

to use set squares in order to draw parallel  

and perpendicular straight lines.  
They will also have to imagine how objects look 

from different viewpoints.  

 

Language Focus 

Shape, line, measure, length, dimension, 

direction, projection, axis, parallel, view... 

 

Materials: 

 

Paper, set squares, pencil, felt pens... 

 

Gratuaded in Fine Arts  

from the Polytechnic University of Valencia . 

Art and Design teacher  in Secondary School. 
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T
im

e
 

Teacher activity Student activity 

Intera

ction 

patter

ns 

Resources 
Aim of the 

stage 

1 

The teacher will 

explain how 

different 

projections are 
useful to draw 

and describe 

objects and 

spaces.   

The contents of 

this website 

https://www.tutori

alspoint.com/com

puter_graphics/3d

_computer_graphi

cs.htm - 
https://www.tutori

alspoint.com/com

puter_graphics/3d

_computer_graphi

cs.htm 

will be very 

interesting in 

order to introduce 

the topic.  

Isometric 

projection is  
a method for 

visually 

representing 

three-dimensional 

objects in two 

dimensions in 

technical and 

engineering 

Students will 

listen and read 
from the 

presentation 

prepared by the 

teacher about 

projection and 

graphic design. 

Individ

ual 

Whole 

class 

 

Online 

whiteboard  

Visual 

presentation  

To introduce 

new 

concepts of 
visual 

language 

and graphic 

design.  

Suggesting  

a new 

project. 

https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm#https://www.tutorialspoint.com/computer_graphics/3d_computer_graphics.htm
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drawings.        

And this one will 

be the selected 

one to work with 

during the 

following 

sessions. 

2 

The teacher will 

explain how to 

use the set 
squares in order 

to draw parallel 

and perpendicular 

straight lines. 

First, 

orthogonally and 

later according to 

the isometric axes 

and angles. 

Students will 

practice 

designing 

labyrinths drawn 

with lines on 
paper using their 

set squares. 

https://www.inst

ructables.com/H

ow-to-Draw-a-

Maze/ - 

https://www.inst

ructables.com/H

ow-to-Draw-a-

Maze/ 

Individ

ual 

Whole 

class 

 

Blackboard 

and Online 

whiteboard  

To apply 

techniques 

of drawing 

and design. 

3 

The teacher will 

continue adding 
concepts to apply 

on the project. 

Now it will be  

the concept of 

grid. Squared and 

isometric grids 

are fundamental 

to divide the 

space into equal 

parts. This is very 

important in 

Modular design.  
https://vanseodesi

gn.com/web-

design/grids-

modular-design/ - 

https://vanseodesi

Students will 

continue 

drawing using 

their own ideas 

and sketches 

applying the 

new knowledge 

acquired. 

 

Individ

ual 

Whole 

class 

Blackboard 

and Online 

whiteboard  

To apply 

techniques 

of drawing 

and design 

while 

activating 

creative 

thinking and 

imagination. 
 

https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://www.instructables.com/How-to-Draw-a-Maze/#https://www.instructables.com/How-to-Draw-a-Maze/
https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
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gn.com/web-

design/grids-

modular-design/ 

 

4 

The teacher will 

assist every 

student 

individually and 

will share their 

goals among all 

the group. Student 
decision-making 

will be analyzed 

in order to check 

the progress of 

the work.  

https://www.mast

erclass.com/articl

es/how-to-

improve-

creativity - 

https://www.mast

erclass.com/articl
es/how-to-

improve-

creativity%23wha

t-is-the-creative-

process 

Students will 

continue 

drawing and 

thinking about 

the creative 

process that 

involves critical 
thinking and 

problem- solving 

skills. 

Individ

ual 

Whole 

class 

Students 

projects 

 

To be aware 

of one's own 

achievement. 

Self -

assessment. 

To practice 
creative 

skills, 

management 

and planning 

design. 

 

 

 

 

 

 

 

 

https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
https://vanseodesign.com/web-design/grids-modular-design/#https://vanseodesign.com/web-design/grids-modular-design/
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
https://www.masterclass.com/articles/how-to-improve-creativity#https://www.masterclass.com/articles/how-to-improve-creativity%23what-is-the-creative-process
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GALLERY OF IMAGES  

Example of Labyrinth or Maze 
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Isometric projection 
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Projects made by students 
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Self -assessment. 

 

 Please reflect on the activity you have done and answer the questions 

given below. 

1. What went well? Why? Give examples. 

2. What didnôt go well? Why? Give examples. 

3. What would you change if you taught the same activity next time? 

Please describe in detail 

 
 

Nely G·mez Punzano 
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ALEXANDRA C.STEFANIDOU  

 

Abstract Art ï the Form. 

 

 

 

 

 

Alexandra C. Stefanidou, 

Fine Artist, Teacher of Art, 

Greece 

 

Subject: Abstract Art ï the Form 

Age of Pupils: 13-15 years old 

Experiential practice: Experiential exercises of observation outdoors 

Theory:  

¶ The morphoplastic elements 

¶ What is Abstract Art 

¶ History of Art 

¶ Presentation of artworks by means of video 

¶ Individual homework for each pupil 

 

Workshop: 

A set of exercises on the sketchbook using pencils, oil pastels, paintbrushes, 

colours, sheets of paper 

 

 

 

 

 

 

 

 

A. With a single stroke of the pen: face 
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B. With a single stroke of the pen: tree 

 

 

 

 

 

 

 

C. With a single stroke of the pen: countryside landscape 

 

D. Patchwork, deconstruction 
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Purpose: The purpose of the above exercises is to make pupils:  

¶ acquire knowledge, 

¶ understand the concept of abstract art, 

¶ familiarize themselves with the subject. 

 

Aim : The aim is to make pupils develop: 

¶ visual perception, 

¶ skills, 

¶ sensory perception, 

¶ inventiveness. 

Moreover, to help pupils: 

¶ become emotionally mature, 

¶ develop rational skills, 

¶ sharpen their imagination, 

¶ become sensitive. 

 

Bibliography 

ȺɘůŬɔɤɔɐ ůŰɖɜ ŮɘəŬůŰɘəɐ ɔɚɩůůŬ [Introduction to the visual language],  

Olga Kozakou-Tsiara, Gutenberg, Athens 2000 

ȼ Ɇɨɔɢɟɞɜɖ ɇɏɢɜɖ [Modern Art], Robert L. Herbert, E.E.E.M., Athens 1995 

ȹɖɛɘɞɡɟɔɘəɐ űŬɜŰŬůɑŬ əŬɘ ˊŬɘŭɘəɐ ɕɤɔɟŬűɘəɐ [Creative Imagination  

and Painting for Children], Titika Salla-Dokoumetzidi, Eksantas, 1996     

 

 The freedom of Forms   

 

What is ñabstract artò? Why do most people mock or why are they 

sarcastic, when looking at an abstract artwork? 

Who hasnôt made a comment such as ñOhé! Itôs no big deal, I can do it too!ò 

But they donôt do it. 

ñBig deal!ò Yet, they need a great deal of effort to do it.     

Abstraction is a form of visual expression, regarded as a difficult 

way of transmitting visual messages. This is what makes hard for ordinary 

people to depict dots, shapes, lines and colours on a sheet of paper.  
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A vase from the Geometric period (1050-700 BC, Greece). 

 

 

 

It would certainly seem easy to understand, if we looked at it in  

a museum. However, what the vase depicts is a set of lines and shapes. 

Abstract art is not new, it has existed since prehistoric times ï a fact we can 

realize, if we study various eras and cultures.  

At the beginning of the 20th century, art is at the forefront. Abstract 

art returns to the fore of history as a different concept, ready to reflect its age. 

Highly radical art movements are created. In hard times, rife with social 

clashes, artists experiment, disengage themselves from the norms of Classical 

(i.e. representational) art and free the form.  

 

 

 

 

 

 

 

Wassily Kandinsky         
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 Piet Mondrian       

 

 

 

 

Kasimir Malevich,       Mark Rothko,            

 

 



BIULETYN METODYCZNY nr 2 (43) 2020/2021 
  

 

    78 

 

 

 

 

 

 

Robert Delaunay           

 

 

 

 

 

 

 

 

 

 

Jackson Pollock                      

What the great abstract painters seek to express is inner necessity;  

to break the chains of a material and conventional world which alienates our 

inner self, and to cultivate a spiritual life. Through that process, man will be 

able to conduct an internal dialogue and to strike a balance between him/her 

and his/her own nature. The real world surrounding us consists of dots, lines, 

shapes and colours. These building blocks function as changing forces  

and have a direct effect on our everyday lives. Everything around us is built 

out of the above-mentioned building blocks. 
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For example, the houses we live in look like squares and rectangles, 

the streets we walk on are like horizontal lines, the sea waves have curved 

lines, etc. Have you ever wondered how many shapes and lines have formed 

our nature itself, clouds, stones, our cells, even our solar system? Or, how 

many material things has man designed and made ï houses, streets, machines, 

etc.? 
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Letôs playé! 

How can I free the form? 

As we look at the sea, letôs close our eyes and see only the wavy 

lines on the sea surface, not its material, i.e. the sea water. 

-Letôs look at the sun and see only its round shape. 

-Letôs watch an apartment block and then letôs close our eyes, remove  

the details of what weôve watched and retain only its shapes.  

By watching and looking at nature and the material world 

surrounding us, if we close our eyes, we can feel the picture formed inside 

us. Letôs depict it on a sheet of paper; a set  of lines, shapes and colours will 
then compose our first abstract piece of work.  

In the language of visual arts, dots, lines, shapes and colours are 

called ñmorphoplastic elementsò. Through their composition, we create 

non-figurative forms.  

Performing a set of successive exercises, man becomes familiar with 

simple forms in general. Thus, in creating abstract art, man acquires  

the ability to analyze, simplify, delve into the essence of things, sense 

concepts as well as grasping them. 

 

Letôs start with a single stroke of the pen!  

 

 

Alexandra C.Stefanidou 
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MARZENA KOSTECZKO  

 

Happy carrots ï a lesson plan for 6 years old pupils. 

 

 

 

 

 

 

Marzena Kosteczko 
Primary teacher, l Public Nursery School  nr 2 

im. Czesğawa Janczarskiego, Ryduğtowy, Poland 

 

Topic: ĂHappy carrotsò 

Age: 6-year-old pupils 

 

General aims : 

¶ to learn the poem "On the stall" by J. Brzechwa, 

¶ to recognise and name vegetables, 

¶ to develop speaking skills, 

¶ to play short role-plays with the use of self-made puppets. 
 

Aims: 

¶ to listen carefully to the poem and speak about it, 

¶ to know the names of vegetables, divide them into syllables  

and sounds, 

¶ to know which part of the vegetables is edible, 

¶ to participate in games, 

¶ to describe the picture using full sentences, 

¶ to make a puppet according to his own ideas,  

¶ to play short role-plays, using appropriate facial expressions, speech, 

gesture and movement. 
 

Compatibility with the syllabus:  

I/5, IV/1/2/5/7/8/12 
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Methods: 

 

¶ oral   

¶ presentation, observation,  

¶ active ï exercises 

 

Forms:  

¶ individual, 

¶ group. 
 

Materials: 

Flash cards with vegetables, vegetable emblems on armbands, carrots, 

vegetables in a basket, coloured paper, glue, scissors, plasticine. 

 

Lesson plan: 

 

I Introduction 

 

1. Game ï children dance freely. At the teacher's signal or when the music 

stops, the children stand still. 

 
2. Presentation of the picture "At the stall" (Att. 1) - children arrange 

sentences about the picture. 

 

II The proper part of the course: 

 

1. Presentation of the poem by J. Brzechwa "On the stall." (Att. 2) ï Children 

illustrate the poem with silhouettes that the teacher previously distributed to 

selected children. When a child hears the name of his vegetable, he moves 

his or her silhouette. 

2. Teacher asks questions about the poem. (est. No. 3) 

3. Students present vegetables in the basket. They divide words into syllables, 
assigning sounds. 

4. Didactic game: "What do we eat?" 

Children are divided into 2 groups. One group consists of vegetables, whose 

the edible part of which is the one growing in the ground, and the other group 

are vegetables whose edible part is the one located above the ground. 

5. Game : "What do you hear?"  

The teacher says the names of vegetables by dividing them into sounds, 

 e.g. t-o-m-a-t-o. Children guess which vegetable it is. 
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6. Orientation and order game "Vegetable dance" 

Children receive vegetable emblems. They attach them to the armband  

(carrot, beet, onion, parsley, celery, cucumber, tomato, potato). 

Children move to the rhythm of the music. At the teacherôs signal,  

the children form circles and dance, holding their hands. At the teacherôs 

signal,  

the vegetables dance individually. 

7. Filling in the worksheet ï trace drawing. (Att. 4) 

 

III Final stage of the lesson.  
1. Movement game: ñWe are cooking a soup.ò 

The teacher puts on a cook's hat.  

There is a pot in the centre of the circle. And vegetable emblems are scattered 

all around. The teacher commands one by one: ñPut 3 carrots into the potò. 

The teacher makes sure that every child has the opportunity to put vegetables 

in the pot. Then the teacher selects such vegetables so that the children can 

guess what soup will be made of given vegetables (e.g. carrots, celery, 

parsley, onion, tomatoes - tomato soup). Then takes the vegetables out  

and cooks another soup. 

 

IV Evaluation 
1. Solving puzzles about vegetables (Att. 5) 

2. ñCarrot puppetsò - making carrot puppets using tissue paper, plasticine, 

coloured paper. The execution of works is optional. 

3. Improving the dialogue between the puppets. Playing theatre. 
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Attachment no. 1 
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Attachment no. 2 

 
At the vegetable stall  Jan Brzechwa 

 

At the vegetable stall on a market day 

This is what they say: 

 

"You may lean on me, Mr Dill, 

Especially when you look so ill" 

 

"What can I say, Mr Chive, 

I have been here since five!" 

 

Then to that Kohlrabi replied: 

"Look at Turnip ï sheôs well-supplied!" 

 

Pea pats Turnip on the belly: 

"Do you still feel like a jelly?" 

 

"Oh, thank you, Mr Pea, 

Lif e goes on dopily." 

 

But Miss Parsnip ï she is weak: 

Pale, thin ï she can't fall asleep!" 

 

"What a life!"  

Celery gave a sigh. 

 

Mr Beetroot is full of alarm 

Against Miss Onion's dire charm: 

 

"Beetroot, my prince charming, 

Wouldn't you like such a darling?"  

 

Mr Beetroot looks in an angry way: 

"Please, go straight away, 

 

I want a Beetroot-wife, 
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Life with you would be a strife." 

 

 

"What a life",  

Celery gave a sigh. 

 

Mr Bean can be heard: 

"Did you come to join the herd?!" 

 

"Don't be so harsh on me", 

Miss Sprout answered irately. 

 

"Have you ever seen such a brawler?", 

Carrot got hot under the collar. 

 

"Let's ask Cabbage for help!" 

"Cabbage? She's a whelp!" 

 

Cabbage asks them sadly: 

"Why are you quarrelling so madly, 

 

Why all the stupid strife, 

When soup is our afterlife!"  

 

"What a life",  

Celery gave a sigh. 

 

 

 

 

Attachment no. 3 

Questions: 

 

1. What kind of vegetables do the poem consist of? 

2. Where did the vegetables meet? 

3. How did the vegetablesô quarrel end? 
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Attachment no 4   

Trace. Colour and name. 
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Attachment no 5 

 

Riddles about vegetables 

 

 

1. Each of you will easily guess this puzzle, 

it has a white root and a green plume.   Parsley 

 

2. What vegetable, although small, 

will squeeze a salty drop from your eyes?   Onion 

 

3. What kind of a head is it,  

sometimes big sometimes small, 

and the whole consist of green leaves?   Cabbage 

 

4. Good cooked and good raw, 

although not orange, it is orange. 

When green, you grab the braid 

and pull it hard,  

and soon it will jump out of the ground.   Carrot  

 

5. Green grew in the garden in summer, 

and in winter, pickled lies in the jar.    Cucumber 

 

6. Green boats with small balls in them.   Peas 

 
 

 

 Marzena Kosteczko 
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EDYTA M ATERA  

 

Food for thought . 

Edyta Matera 

English teacher, oligophrenic teacher,  

Cognitive abilities trainer, 

Primary school teacher 

 

in Zesp·ğ Plac·wek Szkolno-Wychowawczo-

Rewalidacyjnych 

in Wodzisğaw ślŃski; Poland 

 
Subject:  English 

Class:  8th  primary school - students with  a special needs 

Level:  A2+    

Topic:  ñFood for thoughtò.  

 

Main aim:  To improving the ability of speaking and giving opinion, 

to break down the language barriers.  

 

Teaching aids:   text from New Opportunities pre-intermediate  

                             studentôs book, CDôs, projector, smart phones,  

on-line dictionaries. 

 

Working forms:  pair work, group work, individual  

 

 

 

Teaching aims : 

 

¶ Grammar: to practice comparatives and superlatives. 
 

¶ Vocabulary: to practice vocabulary connected with food.  

 

¶ Listening: to develop speaking skills: giving opinion.    

 

¶ Reading: to develop reading skills: matching titles  

and paragraphs, multiple-choice questions.  
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 Lesson plan: 

 

I.  Stage: 

 

1. Greetings.  

2.    Comparatives and superlatives forms ï revision.   

3.    Presenting the topic and lessonôs order: ñFood for  

        thought ï making choices and giving opinion. 

 

I I.  Stage: 

 

1. Warm-up: brainstorming -  to come up with definitions of organic 

and genetically modified food.  

Our choice ï organic or GM food? ï for and against discussion. 

Students share their knowledge and express  their views about this 

matter. 

 

2. Students use the online dictionary and smartphones to find 

the meaning  of the Key Words: 

baby food, fast food, fresh food, frozen food, organic food,  
pre-cooked food, pre-packed food, ready-made food, take-away 

food, tinned food, vegetarian food 

 

3. Students use flesh cards and answer the questions:  

Which of the food above do you think is: 

a. the healthiest/the least healthy? 

b. the tastiest/the least tasty? 

c. the easiest / most difficult to prepare 

 

4. Reading: Students read aloud the title of the article and try to guess 

the meaning ñFood for thoughtò (something that makes you think 

carefully).  
5. Students listen the article: ñFood for thoughtò  and match the titles 

with the sections then they present their choice.  

 

6. Students listen to the teacher reading strategies referred to multiple-

choice questions and try to complete the sentences with the correct 

answer a, b or c                           (SB p. 53 ex. 4) 

Students do the exercise working in pairs. Then they are asked  

to read them aloud. 
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7. Role-play. Class is divided into 2 groups.  

The participant of the 1 group are producers of the GMO food.  

The second group are customers. 

The producers must convince customers to buy genetically modified 

food while customers must defend the statement that GMO food is 

unhealthy. 

III.  Stage 

 

1. Revision and homework assignment   
2. Evaluation   

 

Evaluation  

It is anonymous.  

 

1. I like the lesson. :                                                                                              

*Yes   *No                                                                              
2. Lesson was:                                                                                          

*  very interesting    * interesting  *  boring              

3. What did you like the best? ........................................ 

4. Was the pace of work appropriate to your abilities?  

*Yes        *No 

5. Evaluate your work during the lesson: 

1   2   3   4   5   6 

6. How do you evaluate your classmatesô work? 

1  2   3  4   5   6 

7. Did you like the materials used during the lesson? 

*  Yes          *  No 

8. Did the exercises match your abilities? 
*  Yes          *  No 

9. Was the teacher well-prepared for the lesson? 

*  Yes          *  No 

10. What was the atmosphere during the lesson? 

*Very good          *Good  *Not good  

éééééééééééééééééééé.. 

11. How do you evaluate the teacher?  

1   2   3   4   5   6 

 

Thank you for filling in the evaluation ;-) 
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Edyta Matera 
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GEORGIA ADAMOPOULOU  

 

Kites ï a music lesson plan. 

 

 

 

 

Georgia Adamopoulou 

Music teacher 

Pyrgos Elias, Greece 

 

 

 

 

 

 

 

 

 

Length of the activity: 4 hours 

Age: 9-11 

Materials: PowerPoint presentation, video, musical instruments 

General aims: 

¶ Getting to know one of the most characteristic orchestral themes  

of the famous Greek composer Mikis Theodorakis, 

¶ Travelling through time and learning about the history and the use  

of the kite, 

¶ Learning what the kite custom symbolises, 

¶ Reconciling with art forms such as music and painting 
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Objectives: 

Students will be able to: 

¶ learn about Mikis Theodorakisô life and work, 

¶ express artistically their feelings after listening the specific orchestral 

theme, 

¶ observe the decoration of kites and understand the cultural diversity and 

pluralism, 

¶ develop their creative skills: compose their own poem, create 

crosswords, an acrostic poem of the Kite and another one about Mikis 

Theodorakis, word search, quiz, games with the music notes  

and the pauses, puzzles. 

¶ match their movement to the rhythm of the music, 

¶ search information (images, videos, text), edit it and practice how  

to present it, 

¶ learn to cooperate, to work as a team to achieve a goal. 

Procedure 

A. Division of groups  

B. Identification of issues  

¶ The history of the kite 

¶ The kite in the service of science 

¶ Sports and kite 

¶ Poetry and kite 

¶ Riddles/thoughts/phrases about the kite 

¶ The symbolism of the kite in each country 

¶ Songs about the kite 

¶ Games 

C. Interdisciplinary  method 

¶ Music 

¶ Language 
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¶ History 

¶ Geography 

¶ I.C.T. 

¶ Art 

Starting point 

Kite flying inspired Mikis Theodorakis who wrote a wonderful orchestral 

theme entitled "Kites" for the film çThe Neighborhood of Angelsè 

https://www.youtube.com/watch?v=pSujHbm-rG8. 

Development 

Step 1 

Students listen to the music theme çKiteè and after that they read  

the partiture. 

They identify the structural music elements (rhythm, rhythmic patterns,  

the dynamics of sound change, melodic phrases) and after that they record 

the way the melody moves using their own symbols. 

The teacher asks them to accompany music by using body percussion (claps, 

stomps, snaps) and musical instruments (claves, tambourine, woodblock, 

triangle). An active listening activity. An activity that develops psychomotor 

skills (reflexes, hearing, body movement control). It demands  

self-concentration, discipline and velocity of thinking.  

Step 2 

The teacher recalls: the origins of the use of a kite; what it symbolizes in each 

country; why we fly a kite; how many kites exist; how a kite is constructed; 

what powers determine its movement; the kite in the service  

of science (studying the atmosphere and its electricity, measuring 

atmospheric temperature and wind speed, transporting objects, using  

for meteorological forecasts and aerial photography). A cognitive field 

activity. 

 

 

 

https://www.youtube.com/watch?v=pSujHbm-rG8
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Step3 

The teacher raises the studentsô emotional awareness through images  

and paintings created by Greek and foreign painters, poems and stories, songs 

and the animation ñThe boy and the kiteò. 

Based on the author Gigi Graham Tchividjianôs phrase ñChildren are not  

so different from kites... children were created to fly. But they need wind - 

the undergirding and strength that comes from unconditional love, 

encouragement, and prayerò  the students are inspired to create colorful kites 

made both of paperboard and clay as well. 

Step 4 

The students cooperate in groups to play games with the notes, to create their 

own crosswords, word search, acrostic poems, to investigate riddles  

and phrases related to a kite, to make puzzles  

https://www.jigsawplanet.com/?rc=play&pid=0b846c4d23e0 

https://www.jigsawplanet.com/?rc=play&pid=30dd037198c1 
and as a capstone they use their imagination and their feelings in order  

to compose their own poem.  

Finally, the students answer a brush up questionnaire. 

Evaluation 

As a result of the evaluation we find out whether students: 

¶ are interested in the lesson and whether they participate  

in the activities willingly , 

¶ are capable of using the knowledge they have been taught, 

¶ recognize terms and symbols of the musical notation, 

¶ can concentrate on the activity of active listening, 

¶ approach the cultural dimension of the kite, 

¶ can handle simple percussion musical instruments easily, 

¶ can appreciate the value of cooperation and combined effort. 

 

 

 

https://www.jigsawplanet.com/?rc=play&pid=0b846c4d23e0
https://www.jigsawplanet.com/?rc=play&pid=30dd037198c1
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Some outcomes of our lesson. The students: 

¶ had to choose and color the kite that had the right answer 

according to the notes and the pauses (top Figure), 

¶ created colorful kites made of paperboard (down-left Figure)  

and clay (down-right Figure). 
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 Georgia Adamopoulou 
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BRONISĞAW WILK 

 

ʃʠʩʪʢʠ ʢʘʣʝʥʜʘʨʷ. 
_____________________________________________________________ 

 
 
 

 
 

Bronisğaw Wilk 

teacher of Russian and Polish languages,  

teacher of Polish as a foreign language. 

Primary school  40 im. Karola Goduli  

in Ruda ślŃska, Poland 

 

 
Topic: ʃʠʩʪʢʠ ʢʘʣʝʥʜʘʨʷ. 

Core curriculum ï II.2. Modern language taught as a second language  

(second stage of education in 7th and 8th grade) A1 level. 

Main objectives: 

¶ introduction of months, seasons and strengthening of their correct 

transcript (comparison of Russian names with English ones), (XII, XIV), 

¶ use of names of months with correct preposition (II.2, II.5), 

¶ developing listening, reading, speaking and writing skills (III.2, III.4, 

IV.1, IV.5, VI.3, VIII, XI, XII, XIII),  

¶ individualizing the learning process (X). 

Objectives in óstudentôs languageô: 

¶ after todayôs lesson you will be able to name months and seasons  

in Russian, 

¶ you will know the correct transcript of names of months and seasons, 

¶ you will learn how to respond to simple questions: What month is it?  

In which month were you born? 

¶ you will gain the knowledge that allow you to write the date in Russian 
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Methods and forms of work: 

¶ individual and group exercises ï repeating new vocabulary, solving 

worksheets, 

¶ linguistic games ï responding to simple questions based on earlier 

acknowledged material, 

¶ visual: presentation of new vocabulary by movies and records  

for exercises. 

Teaching materials and resources: 

¶ handbook for Russian ï Echo 7 by Beata Gawňcka-Ajchel, WSiP, 

¶ narrow lined notebook, 

¶ worksheets, 

¶ ʤʫʣʴʪʬʠʣʴʤ Ăɺʨʝʤʝʥʘ ʛʦʜʘò - ʥʘʟʚʘʥʠʝ ʤʝʩʷʮʝʚ. ʈʘʟʚʠʚʘʶʱʝʝ 

ʚʠʜʝʦ ʜʣʷ ʜʝʪʝʡ, 

¶ ʤʫʣʴʪʬʠʣʴʤ Ăʇʝʩʝʥʢʘ ʦ ʚʨʝʤʝʥʘʭ ʛʦʜʘò, 

¶ use of Microsoft Teams and e-lessonbook with possibility  

of sending materials in one-drive attachments, especially useful  

in remote learning. 

Key competences: 

¶ communication in mother tongue, 

¶ communication in foreign languages, 

¶ ability to learn, 

¶ understanding and preparing information, 

¶ initiative and entrepreneurship. 

The course of the lesson : 

1. Moment for organisation, hello to students, presence check, 

linguistic warm-up. During the linguistic warm-up, students answer 

questions: ʂʦʪʦʨʳʡ ʩʝʛʦʜʥʷ ʜʝʥʴ ʥʝʜʝʣʠ? What day of the week 

is today? The teacher gives the names of the days of the week  

and the students respond e.g.: ʉʝʛʦʜʥʷ ʧʦʥʝʜʝʣʴʥʠʢ, ʉʝʛʦʜʥʷ 

ʚʪʦʨʥʠʢ... 

2. Reference to the topic of the lesson, the teacher presents the video 

"ɺʨʝʤʝʥʘ ʛʦʜʘ -ʥʘʟʚʘʥʠ ʤʝʩʷʮʝʚ. Students tell in Polish what  

the lesson will be about. The teacher gives the objectives  
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of the lesson and the pupils themselves find out what the topic  

of the lesson will be. The teacher refers to worksheet 1 and  

the Russian alphabet. Pupils solve the slogan, which is the topic  

of the lesson: ʃʠʩʪʢʠ ʢʘʣʝʥʜʘʨʷ. The students write down the topic 

of the lesson in their notebooks. 

3. The next step is to work with a handbook, which consists of doing 

exercise 1 on Page 73 . Listen to the record, read the names  

of the months in Russian and in English. Have you noticed any 

similarities? Pupils listen to the record and repeat the names  

of the months after the teacher chorally and individually. Then they 

compare the names in Russian with English and Polish names. 

Drawing attention to interweaving languages, semantic similarities. 

4. The next step is to acknowledge worksheet 2 and do the spelling 

exercises. Pupils search for the names of months that do not end with 

a soft consonant, and they deduce the rule. On worksheets  

or in notebooks students search for month names that do not end 

with a soft consonant, and they deduce the rule. On worksheets  

or in notebooks they record the names of the months concerned, 

taking care to ensure that they are correctly spelled and calligraphed. 

5. Working with sheet 3 involves combining the names of the months 

with the preposition "b" and to observe what happens to the soft 

sign. The teacher asks one of the students to comment, and then asks 

several students to answer the question: ɺ ʢʘʢʦʤ ʤʝʩʷʮʝ ʪʳ 

ʨʦʜʠʣʩʷ/ ʨʦʜʠʣʘʩʴ? The next step is the projection of the video 

óʇʝʩʝʥʢʘ ʦ ʚʨʝʤʝʥʘʭ ʛʦʜʘ'. 

6. The teacher introduces the students to the names of the seasons  

in Russian, students write down the names of the seasons  

in the subject notebooks. 

7. Linguistic games. The students repeat the names of the seasons after 

the teacher. Willing students can list months in seasons of the year. 

8. Summary of a lesson. At the end, one of the students tells what 

he/she has learned today. Students answer the questions ʂʘʢʦʡ 

ʩʝʛʦʜʥʷ ʤʝʩʷʮ?  ʂʘʢʦʡ ʩʝʛʦʜʥʷ ʜʝʥʴ ʥʝʜʝʣʠ?, ɺ ʢʘʢʦʤ ʤʝʩʷʮʝ 

ʪʳ ʨʦʜʠʣʩʷ (ʨʦʜʠʣʘʩʴ)? Which month is it now? What day  

of the week is it now? What month you were born in? They use  

the preposition "b" and the correct form of the day name  

of the month. Evaluation of students' activity during classes  

and tasks in worksheet. 
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9. The task of homework. Translate sentences into Russian: 

It is February. 

My mother was born in May. 

I was born in June. 

It is November. 

10. Evaluation and conclusion of classes, thanking for working together. 

Worksheet 1. Lesson topic 

1 2 3 4 5 6 7 8 9 10 

 

ɸ ʘ 

 

 

ɹ ʙ 

 

  

ɺ ʚ 

 

ɻ ʛ 

 

ɼ ʜ 

 

ɽ ʝ 

 

ɪ ʸ 

 

ɾ ʞ 

 

ɿ ʟ 

 

ʀ ʠ 

 

11 12 13 14 15 16 17 18 19 20 

 

ʁ ʡ 

 

 

ʂ ʢ 

 

ʃ ʣ 

 

ʄ ʤ 

 

ʅ ʥ 

 

   ʆ 

ʦ 

 

ʇ ʧ 

 

ʈ ʨ 

 

ʉ ʩ 

 

ʊ ʪ 

 

21 22 23 24 25 26 27 28 29 30 

 

ʋ ʫ 

 

 

ʌ ʬ 

 

ʍ ʭ 

 

ʎ ʮ 

 

ʏ ʯ 

 

ʐ 

 h

 

ʑ 

 ɦ

 

 ̡

 

 r

 

 ɹ

 

31 32 33 

 

ʕ ʵ 

 

 

ʖ  ʁ

 

ʗ ʷ 

Write the topic: 

13 10 19 20 12 10 

      

 

12 1 13 6 15 5 1 18 33 
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Worksheet 2. 

 ʅʘʟʚʘʥʠʷ ʤʝʩʷʮʝʚ. 

ʄʝʩʷʮ  

 

ʈʫʩʩʢʠʡ ʷʟʳʢ 

Russian language 

ɸʥʛʣʠʡʩʢʠʡ ʷʟʳʢ 

English language 

I ʗʥʚʘʨ ɹ January 

II  ʌʝʚʨʘʣ ɹ February 

III  ʄʘʨʪ March 

IV ɸʧʨʝʣ ɹ April  

V ʄʘʡ May 

VI  ʀʶʥɹ June 

VII  ʀʶʣɹ July 

VIII  ɸʚʛʫʩʪ August 

IX ʉʝʥʪʷʙʨ ɹ September 

X ʆʢʪʷʙʨ ɹ October 

XI  ʅʦʷʙʨ ɹ November 

XII  ɼʝʢʘʙʨ ɹ December 

 

Worksheet 3.  

ɺ ʢʘʢʦʤ ʤʝʩʷʮʝ ʪʳ ʨʦʜʠʣʩʷ/ ʨʦʜʠʣʘʩʴ? 

ʄʝʩʷʮ  
 

 Write with ʚ 

I ʗʥʚʘʨ ɹ ɺ ʷʥʚʘʨʝ 

II  ʌʝʚʨʘʣ ɹ  

III  ʄʘʨʪ  

IV ɸʧʨʝʣ ɹ  

V ʄʘʡ  

VI  ʀʶʥɹ  

VII  ʀʶʣɹ  

VIII  ɸʚʛʫʩʪ  

IX ʉʝʥʪʷʙʨ ɹ  

X ʆʢʪʷʙʨ ɹ  

XI  ʅʦʷʙʨ ɹ  

XII  ɼʝʢʘʙʨ ɹ  
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AUKSǞ ĢILINSKIENǞ 

 

ʎʚʝʪʘ. 

 

 

 

 
 

Auksǟ Ģilinskienǟ 

Utenos rajono UģpaliȎ gimnazija 

Utenos rajonas,  

Uģpaliai, Lietuva 

 

ʊʝʤʘ ʫʨʦʢʘ: çʎʚʝʪʘè 

 

ɺʦʟʨʘʩʪ/ʢʘʪʝʛʦʨʠʷ ʦʙʫʯʘʶʱʠʭʩʷ: ʫʯʝʥʠʢʠ 6 ʢʣʘʩʩʘ, 12 ʣʝʪ, ʫʨʦʚʝʥʴ 

ɸ1  

ʌʦʨʤʘ ʫʨʦʢʘ: ʢʦʤʙʠʥʠʨʦʚʘʥʥʳʡ  

ʗʟʳʢʦʚʦʡ ʤʘʪʝʨʠʘʣ: ʚʠʜʝʦʤʘʪʝʨʠʘʣʳ ʠʟ ʀʥʪʝʨʥʝʪʘ, ʩʪʠʭʦʪʚʦʨʝʥʠʝ 

çʎʚʝʪʘè, ʢʘʨʪʠʥʢʘ, ʧʦʧʫʨʨʠ ʧʝʩʝʥ.   

 

ʎʝʣʠ ʫʨʦʢʘ:  

¶ ʦʟʥʘʢʦʤʣʝʥʠʝ ʩ ʥʘʟʚʘʥʠʷʤʠ ʦʩʥʦʚʥʳʭ ʮʚʝʪʦʚ ʚ ʨʫʩʩʢʦʤ ʷʟʳʢʝ;  

¶ ʨʘʟʚʠʪʠʝ ʧʘʤʷʪʠ, ʚʥʠʤʘʥʠʷ, ʤʝʭʘʥʠʟʤʦʚ ʩʣʫʭʦʚʦʛʦ ʠ ʟʨʠʪʝʣʴʥʦʛʦ 

ʚʦʩʧʨʠʷʪʠʷ; 

¶ ʬʦʨʤʠʨʦʚʘʥʠʝ ʥʘʚʳʢʦʚ ʘʫʜʠʨʦʚʘʥʠʷ, ʧʨʦʠʟʥʦʰʝʥʠʷ, ʯʪʝʥʠʷ. 

   

ɿʘʜʘʯʘ ʫʨʦʢʘ: ɺʳʧʦʣʥʷʷ ʟʘʜʘʥʠʷ, ʨʘʙʦʪʘʷ ʠʥʜʠʚʠʜʫʘʣʴʥʦ ʠ ʚ ʧʘʨʘʭ, 

ʫʯʝʥʠʢʠ ʩʫʤʝʶʪ ʚʳʫʯʠʪʴ ʦʩʥʦʚʥʳʝ ʥʘʟʚʘʥʠʷ ʮʚʝʪʦʚ (5 ï 8) ʚ ʨʫʩʩʢʦʤ 
ʷʟʳʢʝ. 

ʈʘʟʚʠʪʠʝ ʥʘʚʳʢʦʚ ʧʦ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʳʤ ʧʨʦʛʨʘʤʤʘʤ:  

 

ɸʫʜʠʨʦʚʘʥʠʝ: ʚʳʜʝʣʠʪʴ ʥʫʞʥʫʶ ʠʥʬʦʨʤʘʮʠʶ ʚ ʨʘʟʛʦʚʦʨʝ ʠʣʠ  

ʚ ʤʦʥʦʣʦʛʠʯʝʩʢʦʤ ʪʝʢʩʪʝ.  

 

ʏʪʝʥʠʝ: ʜʝʪʘʣʴʥʦ ʧʦʥʷʪʴ ʦʯʝʥʴ ʢʦʨʦʪʢʠʝ ʪʝʢʩʪʳ, ʩʦʩʪʦʷʱʠʝ  

ʠʟ ʟʥʘʢʦʤʳʭ ʩʣʦʚ ʠ ʩʪʨʫʢʪʫʨè.    
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ʍʦʜ ʫʨʦʢʘ 

 

1. ʆʨʛʘʥʠʟʘʮʠʦʥʥʳʡ ʤʦʤʝʥʪ.  

ʇʦʜʛʦʪʦʚʢʘ ʢ ʨʘʙʦʪʝ, ʦʨʛʘʥʠʟʘʮʠʷ ʚʥʠʤʘʥʠʷ: ʫʯʠʪʝʣʴ ʠ ʫʯʝʥʠʢʠ 

ʟʜʦʨʦʚʘʶʪʩʷ, ʤʠʥʠ ʜʠʘʣʦʛʠ çʂʘʢ ʜʝʣʘ? ʂʘʢ ʥʘʩʪʨʦʝʥʠʝ?è (2 ʤʠʥ).   

 

2. ɺʚʝʜʝʥʠʝ ʥʦʚʦʛʦ ʫʯʝʙʥʦʛʦ ʤʘʪʝʨʠʘʣʘ.  

ʇʨʝʜʣʘʛʘʝʪʩʷ ʧʨʦʩʤʦʪʨ ʚʠʜʝʦʨʦʣʠʢʘ (1 ʤʠʥ) (çʉʤʝʰʘʨʠʢʠè 

https://www.youtube.com/watch?v=9MnjwLXftfM&ab_channel=%D0%A

1%D0%B5%D1%80%D0%B3%D0%B5%D0%B9%D0%9C%D0%B5%D
1%80%D0%B8%D0%BD%D0%BE%D0%B2) 

ʋʯʠʪʝʣʴ ʩʧʨʘʰʠʚʘʝʪ ʫʯʝʥʠʢʦʚ, ʯʪʦ ʩʝʛʦʜʥʷ ʦʥʠ ʙʫʜʫʪ ʫʯʠʪʴ. 

ʋʯʠʪʝʣʴ ʚʤʝʩʪʝ ʩ ʫʯʝʥʠʢʘʤʠ ʬʦʨʤʠʨʫʝʪ ʟʘʜʘʯʫ ʫʨʦʢʘ: çɺʳʧʦʣʥʷʷ 

ʟʘʜʘʥʠʷ, ʨʘʙʦʪʘʷ ʠʥʜʠʚʠʜʫʘʣʴʥʦ ʠ ʚ ʧʘʨʘʭ, ʩʫʤʝʝʪʝ ʚʳʫʯʠʪʴ ʦʩʥʦʚʥʳʝ 

ʥʘʟʚʘʥʠʷ ʮʚʝʪʦʚ (5 ï 8)è.  

ʇʨʦʩʤʦʪʨ ʝʱʸ ʦʜʥʦʛʦ ʚʠʜʝʦʨʦʣʠʢʘ (3:20 ʤʠʥ). ʋʯʝʥʠʢʠ 

ʧʦʚʪʦʨʷʶʪ ʠ ʟʘʧʠʩʳʚʘʶʪ ʥʦʚʳʝ ʩʣʦʚʘ ï ʮʚʝʪʘ.  

ʆʪʨʘʙʘʪʳʚʘʝʪʩʷ ʧʨʘʚʠʣʴʥʦʝ ʧʨʦʠʟʥʦʰʝʥʠʝ ʥʦʚʳʭ ʩʣʦʚ:  

https://www.youtube.com/watch?v=4EtbEEfHK44&ab_channel=Marina.  

 

3. ɿʘʢʨʝʧʣʝʥʠʝ ʥʦʚʦʛʦ ʤʘʪʝʨʠʘʣʘ.  

ɿʘʜʘʥʠʝ 1.  

ʈʘʙʦʪʘ ʩ ʪʝʢʩʪʦʤ ʩʪʠʭʦʪʚʦʨʝʥʠʷ çʎʚʝʪʘè: ʥʘʧʠʰʠʪʝ ʥʘʟʚʘʥʠʷ 

ʧʦʜʭʦʜʷʱʠʭ ʧʦ ʩʤʳʩʣʫ ʮʚʝʪʦʚ ʠʟ ʜʘʥʥʳʭ:   

 

ʎʚʝʪʘ  

 

ʈʘʩʩʢʘʞʫ ʚʘʤ ʧʨʦ ʮʚʝʪʘ 

ʄʠʨ ï ʪʘʢʘʷ ʢʨʘʩʦʪʘ!  

ʃʝʩ ééé. , ʜʦʞʜʠʢ ééé. ,  

ʋʛʦʣʴ ééé. , ʘ ʩʥʝʛ ïééé. ,  

ʉʦʣʥʮʝ ééé. ʪʘʢʦʝ, 

ʅʫ ʘ ʥʝʙʦ ï ééé. .  
ʄʠʨ ʪʘʢʦʡ ʨʘʟʥʦʦʙʨʘʟʥʳʡ 

ʉʠʥʠʡ, ééé. ʠ ééé. ,  

ʆʥ ééé. ʪʘʢʦʡ, 

ɸ ʪʚʦʡ ʣʶʙʠʤʳʡ ʮʚʝʪ ʢʘʢʦʡ?  

 

 

 

https://www.youtube.com/watch?v=9MnjwLXftfM&ab_channel=%D0%A1%D0%B5%D1%80%D0%B3%D0%B5%D0%B9%D0%9C%D0%B5%D1%80%D0%B8%D0%BD%D0%BE%D0%B2
https://www.youtube.com/watch?v=9MnjwLXftfM&ab_channel=%D0%A1%D0%B5%D1%80%D0%B3%D0%B5%D0%B9%D0%9C%D0%B5%D1%80%D0%B8%D0%BD%D0%BE%D0%B2
https://www.youtube.com/watch?v=9MnjwLXftfM&ab_channel=%D0%A1%D0%B5%D1%80%D0%B3%D0%B5%D0%B9%D0%9C%D0%B5%D1%80%D0%B8%D0%BD%D0%BE%D0%B2
https://www.youtube.com/watch?v=4EtbEEfHK44&ab_channel=Marina
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ʏʸʨʥʳʡ, ʨʦʟʦʚʳʡ, ʞʸʣʪʦʝ, ʟʝʣʸʥʳʡ, ʦʨʘʥʞʝʚʳʡ, ʙʝʣʳʡ, ʢʨʘʩʥʳʡ, 

ʩʝʨʳʡ, ʛʦʣʫʙʦʝ 

 

ʇʦʩʣʝ ʧʨʦʚʝʨʦʯʥʦʛʦ ʧʨʦʯʪʝʥʠʷ, ʫʯʝʥʠʢʠ ʩʘʤʦʦʮʝʥʠʚʘʶʪ ʩʚʦʠ ʨʘʙʦʪʳ.  
 

ɿʘʜʘʥʠʝ 2.    

ʈʘʙʦʪʘ ʚ ʧʘʨʘʭ (ʥʘ ʫʨʦʢʝ ʦʥʣʘʡʥ ʫʯʠʪʝʣʴ ʩʧʨʘʰʠʚʘʝʪ ʫʯʝʥʠʢʦʚ  

o ʧʝʨʝʚʦʜ ʩʣʦʚ): ʫʯʝʥʠʢʠ ʫʯʘʪ ʥʦʚʳʝ ʩʣʦʚʘ ʚ ʧʘʨʘʭ, ʚʟʘʠʤʦʦʮʝʥʠʚʘʶʪ 

ʜʨʫʛ ʜʨʫʛʘ (2 - 3 ʤʠʥ).  

 

ɿʘʜʘʥʠʝ 3.  

ʊʨʝʥʠʨʦʚʢʘ: ʅʘ ʦʩʥʦʚʝ ʧʨʝʜʩʪʘʚʣʝʥʥʦʛʦ ʠʣʣʶʩʪʨʠʨʦʚʘʥʥʦʛʦ ʤʘʪʝʨʠʘʣʘ 

ʤʦʛʫʪ ʙʳʪʴ ʚʳʧʦʣʥʝʥʳ ʨʘʟʥʳʝ ʚʘʨʠʘʥʪʳ  ʫʧʨʘʞʥʝʥʠʡ ʧʦʟʚʦʣʷʶʱʠʭ 

ʟʘʢʨʝʧʠʪʴ ʥʘʟʚʘʥʠʷ  ʮʚʝʪʦʚ. Moʞʥʦ ʥʘʟʚʘʪʴ ʮʚʝʪ, ʢʦʪʦʨʳʤ ʟʘʧʠʩʘʥʳ 

ʩʣʦʚʘ (ʥʝ ʯʠʪʘʪʴ!), ʤʦʞʥʦ ʧʨʦʯʠʪʘʪʴ, ʯʪʦ ʥʘʧʠʩʘʥʦ, ʤʦʞʥʦ ʧʨʦʚʝʩʪʠ 

ʤʠʥʠ-ʜʠʘʣʦʛʠ ʧʦ ʦʙʨʘʟʮʫ : ʕʪʦ ʞʸʣʪʳʡ  ?. ʅʝʪ, ʵʪʦ ʟʝʣʸʥʳʡ. 
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ɿʘʜʘʥʠʝ 4.  

ɸʫʜʠʨʦʚʘʥʠʝ: ʩʣʫʰʘʷ ʧʦʧʫʨʨʠ ʧʝʩʝʥ, ʟʘʧʠʰʠʪʝ, ʢʘʢʦʡ ʮʚʝʪ 

ʫʧʦʤʠʥʘʝʪʩʷ ʚ ʪʝʢʩʝ ʢʘʞʜʦʛʦ ʦʪʨʳʚʢʘ: https://youtu.be/i2QWnrdK8L4 

 

ʇʦʩʣʝ ʧʨʦʩʣʫʰʠʚʘʥʠʷ ʠ ʧʨʦʚʝʨʢʠ ʫʯʝʥʠʢʠ ʩʘʤʦʦʮʝʥʠʚʘʶʪ ʩʚʦʠ 

ʨʝʟʫʣʴʪʘʪʳ. ʆʮʝʥʠʚ ʠ ʦʙʩʫʜʠʚ ʨʝʟʫʣʴʪʘʪʳ, ʫʯʝʥʠʢʠ ʝʱʸ ʨʘʟ 

ʧʨʦʩʣʫʰʠʚʘʶʪ ʧʦʧʫʨʨʠ ʧʝʩʝʥ, ʩʪʘʨʘʷʩʴ ʧʦʜʧʝʚʘʪʴ.  

 

4. ɼʦʤʘʰʥʝʝ ʟʘʜʘʥʠʝ. 

 

ʉʬʦʪʦʛʨʘʬʠʨʦʚʘʪʴ 7 ʧʨʝʜʤʝʪʦʚ ʨʘʟʥʦʛʦ ʮʚʝʪʘ, ʧʝʨʝʜ ʵʪʠʤ ʧʨʠʢʨʝʧʠʚ  

ʢ ʪɻʠʤ ʧʨʝʜʤʝʪʘʤ ʙʫʤʘʞʥʳʝ ʩʪʠʢʝʨʳ ʩ ʥʘʜʧʠʩʴʶ, ʢʘʢʦʛʦ ʮʚʝʪʘ ʵʪʦʪ 

ʧʨʝʜʤʝʪ.  

 

5. ʈʝʬʣʝʢʩʠʷ.  

 

ɺʦʟʚʨʘʱʝʥʠʝ ʠ ʟʘʜʘʯʝ ʫʨʦʢʘ. ʆʙʩʫʞʜʘʶʪʩʷ ʫʩʧʝʭʠ ï ʫʯʘʱʠʝʩʷ ʩʪʘʚʷʪ 

ʦʙʱʠʡ ʙʘʣʣ ʟʘ ʚʩʝ ʟʘʜʘʥʠʷ, ʜʝʣʷʪʩʷ ʚʧʝʯʘʪʣʝʥʠʷʤʠ, ʯʪʦ ʙʳʣʦ ʣʝʛʢʦ, ʯʪʦ 

ʪʨʫʜʥʝʝ. ʄʦʞʥʦ ʩʢʘʟʘʪʴ, ʢʘʢʦʛʦ ʮʚʝʪʘ ʩʝʡʯʘʩ ʠʭ ʥʘʩʪʨʦʝʥʠʝ (4 ï 5 ʤʠʥ).   

 

 

 
Auksǟ Ģilinskienǟ 

 

 

 

 

 

 

 

 

 

 

https://youtu.be/i2QWnrdK8L4?fbclid=IwAR0GfnnipLdpGCHMbWia3rzz7FI9AHAwIqhk6TY8sk4VJd_amRSEe4vnhI0
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ʄɸʈʂɽɺʀʏ ʉɺɽʊʃɸʅɸ ʉɽʈɻɽɽɺʅɸ 

 

ɹʠʙʣʝʡʩʢʘʷ ʤʠʬʦʣʦʛʠʷ. ʄʠʬ ʦ ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ. 

 

 

 

ʄʘʨʢʝʚʠʯ ʉʚʝʪʣʘʥʘ ʉʝʨʛʝʝʚʥʘ 

ʈʝʩʧʫʙʣʠʢʘ ʂʘʟʘʭʩʪʘʥ, ɸʢʤʦʣʠʥʩʢʘʷ ʦʙʣʘʩʪʴ,  

ʛʦʨʦʜ ʂʦʢʰʝʪʘʫ  

ʂɻʋ (ʂʦʤʤʫʥʘʣʴʥʦʝ ʛʦʩʫʜʘʨʩʪʚʝʥʥʦʝ 

ʫʯʨʝʞʜʝʥʠʝ)  

ʉʨʝʜʥʷʷ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʘʷ ʰʢʦʣʘ ˉ12 

 

 

ʇʨʝʜʤʝʪ ʈʫʩʩʢʘʷ ʣʠʪʝʨʘʪʫʨʘ 

ʌ.ʀ.ʆ. ʫʯʠʪʝʣʷ ʄʘʨʢʝʚʠʯ ʉʚʝʪʣʘʥʘ ʉʝʨʛʝʝʚʥʘ 

ʋʯʝʙʥʠʢ ʈʫʩʩʢʘʷ ʣʠʪʝʨʘʪʫʨʘ. ʋʯʝʙʥʠʢ-ʭʨʝʩʪʦʤʘʪʠʷ 
ʜʣʷ 6 ʢʣʘʩʩʦʚ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʰʢʦʣ: ʚ 

2-ʭ ʯʘʩʪʷʭ/ - ʏʘʩʪʴ I. -  ɸʣʤʘʪʳ: ʄʝʢʪʝʧ, 2018. 

- 176 ʩ. ʃʦʢʪʠʦʥʦʚʘ ʅ.ʇ., ɿʘʙʠʥʷʢʦʚʘ ɻ.ɺ. 

ʏʝʪʚʝʨʪʴ I ʯʝʪʚʝʨʪʴ 

ʈʘʟʜʝʣ  ʄʠʬʳ ʥʘʨʦʜʦʚ ʤʠʨʘ 

ʋʨʦʢ ˉ 12 

ʊʝʤʘ ɹʠʙʣʝʡʩʢʘʷ ʤʠʬʦʣʦʛʠʷ. ʄʠʬ ʦ ɺʘʚʠʣʦʥʩʢʦʡ 

ʙʘʰʥʝ 

ʎʝʣʠ ʦʙʫʯʝʥʠʷ 

(ʩʩʳʣʢʘ ʥʘ 

ʫʯʝʙʥʫʶ 

ʧʨʦʛʨʘʤʤʫ) 

6.1.2.1 ʠʤʝʪʴ ʦʙʱʝʝ ʧʨʝʜʩʪʘʚʣʝʥʠʝ  

ʦ ʭʫʜʦʞʝʩʪʚʝʥʥʦʤ ʧʨʦʠʟʚʝʜʝʥʠʠ, ʧʦʥʠʤʘʪʴ 

ʛʣʘʚʥʫʶ ʠ ʚʪʦʨʦʩʪʝʧʝʥʥʫʶ ʠʥʬʦʨʤʘʮʠʶ; 

6.1.5.1 ʧʝʨʝʩʢʘʟʳʚʘʪʴ ʩʦʜʝʨʞʘʥʠʝ 

ʧʨʦʠʟʚʝʜʝʥʠʷ ʥʝʙʦʣʴʰʦʡ ʵʧʠʯʝʩʢʦʡ ʠʣʠ 

ʜʨʘʤʘʪʠʯʝʩʢʦʡ ʬʦʨʤʳ, ʚʳʨʘʞʘʷ ʩʚʦʸ ʤʥʝʥʠʝ 

ʦ ʛʝʨʦʷʭ ʠ ʩʦʙʳʪʠʷʭ; 

6.3.1.1 ʫʯʘʩʪʚʦʚʘʪʴ ʚ ʦʙʩʫʞʜʝʥʠʠ 

ʧʨʦʠʟʚʝʜʝʥʠʷ, ʦʮʝʥʠʚʘʷ ʧʦʩʪʫʧʢʠ ʛʣʘʚʥʳʭ 
ʛʝʨʦʝʚ. 

ʎʝʣʴ ʦʙʫʯʝʥʠʷ ʋʟʥʘʶʪ, ʯʪʦ ʪʘʢʦʝ "ʙʠʙʣʝʡʩʢʘʷ ʤʠʬʦʣʦʛʠʷ", 

"ɹʠʙʣʠʷ", ʤʠʬ ʦ ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ; 

ʅʘʫʯʘʪʩʷ ʥʘʭʦʜʠʪʴ ʛʣʘʚʥʫʶ  

ʠ ʚʪʦʨʦʩʪʝʧʝʥʥʫʶ ʠʥʬʦʨʤʘʮʠʶ ʚ ʤʠʬʝ  
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ʦ ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ; ʧʝʨʝʩʢʘʟʳʚʘʪʴ 

ʧʨʦʠʟʚʝʜʝʥʠʝ, ʚʳʨʘʞʘʷ ʩʚʦʝ ʤʥʝʥʠʝ  

ʠ ʦʮʝʥʠʚʘʷ ʧʦʩʪʫʧʢʠ ʛʝʨʦʝʚ. 

ʂʨʠʪʝʨʠʠ ʫʩʧʝʭʘ ʋʟʥʘʣʠ ʯʪʦ ʪʘʢʦʝ "ʙʠʙʣʝʡʩʢʘʷ ʤʠʬʦʣʦʛʠʷ", 

"ɹʠʙʣʠʷ", ʤʠʬ ʦ ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ; 

ʅʘʫʯʠʣʠʩʴ ʥʘʭʦʜʠʪʴ ʛʣʘʚʥʫʶ  

ʠ ʚʪʦʨʦʩʪʝʧʝʥʥʫʶ ʠʥʬʦʨʤʘʮʠʶ; 

ʧʝʨʝʩʢʘʟʳʚʘʪʴ ʧʨʦʠʟʚʝʜʝʥʠʝ, ʚʳʨʘʞʘʷ ʩʚʦʝ 

ʤʥʝʥʠʝ ʠ ʦʮʝʥʠʚʘʷ ʧʦʩʪʫʧʢʠ ʛʝʨʦʝʚ. 

ʅʘʚʳʢʠ 

ʠʩʧʦʣʴʟʦʚʘʥʠʷ 

ʎʆʈ 

ʄʫʣʴʪʠʤʝʜʠʡʥʘʷ ʧʨʝʟʝʥʪʘʮʠʷ,  

ʉʩʳʣʢʘ ʥʘ ʚʠʜʝʦʫʨʦʢ:  

https://www.youtube.com/watch?v=UwpV5zCh

TVM&list=PLCZ6Ox1-6l5J4RTjX5w3xtaG-
xUhkEslW&index=12 

 

ʕʪʘʧ 

ʫʨʦʢʘ 

ɿʘʧʣʘʥʠʨʦʚʘʥʥʳʝ ʜʝʡʩʪʚʠʷ ʈʝʩʫʨʩʳ 

ʅʘʯʘʣʦ 

ʫʨʦʢʘ 

ʇʨʠʚʝʪʩʪʚʠʝ 

ɿʥʘʢʦʤʩʪʚʦ ʩ ʮʝʣʷʤʠ ʦʙʫʯʝʥʠʷ ʠ 

ʢʨʠʪʝʨʠʷʤʠ ʫʩʧʝʭʘ 

ʉʣʦʚʦ ʫʯʠʪʝʣʷ: 

ɹʠʙʣʠʷ ʥʝ ʟʨʷ ʩʯʠʪʘʝʪʩʷ ʂʥʠʛʦʡ ʂʥʠʛ. 

ʆʥʘ ʚʦʙʨʘʣʘ ʚ ʩʝʙʷ ʧʨʠʨʦʜʥʫʶ 

ʤʫʜʨʦʩʪʴ, ʚʦʧʣʦʪʠʣʘ ʤʦʨʘʣʴʥʳʝ ʦʩʥʦʚʳ 

ʞʠʟʥʠ ʯʝʣʦʚʝʯʝʩʢʦʛʦ ʦʙʱʝʩʪʚʘ. ʄʳ 

ʨʘʩʩʤʦʪʨʠʤ ʦʪʨʳʚʦʢ ʠʟ ɺʝʪʭʦʛʦ ɿʘʚʝʪʘ  

ʦ ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ ʠ ʠʟʫʯʠʤ 
ʬʨʘʛʤʝʥʪ ʠʟ ʅʦʚʦʛʦ ɿʘʚʝʪʘ, 

ʨʘʩʩʢʘʟʳʚʘʶʱʠʡ ʦ ʈʦʞʜʝʩʪʚʝ 

ʍʨʠʩʪʦʚʦʤ.  

ɹʦʛʦʩʣʦʚ ʀʦʘʘʥ ɿʣʘʪʦʫʩʪ 

ʛʦʚʦʨʠʣ: çʉʚʷʱʝʥʥʦʝ ʧʠʩʘʥʠʝ ï ʵʪʦ 

ʜʫʭʦʚʥʘʷ ʧʠʱʘ, ʢʦʪʦʨʘʷ ʫʢʨʘʰʘʝʪ ʫʤ  

ʠ ʜʝʣʘʝʪ ʜʫʰʫ ʩʠʣʴʥʦʡ, ʪʚʸʨʜʦʡ  

ʠ ʤʫʜʨʦʡè.   

ɹʠʙʣʠʷ ï ʵʪʦ ʚʝʣʠʢʘʷ ʢʥʠʛʘ, ʢʦʪʦʨʘʷ 

ʩʦʟʜʘʚʘʣʘʩʴ ʥʘ ʧʨʦʪʷʞʝʥʠʠ 

ʤʥʦʛʠʭ ʪʳʩʷʯʝʣʝʪʠʡ. ɺʥʘʯʘʣʝ ʵʪʦ ʙʳʣʠ 
ʫʩʪʥʳʝ ʧʨʝʜʘʥʠʷ, ʟʘʪʝʤ ʠʭ 

ʉʣʘʡʜ ˉ1 

 

ʉʣʘʡʜ ˉ2 

 

 

 

 

 

 

 
ʉʣʘʡʜ ˉ3 

 

 

ʉʣʘʡʜ ˉ4-5 

 

 

 

 

 

 

 
 

ʉʣʘʡʜ ˉ6 
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ʩʪʘʣʠ ʟʘʧʠʩʳʚʘʪʴ ʥʘ ʩʚʠʪʢʘʭ ʧʘʧʠʨʫʩʘ 

ʠʣʠ ʧʝʨʛʘʤʝʥʪʘ.  

ʉʘʤʳʝ ʜʨʝʚʥʠʝ ʨʫʢʦʧʠʩʠ, ʢʦʪʦʨʳʝ 

ʜʦʰʣʠ ʜʦ ʥʘʩ, ʦʪʥʦʩʷʪʩʷ ʢʦ II-ʤʫ 

ʚʝʢʫ ʥʘʰʝʡ ʵʨʳ. ɺ ʤʠʨʝ ʥʝʪ ʙʦʣʝʝ 

ʨʘʩʧʨʦʩʪʨʘʥʸʥʥʦʡ ʢʥʠʛʠ. ʆʥʘ 

ʧʝʨʝʚʝʜʝʥʘ ʧʦʣʥʦʩʪʴʶ ʥʘ 436 ʷʟʳʢʦʚ 

ʤʠʨʘ. ɸ ʦʪʜʝʣʴʥʳʝ ʢʥʠʛʠ ï ʙʦʣʝʝ ʯʝʤ ʥʘ 

ʜʚʝ ʪʳʩʷʯʠ.  

ʏʪʦ ʞʝ ʦʟʥʘʯʘʝʪ ʩʣʦʚʦ çʙʠʙʣʠʷè? ʉʣʦʚʦ 

çʙʠʙʣʠʷè ʜʨʝʚʥʝʝ. ɺ ʧʝʨʝʚʦʜʝ 
ʩ ʛʨʝʯʝʩʢʦʛʦ ʦʥʦ ʦʙʦʟʥʘʯʘʝʪ çʞʠʚʘʷ 

ʢʥʠʛʘè. ɹʠʙʣʠʷ ʩʦʩʪʦʠʪ ʠʟ ʥʝʩʢʦʣʴʢʠʭ 

ʜʝʩʷʪʢʦʚ ʩʚʷʱʝʥʥʳʭ ʧʠʩʘʥʠʡ, ʧʦʵʪʦʤʫ 

ʩʣʦʚʦ çɹʠʙʣʠʷè ʧʠʰʝʪʩʷ ʩ ʟʘʛʣʘʚʥʦʡ 

ʙʫʢʚʳ. ʉʣʦʚʦ çɹʦʛè ʠ ʤʝʩʪʦʠʤʝʥʠʷ 

çʆʥè ʠ çɽʛʦè, ʢʦʪʦʨʳʝ ʚ ʪʝʢʩʪʝ 

ʟʘʤʝʥʷʶʪ ʵʪʦ ʩʣʦʚʦ, ʪʦʞʝ ʧʠʰʫʪʩʷ  

ʩ ʙʦʣʴʰʦʡ ʙʫʢʚʳ. 

ɹʠʙʣʠʷ ʨʘʟʜʝʣʷʝʪʩʷ ʥʘ ɺʝʪʭʠʡ ʠ ʅʦʚʳʡ 

ɿʘʚʝʪʳ. ʉʣʦʚʦ çʟʘʚʝʪè ʧʝʨʝʚʦʜʠʪʩʷ ʥʘ 

ʨʫʩʩʢʠʡ ʷʟʳʢ ʢʘʢ çʟʘʚʝʱʘʥʠʝ, 
ʥʘʩʪʘʚʣʝʥʠʝ, ʩʦʚʝʪ ʧʦʪʦʤʢʘʤè. ɺ ʜʨʫʛʠʭ 

ʷʟʳʢʘʭ ʩʣʦʚʦ çʟʘʚʝʪè ʦʟʥʘʯʘʝʪ çʩʦʶʟ, 

ʜʦʛʦʚʦʨè. 

ʀʥʳʤʠ ʩʣʦʚʘʤʠ ð ʵʪʦ ʚʟʘʠʤʥʳʝ 

ʦʙʝʱʘʥʠʷ ɹʦʛʘ ʯʝʣʦʚʝʢʫ ʠ ʯʝʣʦʚʝʢʘ 

ɹʦʛʫ. ʊʦ ʝʩʪʴ ɹʦʛ ʦʙʝʱʘʝʪ ʧʦʩʣʘʪʴ ʥʘ 

ʟʝʤʣʶ ʉʧʘʩʠʪʝʣʷ, ʘ ʯʝʣʦʚʝʢ ʜʦʣʞʝʥ 

ʚʝʨʠʪʴ ʠ ʞʠʪʴ ʧʦ ʥʨʘʚʩʪʚʝʥʥʳʤ 

ʟʘʢʦʥʘʤ, ʧʦ ʟʘʢʦʥʘʤ ɹʦʞʴʠʤ. ʊʝ 

ʩʚʷʱʝʥʥʳʝ ʢʥʠʛʠ, ʢʦʪʦʨʳʝ ʥʘʧʠʩʘʥʳ ʜʦ 

ʈʦʞʜʝʩʪʚʘ ʍʨʠʩʪʦʚʘ, ʥʘʟʳʚʘʶʪʩʷ 

ɺʝʪʭʠʡ ɿʘʚʝʪ. ʆʥ ʩʦʩʪʦʠʪ ʠʟ 39 ʢʥʠʛ. 

 

https://dic.ac

ademic.ru/di

c.nsf/enc_co

lier/5513/%

D0%91%D0

%98%D0%9

1%D0%9B

%D0%98%

D0%AF 

 
ʉʣʘʡʜ ˉ7 

ʉʝʨʝʜʠʥʘ 

ʫʨʦʢʘ 

ɺʦ ʚʪʦʨʦʡ ʛʣʘʚʝ çʅʦʘʭè ʢʥʠʛʠ ɹʳʪʠʝ 
ʠʟʣʦʞʝʥʦ ʙʠʙʣʝʡʩʢʦʝ ʧʨʝʜʘʥʠʝ ʦ 

ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ.  

ɺʘʚʠʣʦӢʥ  ï ʦʜʠʥ ʠʟ ʛʦʨʦʜʦʚ ɼʨʝʚʥʝʡ 

ʄʝʩʦʧʦʪʘʤʠʠ, ʨʘʩʧʦʣʘʛʘʚʰʠʡʩʷ  

ʚ ʠʩʪʦʨʠʯʝʩʢʦʡ ʦʙʣʘʩʪʠ ɸʢʢʘʜ. ɺʘʞʥʳʡ 

ʧʦʣʠʪʠʯʝʩʢʠʡ, ʵʢʦʥʦʤʠʯʝʩʢʠʡ  

ʉʣʘʡʜ ˉ8 
 

 

 

 

 

 

https://ru.wikipedia.org/wiki/%D0%94%D1%80%D0%B5%D0%B2%D0%BD%D1%8F%D1%8F_%D0%9C%D0%B5%D1%81%D0%BE%D0%BF%D0%BE%D1%82%D0%B0%D0%BC%D0%B8%D1%8F
https://ru.wikipedia.org/wiki/%D0%94%D1%80%D0%B5%D0%B2%D0%BD%D1%8F%D1%8F_%D0%9C%D0%B5%D1%81%D0%BE%D0%BF%D0%BE%D1%82%D0%B0%D0%BC%D0%B8%D1%8F
https://ru.wikipedia.org/w/index.php?title=%D0%90%D0%BA%D0%BA%D0%B0%D0%B4_(%D0%B8%D1%81%D1%82%D0%BE%D1%80%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B0%D1%8F_%D0%BE%D0%B1%D0%BB%D0%B0%D1%81%D1%82%D1%8C)&action=edit&redlink=1
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ʠ ʢʫʣʴʪʫʨʥʳʡ ʮʝʥʪʨ ɼʨʝʚʥʝʛʦ ʤʠʨʘ, 

ʦʜʠʥ ʠʟ ʢʨʫʧʥʝʡʰʠʭ ʛʦʨʦʜʦʚ ʚ ʠʩʪʦʨʠʠ 

ʯʝʣʦʚʝʯʝʩʪʚʘ, çʧʝʨʚʳʡ ʤʝʛʘʧʦʣʠʩè, 

ʩʠʤʚʦʣ ʭʨʠʩʪʠʘʥʩʢʦʡ  ʠ ʩʦʚʨʝʤʝʥʥʦʡ 

ʢʫʣʴʪʫʨʳ.  

ʇʨʠʝʤ "ʏʪʝʥʠʝ ʩ ʧʦʤʝʪʢʘʤʠ" 

ɿʘʜʘʥʠʝ: ʇʨʦʯʠʪʘʪʴ ʫʯʝʙʥʠʢ ʥʘ  

ʩʪʨ.62-62, ʩʪʘʚʷ ʧʦʤʝʪʳ: 

"V" - ʫʞʝ ʟʥʘʣ; 

"+" - ʥʦʚʦʝ; 

"-" - ʜʫʤʘʣ ʠʥʘʯʝ; 
"?" - ʝʩʪʴ ʚʦʧʨʦʩʳ.  

ʈʝʙʷʪʘ, ʧʨʝʜʣʘʛʘʶ ʚʘʤ ʧʦʩʤʦʪʨʝʪʴ 

ʤʫʣʴʪʬʠʣʴʤ "ɺʘʚʠʣʦʥʩʢʘʷ ʙʘʰʥʷ".  

 

ʇʨʦʩʤʦʪʨ ʤʫʣʴʪʬʠʣʴʤʘ 

 

ɹʝʩʝʜʘ ʧʦ ʩʦʜʝʨʞʘʥʠʶ 

ʇʨʠʝʤ "ʊʦʣʩʪʳʝ ʠ ʪʦʥʢʠʝ ʚʦʧʨʦʩʳ" 

- ʏʪʦ ʩʫʱʝʩʪʚʦʚʘʣʦ ʧʦʩʣʝ ʚʩʝʤʠʨʥʦʛʦ 

ʧʦʪʦʧʘ? 

- ʂʘʢʦʝ ʩʦʦʨʫʞʝʥʠʝ ʨʝʰʠʣʠ ʧʦʩʪʨʦʠʪʴ 
ʣʶʜʠ? 

- ʉ ʢʘʢʦʡ ʮʝʣʴʶ ʣʶʜʠ ʨʝʰʠʣʠ 

ʧʦʩʪʨʦʠʪʴ ʙʘʰʥʶ? 

- ʂʘʢ ʦʥʠ ʝʛʦ ʥʘʟʚʘʣʠ? 

- ʏʪʦ ʫʚʠʜʝʣ ɻʦʩʧʦʜʴ, ʩʦʡʜʷ ʥʘ ʟʝʤʣʶ? 

- ʏʪʦ ʩʜʝʣʘʣ ɻʦʩʧʦʜʴ? 

- ʏʪʦ ʩʣʫʯʠʣʦʩʴ ʧʦʩʣʝ ʩʤʝʰʝʥʠʷ 

ʷʟʳʢʦʚ? 

- ʂʘʢ ʚʳ ʜʫʤʘʝʪʝ, ʧʦʯʝʤʫ ɻʦʩʧʦʜʴ 

ʩʤʝʰʘʣ ʷʟʳʢʠ ʣʶʜʝʡ? 

ʇʨʠʝʤ "ʂʘʨʪʠʥʥʦ-ʵʤʦʮʠʦʥʘʣʴʥʳʡ 

ʧʣʘʥ" 

ɿʘʜʘʥʠʝ: ʉʦʩʪʘʚʴʪʝ ʢʘʨʪʠʥʥʦ-

ʵʤʦʮʠʦʥʘʣʴʥʳʡ ʧʣʘʥ ʤʠʬʘ, ʧʦʜʝʣʠʚ 

ʪʝʢʩʪ ʥʘ ʵʧʠʟʦʜʳ ʠ ʫʢʘʟʘʚ ʯʫʚʩʪʚʘ, 

ʢʦʪʦʨʳʝ ʠʩʧʳʪʳʚʘʣʠ ʧʝʨʩʦʥʘʞʠ ʤʠʬʘ. 

ʕʧʠʟʦʜ ʏʫʚʩʪʚʘ 

ʀʥʬʦʨʤʘʮʠʷ ʚ ʪʝʢʩʪʝ 

 

 

 

 

 

 

 

 

https://www.

youtube.com

/watch?v=2u
BM-3y7jCs 

 

 

 

ʉʣʘʡʜʳ 

ˉ10-17   

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

https://ru.wikipedia.org/wiki/%D0%94%D1%80%D0%B5%D0%B2%D0%BD%D0%B8%D0%B9_%D0%BC%D0%B8%D1%80
https://ru.wikipedia.org/wiki/%D0%A5%D1%80%D0%B8%D1%81%D1%82%D0%B8%D0%B0%D0%BD%D1%81%D1%82%D0%B2%D0%BE
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ɿʘʜʘʥʠʝ: ɺʳʜʝʣʠʪʝ ʚ ʪʝʢʩʪʝ ʛʣʘʚʥʫʶ  

ʠ ʚʪʦʨʦʩʪʝʧʝʥʥʫʶ ʠʥʬʦʨʤʘʮʠʶ. 

ʄʠʬ ʦ ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ 

ɻʣʘʚʥʘʷ  

ʠʥʬʦʨʤʘʮʠʷ 

ɺʪʦʨʦʩʪʝʧʝʥʥʘʷ 

ʠʥʬʦʨʤʘʮʠʷ 

ʃʶʜʠ ʨʝʰʠʣʠ 

ʦʩʪʘʚʠʪʴ ʧʘʤʷʪʴ 

ʦ ʩʝʙʝ, ʧʦʩʪʨʦʠʚ 

ʙʘʰʥʶ 

ʃʶʜʠ ʛʦʚʦʨʠʣʠ 

ʥʘ ʦʜʥʦʤ ʷʟʳʢʝ. 

 

ɹʦʛ ʫʚʠʜʝʣ 

ʙʘʰʥʶ ʠ ʝʤʫ ʥʝ 

ʧʦʥʨʘʚʠʣʘʩʴ 

ʛʦʨʜʳʥʷ ʣʶʜʝʡ 

ʀʟ ʢʘʢʦʛʦ 

ʤʘʪʝʨʠʘʣʘ 

ʩʪʨʦʠʣʠ ʙʘʰʥʶ. 

ɹʦʛ ʥʘʩʣʘʣ ʙʫʨʶ 

ʠ ʨʘʟʜʝʣ ʷʟʳʢʠ 
ʣʶʜʝʡ 

ʃʶʜʠ ʧʝʨʝʩʪʘʣʠ 

ʧʦʥʠʤʘʪʴ ʜʨʫʛ 
ʜʨʫʛʘ 

ʃʶʜʠ 

ʧʨʝʢʨʘʪʠʣʠ 

ʩʪʨʦʠʪʝʣʴʩʪʚʦ 

ɹʘʰʥʷ ʩʪʘʣʘ 

ʨʫʰʠʪʴʩʷ 

ʇʨʠʝʤ "ʍʫʜʦʞʝʩʪʚʝʥʥʳʡ ʧʝʨʝʩʢʘʟ" 

ɿʘʜʘʥʠʝ: ʧʦʜʛʦʪʦʚʴʪʝ ʭʫʜʦʞʝʩʪʚʝʥʥʳʡ 

ʧʝʨʝʩʢʘʟ ʤʠʬʘ, ʨʘʟʤʳʰʣʷʷ ʦ ʪʦʤ, ʢ ʯʝʤʫ 

ʧʨʠʚʝʣʦ ʥʝʧʦʥʠʤʘʥʠʝ ʷʟʳʢʦʚ, ʜʘʚʘʷ 

ʦʮʝʥʢʫ ʧʦʩʪʫʧʢʘʤ ʛʝʨʦʚ. 

ʆʪʨʘʞʝʥʠʝ ʤʠʬʘ ʚ ʣʝʢʩʠʢʝ 

ɿʘʜʘʥʠʝ: ʚʩʧʦʤʥʠʪʝ, ʢʘʢʦʡ 

ʬʨʘʟʝʦʣʦʛʠʟʤ ʩʦ ʩʣʦʚʦʤ 

çʩʪʦʣʧʦʪʚʦʨʝʥʠʝè ʚʳ ʟʥʘʝʪʝ? 

(ɺʘʚʠʣʦʥʩʢʦʝ ʩʪʦʣʧʦʪʚʦʨʝʥʠʝ) 
ʋʯʠʪʝʣʴ: ʚ ʨʫʩʩʢʦʤ ʷʟʳʢʝ ʩʫʱʝʩʪʚʫʝʪ 

ʬʨʘʟʝʦʣʦʛʠʟʤ "ɺʘʚʠʣʦʥʩʢʦʝ 

ʩʪʦʣʧʦʪʚʦʨʝʥʠʝ". ʆʥ ʦʙʦʟʥʘʯʘʝʪ 

ʙʝʩʧʦʨʷʜʦʢ, ʭʘʦʩ; ʥʝʦʨʛʘʥʠʟʦʚʘʥʥʘʷ, 

ʤʥʦʛʦʷʟʳʯʥʘʷ, ʪʦʣʧʘ; - ʩʫʤʘʪʦʰʥʘʷ 

ʜʝʷʪʝʣʴʥʦʩʪʴ. 

ʇʨʠʝʤ "ɼʘ-ʅʝʪ" 

- ʉʣʦʚʦ çɹʠʙʣʠʷè ʦʙʦʟʥʘʯʘʝʪ çʞʠʚʘʷ 

ʢʥʠʛʘè (ɼʘ) 

- ɹʠʙʣʠʷ ʨʘʟʜʝʣʷʝʪʩʷ ʥʘ ɺʝʪʭʠʡ  

ʠ ʅʦʚʳʡ ɿʘʚʝʪʳ (ɼʘ) 

 

 

 

 

 

 

 

 

 

 

 
ʉʣʘʡʜ ˉ18 

 

 

ʉʣʘʡʜ ˉ19 

 

 

 

 

ʉʣʘʡʜ ˉ20 

ʉʣʘʡʜ ˉ21 

ʉʣʘʡʜ ˉ22 
 

ʉʣʘʡʜ ˉ23 

 

ʉʣʘʡʜ ˉ24 

 

ʉʣʘʡʜ ˉ25 

 

 

ʉʣʘʡʜʳ 

ˉ26-27 
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- ɽʜʠʥʩʪʚʝʥʥʦʝ ʧʠʩʴʤʝʥʥʦʝ 

ʩʚʠʜʝʪʝʣʴʩʪʚʦ ʦʩʪʘʚʠʣ ʇʣʘʪʦʥ. (ʅʝʪ, 

ɻʝʨʦʜʦʪ) 

- ʉʦʛʣʘʩʥʦ ʦʧʠʩʘʥʠʶ ɻʝʨʦʜʦʪʘ, 

ɺʘʚʠʣʦʥʩʢʘʷ ʙʘʰʥʷ ʠʤʝʣʘ ʰʝʩʪʴ 

ʷʨʫʩʦʚ. (ʅʝʪ. 8) 

- ʈʫʠʥʳ ʠ ʬʫʥʜʘʤʝʥʪ ʙʘʰʥʠ ʚ ɺʘʚʠʣʦʥʝ 

ʦʙʥʘʨʫʞʠʣ ʥʝʤʝʮʢʠʡ ʫʯʝʥʳʡ ʈʦʙʝʨʪ 

ʂʦʣʴʜʝʚʝʡ. (ɼʘ)  

- ʇʦ ʥʳʥʝʰʥʠʤ ʤʝʨʢʘʤ ʩʦʦʨʫʞʝʥʠʝ 

ʙʘʰʥʠ ʜʦʩʪʠʛʘʣʦ ʚ ʚʳʩʦʪʫ 30-ʵʪʘʞʥʦʛʦ 
ʥʝʙʦʩʢʨʝʙʘ. (ɼʘ) 

ɿʘʜʘʥʠʝ: ɺʳʧʠʰʠʪʝ ʠʟ ʢʘʞʜʦʛʦ ʘʙʟʘʮʘ 

ʪʝʢʩʪʘ ʬʨʘʟʳ, ʢʦʪʦʨʳʝ, ʥʘ ʚʘʰ ʚʟʛʣʷʜ, 

ʷʚʣʷʶʪʩʷ ʢʣʶʯʝʚʳʤʠ. 

çé ʚʥʘʯʘʣʝ ʣʶʜʠ ʛʦʚʦʨʠʣʠ ʥʘ ʦʜʥʦʤ 

ʷʟʳʢʝéè  

çéʣʶʜʷʤ ʟʘʭʦʪʝʣʦʩʴ ʦʩʪʘʚʠʪʴ ʧʘʤʷʪʴ 

ʦ ʩʝʙʝ ʥʘʚʝʢʠ..è  

çéʚʦʢʨʫʛ ʙʘʰʥʠ ʚʦʟʥʠʢʘʣ ʛʦʨʦʜ, 

ʢʦʪʦʨʳʡ ʙʳʣ ʥʘʟʚʘʥ ɺʘʚʠʣʦʥè  

çé ʥʝ ʟʘʭʦʪʝʣ ɹʦʛ, ʯʪʦʙʳ ʣʶʜʠ 
ʜʦʙʨʘʣʠʩʴ ʜʦ ʥʝʙʘè  

çéʥʘʩʣʘʣ ɹʦʛ ʥʘ ʟʝʤʣʶ ʚʝʣʠʢʫʶ ʙʫʨʶè  

çéʣʶʜʠ ʧʝʨʝʩʪʘʣʠ ʧʦʥʠʤʘʪʴ ʜʨʫʛ 

ʜʨʫʛʘè  

çéʚʳʥʫʞʜʝʥʳ ʙʳʣʠ ʦʪʢʘʟʘʪʴʩʷ ʦʪ 

ʩʪʨʦʠʪʝʣʴʩʪʚʘ ʠ ʨʘʩʩʝʷʣʠʩʴ ʧʦ ʚʩʝʤʫ 

ʩʚʝʪʫéè  

ʀʟ ʤʠʬʘ ʤʳ ʧʦʥʷʣʠ, ʯʪʦ ʣʶʜʠ ʟʘʭʦʪʝʣʠ 

ʧʦʩʪʨʦʠʪʴ ʙʘʰʥʶ, ʢʦʪʦʨʘʷ ʙʳ ʜʦʩʪʘʚʘʣʘ 

ʜʦ ʥʝʙʘ. 

ɹʦʛ ʩʤʝʰʘʣ ʠʭ ʷʟʳʢʠ ʠ ʠʟ-ʟʘ ʵʪʦʛʦ ʦʥʠ 

ʙʳʣʠ ʚʳʥʫʞʜʝʥʳ ʧʨʝʢʨʘʪʠʪʴ 
ʩʪʨʦʠʪʝʣʴʩʪʚʦ ʙʘʰʥʠ. 

ʇʦʯʝʤʫ, ʟʘ ʯʪʦ ʧʨʦʠʟʦʰʣʦ ʩʤʝʰʝʥʠʝ 

ʷʟʳʢʦʚ?  

ɿʘ ʯʪʦ ʣʶʜʠ ʧʦʣʫʯʠʣʠ ʪʘʢʦʝ ʥʘʢʘʟʘʥʠʝ 

ʦʪ ɹʦʛʘ?   

ʇʨʠʝʤ "ʐʢʘʪʫʣʢʘ" 

 

 

 

 

 

 

 

 

ʉʣʘʡʜʳ 

ˉ28-29 
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ɿʘʜʘʥʠʝ: ʧʦʜʫʤʘʡʪʝ, ʚ ʯʝʤ, ʥʘ ʚʘʰ 

ʚʟʛʣʷʜ ʟʘʢʣʶʯʘʝʪʩʷ ʩʤʳʩʣ ʤʠʬʘ  

ʦ ɺʘʚʠʣʦʥʩʢʦʡ ʙʘʰʥʝ.  

ʀʪʦʛ 

ʫʨʦʢʘ 

ʋʯʠʪʝʣʴ: ɼʦʚʦʣʴʥʦ ʜʦʣʛʦʝ ʚʨʝʤʷ 

ʫʯʝʥʳʝ ʩʯʠʪʘʣʠ ʧʨʝʜʘʥʠʝ ʦ ɺʘʚʠʣʦʥʩʢʦʡ 

ʙʘʰʥʝ ʣʠʰʴ ʩʠʤʚʦʣʠʯʝʩʢʦʡ ʣʝʛʝʥʜʦʡ  

ʦ ʯʝʣʦʚʝʯʝʩʢʦʡ ʟʘʥʦʩʯʠʚʦʩʪʠ. 

 ʀʩʭʦʜʥʘʷ ʠʜʝʷ ʪʘʢʦʚʘ, ʯʪʦ ʪʦʣʴʢʦ 

ʚʟʘʠʤʥʦʝ ʧʦʥʠʤʘʥʠʝ ʤʦʞʝʪ ʩʜʝʣʘʪʴ 

ʣʶʜʝʡ ʩʠʣʴʥʳʤʠ ʠ ʬʘʢʪʠʯʝʩʢʠ 

ʤʦʛʫʱʝʩʪʚʝʥʥʳʤʠ. ʂʦʨʝʥʴ ʚʩʝʭ ʙʝʜ - 

ʥʝʧʦʥʠʤʘʥʠʝ, ʨʘʟʜʝʣʝʥʠʝ ʣʶʜʝʡ.  
ʈʘʩʩʝʣʠʚʰʠʩʴ ʧʦ ʟʝʤʣʷʤ, ʦʥʠ ʩʪʘʣʠ 

ʧʦʩʪʝʧʝʥʥʦ ʟʘʙʳʚʘʪʴ ʦ ʩʚʦʸʤ ʨʦʜʩʪʚʝ. 

ʊʘʢ ʧʦʷʚʠʣʠʩʴ ʦʪʜʝʣʴʥʳʝ, 

ʩʘʤʦʩʪʦʷʪʝʣʴʥʳʝ ʥʘʨʦʜʳ ʠ ʛʦʩʫʜʘʨʩʪʚʘ 

ʩʦ ʩʚʦʠʤʠ ʦʙʳʯʘʷʤʠ, ʪʨʘʜʠʮʠʷʤʠ  

ʠ ʷʟʳʢʘʤʠ. 

ʂʦʛʜʘ ʯʝʣʦʚʝʯʝʩʪʚʦ ʦʙʲʝʜʠʥʝʥʦ ʝʜʠʥʦʡ 

ʮʝʣʴʶ ʠ ʩʣʘʞʝʥʥʦ ʨʘʙʦʪʘʝʪ ʜʣʷ ʝʝ 

ʜʦʩʪʠʞʝʥʠʷ, ʜʦʩʪʠʯʴ ʵʪʦʡ ʮʝʣʠ ʣʝʛʢʦ. 

ʅʦ ʢʦʛʜʘ ʚʦʟʥʠʢʘʶʪ ʥʝʧʦʥʠʤʘʥʠʝ  

ʠ ʨʘʟʥʦʛʣʘʩʠʷ, ʝʜʠʥʘʷ ʮʝʣʴ ʪʝʨʷʝʪʩʷ, 
ʢʘʞʜʳʡ ʪʷʥʝʪ ʦʜʝʷʣʦ ʥʘ ʩʝʙʷ, ʚʦʟʥʠʢʘʶʪ 

ʢʦʥʬʣʠʢʪʳ.  

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʨʝʙʷʪʘ,  çɺʘʚʠʣʦʥʩʢʘʷ 

ʙʘʰʥʷè ʥʘʛʣʷʜʥʳʡ ʫʨʦʢ ʣʶʜʩʢʦʡ 

ʛʣʫʧʦʩʪʠ, ʯʝʣʦʚʝʯʝʩʢʦʡ ʛʦʨʜʳʥʠ  

ʠ ʛʨʝʭʦʚʥʦʡ ʩʘʤʦʥʘʜʝʷʥʥʦʩʪʠ. 

ʇʦʩʪʘʥʦʚʢʘ ʜʦʤʘʰʥʝʛʦ ʟʘʜʘʥʠʷ: 

ʅʘʧʠʩʘʪʴ ʥʝʙʦʣʴʰʦʡ ʨʘʩʩʢʘʟ ʧʦʜ 

ʥʘʟʚʘʥʠʝʤ çɺʘʚʠʣʦʥʩʢʦʝ 

ʩʪʦʣʧʦʪʚʦʨʝʥʠʝè. 

ʂʨʠʪʝʨʠʠ ʫʩʧʝʭʘ 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

ʉʣʘʡʜ ˉ30 

 

 
https://drive.google.com/file/d/16O518bkbh8nKqVB_xrdG3NzGPqYn7

XAL/view?usp=sharing 

 
ʄʘʨʢʝʚʠʯ ʉʚʝʪʣʘʥʘ ʉʝʨʛʝʝʚʥʘ 

 

https://drive.google.com/file/d/16O518bkbh8nKqVB_xrdG3NzGPqYn7XAL/view?usp=sharing
https://drive.google.com/file/d/16O518bkbh8nKqVB_xrdG3NzGPqYn7XAL/view?usp=sharing
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TCHUTCHULASHVILI  EKATERINE  

 

ʂʦʪʦʨʳʡ ʯʘʩ? 

 
Georgian-American 

School- ˻˦˶˭˹˰-

˦˱˪˶ˮ˯˹˰ˮ ˷˯˳˰˦ 

Tbilisi, Georgia 

Tchutchulashvili 

Ekaterine 

                       

 

ʊʝʤʘ ʫʨʦʢʘ: ʂʦʪʦʨʳʡ ʯʘʩ? 

 

ʇʨʝʜʤʝʪ: pʫʩʩʢʠʡ ʷʟʳʢ 

ʂʣʘʩʩ: 6 (11-12ʣʝʪ) 

ȹɖɔɈɋɓɢ: Ȧ2 

ɺʨʝʤʷ: 40ʤʠʥ. 

 

ʄʝʪʦʜʳ : ʧʨʘʢʪʠʯʝʩʢʠʝ ʟʘʥʷʪʠʷ,  ʜʠʜʘʢʪʠʯʝʩʢʠʝ  ʠʛʨʳ; 

ʈʝʩʫʨʩʳ: ʧʨʝʟʝʥʪʘʮʠʷ.  ʂʦʪʦʨʳʡ ʯʘʩ -ʦʥʣʘʡʥ ʫʨʦʢ.pptx 

ʌʦʨʤʳ ʨʘʙʦʪʳ : ʠʥʜʠʚʠʜʫʘʣʴʥʳʝ; 

ʆʮʝʥʠʚʘʥʠʝ: ʠʥʜʠʚʠʜʫʘʣʴʥʦʝ . 

 

ʆʩʥʦʚʥʘʷ ʟʘʜʘʯʘ : ʚʚʝʜʝʥʠʝ ʠ ʟʘʢʨʝʧʣʝʥʠʝ ʣʝʢʩʠʢʠ ʠ ʯʠʩʣʠʪʝʣʴʥʳʭ  

ʧʦ ʪʝʤʝ çʆʧʨʝʜʝʣʝʥʠʝ ʚʨʝʤʝʥʠè 

ʎʝʣɎ ʫʨʦʢʘ. ʋʯʝʥʠʢʠ ʜʦʣʞʥʳ:  

1. ʠʟʫʯʠʪʴ ʥʦʚʳʝ ʣʝʢʩʠʯʝʩʢʠʝ ʝʜʠʥʠʮʳ (ʯʘʩ, ʚʨʝʤʷ, ʧʝʨʠʦʜ 
ʚʨʝʤʝʥʠ ʠ ʪ.ʜ.);  

2. ʥʘʫʯʠʪʴʩʷ ʧʨʘʚʠʣʴʥʦ ʧʨʦʠʟʥʦʩʠʪʴ   ʥʦʚʳʝ ʩʣʦʚʘ; 

3. ʥʘʫʯʠʪʴʩʷ ʧʨʘʚʠʣʴʥʦ ʦʪʚʝʯʘʪʴ ʥʘ ʚʦʧʨʦʩ çʂʦʪʦʨʳʡ ʯʘʩ?è; 

4. ʧʨʠʥʷʪʴ ʫʯʘʩʪʠʝ ʚ ʧʨʦʩʪʦʡ ʠʥʪʝʨʘʢʮʠʠ. 

 
 

file:///C:/Users/annan_3/Downloads/Который%20час%20-онлайн%20урок.pptx
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ʍʦʜ ʫʨʦʢʘ:  

ʋʯʠʪʝʣʴ ʧʨʦʚʦʜʠʪ ʫʨʦʢ ʩ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ 

ʧʨʝʟʝʥʪʘʮʠʠ.ʆʙʲʷʩʥʷʝʪ ʧʨʦʙʣʝʤʳ. ʧʨʝʜʩʪʘʚʣʝʥʥʳʝ ʥʘ  

ʩʣʘʡʜʘʭ. 

 

1. ʇʨʠʚʝʪʩʪʚʠʝ: -ɼʦʙʨʳʡ ʜʝʥʴ.ʫʚʘʞʘʝʤʳʝ ʫʯʝʥʠʢʠ!  ɼʦʙʨʦ 

ʧʦʞʘʣʦʚʘʪʴ ʚ ʤʠʨ ʨʫʩʩʢʦʛʦ ʷʟʳʢʘ. (ʩʣʘʡʜ ˉ2)! 

ʉʝʛʦʜʥʷ ʥʘʰ ʦʥʣʘʡʥ-ʫʨʦʢ ʧʦʩʚʷʱʝʥ ʠʟʫʯʝʥʠʶ ʚʨʝʤʝʥʠ ʠ ʯʘʩʦʚ. 

(ʩʣʘʡʜ ˉ3) 

 

2. ʆʟʥʘʢʦʤʣʝʥʠʝ ʩ ʮʝʣʷʤʠ  ʫʨʦʢʘ: 

 

ʅʘ ʵʪʦʤ ʫʨʦʢʝ ʚʳ ʫʟʥʘʝʪʝ, ʢʘʢ ʧʨʘʚʠʣʴʥʦ ʦʧʨʝʜʝʣʷʪʴ ʚʨʝʤʷ ʠ ʧʝʨʠʦʜ 

ʚʨʝʤʝʥʠ  ʚ ʨʫʩʩʢʦʤ ʷʟʳʢʝ. ʂʘʢ ʛʨʘʤʤʘʪʠʯʝʩʢʠ ʧʨʘʚʠʣʴʥʦ 

ʠʩʧʦʣʴʟʦʚʘʪʴ ʩʣʦʚʘ: ʯʘʩ , ʤʠʥʫʪʘ , ʢʘʢ ʫʧʦʪʨʝʙʣʷʪʴ  ʯʠʩʣʠʪʝʣʴʥʳʝ 

ʜʣʷ ʦʙʦʟʥʘʯʝʥʠʷ ʚʨʝʤʝʥʠ. 

 

ʋʯʠʪʝʣʴ ʧʨʦʩʠʪ ʫʯʝʥʠʢʦʚ ʦʙʲʷʩʥʠʪʴ ʧʦʥʷʪʠʝ "ʩʫʪʢʠ". ɿʘʪʝʤ  

ʧʦʷʩʥʷʝʪ ʠ ʩʫʤʤʠʨʫʝʪ ʦʪʚʝʪʳ ï ʵʪʦ ʜʝʥʴ ʠ ʥʦʯʴ, ʪʦ ʝʩʪʴ 24 ʯʘʩʘ.  

ʀ ʚ ʵʪʠʭ 24 ʯʘʩʘʭ ʝʩʪʴ ʫʪʨʦ, ʜʝʥʴ, ʚʝʯʝʨ ʠ ʥʦʯʴ. 

 

ʋʯʠʪʝʣʴ ʧʨʦʩʠʪ ʥʘʟʚʘʪʴ, ʚ ʢʘʢʦʡ ʧʝʨʠʦʜ ʚʨʝʤʝʥʠ ʙʳʚʘʝʪ ʫʪʨʦ, ʜʝʥʴ, 

ʚʝʯʝʨ ʠ ʥʦʯʴ. (ʩʣʘʡʜʳ ˉ4-7) (ʦʪʚʝʪʳ ʫʯʝʥʠʢʦʚ). 

 

ʋʯʠʪʝʣʴ ʦʙʲʷʩʥʷʝʪ, ʢʘʢ ʫʧʦʪʨʝʙʣʝʥʠʝ ʯʠʩʣʠʪʝʣʴʥʦʛʦ ʤʝʥʷʝʪ 

ʦʢʦʥʯʘʥʠʝ ʩʫʱʝʩʪʚʠʪʝʣʴʥʦʛʦ "ʯʘʩ".ʇʝʨʝʡʜʝʤ ʥʘ ʠʟʫʯʝʥʠʝ ʚʨʝʤʝʥʠ 

ʠ ʦʙʲʷʩʥʠʤ ʢʘʢ ʛʨʘʤʤʘʪʠʯʝʩʢʠ ʤʝʥʷʝʪʩʷ ʩʣʦʚʦ Ăʯʘʩò  

ʩ ʯʠʩʣʠʪʝʣʴʥʳʤʠ (ʩʣʘʡʜ ˉ8).  

 

ʆʧʨʝʜʝʣʝʥʠʝ ʪʦʯʥʦʛʦ ʚʨʝʤʝʥʠ. ʅʘ ʩʣʘʡʜʝ ʧʦʢʘʟʘʥʦ ʩʦʯʝʪʘʥʠʝ ʩʣʦʚʘ 

"ʯʘʩ" ʩ ʯʠʩʣʠʪʝʣʴʥʳʤʠ 5-12 .ʋʯʠʪʝʣʴ ʦʙʲʷʩʥʷʝʪ ʟʘʚʠʩʠʤʦʩʪʴ 

ʦʢʦʥʯʘʥʠʷ "ʯʘʩ" ʦʪ ʯʠʩʣʠʪʝʣʴʥʦʛʦ.(ʩʣʘʡʜʳ ˉ 9-12) 
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ʋʯʠʪʝʣʴ ʦʙʲʷʩʥʷʝʪ ʧʨʘʚʠʣʦ ʫʧʦʪʨʝʙʣʝʥʠʷ ʩʣʦʚʘ "ʯʘʩ" ʧʦ 

ʦʪʥʦʰʝʥʠʶ ʢ ʯʠʩʣʠʪʝʣʴʥʦʤʫ 13 . B ʨʫʩʩʢʦʤ ʷʟʳʢʝ ʧʨʠʥʷʪʦ 

ʛʦʚʦʨʠʪʴ ʧʨʦʩʪʦ ʯʘʩ, ʘ ʥʝ ʦʜʠʥ ʯʘʩ, ʯʘʩ ʜʥʷ ʠʣʠ ʯʘʩ ʥʦʯʠ.  (ʩʣʘʡʜ ˉ 

12) 

 

ʅʘ ʩʣʝʜʫʶʱʝʤ ʩʣʘʡʜʝ ʚʳʜʝʣʝʥʦ ʦʢʦʥʯʘʥʠʝ çʘè. ʋʯʠʪʝʣʴ ʦʙʲʷʩʥʷʝʪ 

ʧʨʘʚʠʣʦ ʫʧʦʪʨʝʙʣʝʥʠʷ ʩʣʦʚʘ "ʯʘʩ" ʩ ʯʠʩʣʠʪʝʣʴʥʳʤʠ 2,3,4 . (ʩʣʘʡʜʳ 

ˉ14,15) 
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ʋʯʠʪʝʣʴ ʦʙʲʷʩʥʷʝʪ ʧʨʘʚʠʣʦ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʧʦʨʷʜʢʦʚʳʭ ʯʠʩʣʠʪʝʣʴʥʳʭ  

ʩ ʩʫʱʝʩʪʚʠʪʝʣʴʥʳʤ "ʯʘʩ", ʦʙʨʘʱʘʝʪ ʚʥʠʤʘʥʠʝ ,ʯʪʦ ʟʜʝʩʴ ʯʠʩʣʠʪʝʣʴʥʳʝ 

ʪʦʣʴʢʦ ʦʪ ʦʜʥʦʛʦ ʜʦ ʜʚʝʥʘʜʮʘʪʠ. ɺ ʨʘʟʛʦʚʦʨʥʦʡ ʨʝʯʠ ʤʳ ʫʧʦʪʨʝʙʣʷʝʤ 

ʪʦʣʴʢʦ ʵʪʠ ʯʠʩʣʠʪʝʣʴʥʳʝ .  ʋʯʠʪʝʣʴ ʦʙʲʷʩʥʷʝʪ ʧʨʘʚʦʧʠʩʘʥʠʝ 

ʯʠʩʣʠʪʝʣʴʥʳʭ. ʋʯʝʥʠʢʠ ʟʘʢʨʝʧʣʷʶʪ ʩʣʦʚʘ ʠ ʠʭ ʧʨʦʠʟʥʦʰʝʥʠʝ. (ʩʣʘʡʜ 

ˉ16). 

 

ʋʯʠʪʝʣʴ ʦʙʨʘʱʘʝʪ ʚʥʠʤʘʥʠʝ ʥʘ ʧʨʘʚʠʣʴʥʦʝ ʫʧʦʪʨʝʙʣʝʥʠʝ 

ʯʠʩʣʠʪʝʣʴʥʳʭ ʩʦ ʩʣʦʚʦʤ "ʤʠʥʫʪʘ". ʉ ʯʠʩʣʠʪʝʣʴʥʳʤ "ʦʜʥʘ" ʠʩʧʦʣʴʟʫʝʤ 

ʩʫʱʝʩʪʚʠʪʝʣʴʥʦʝ ʩ ʦʢʦʥʯʘʥʠʝʤ "ʘ"-ʤʠʥʫʪʘ, ʩ ʯʠʩʣʠʪʝʣʴʥʳʤʠ ʜʚʝ, ʪʨʠ  
ʠ ʯʝʪʳʨʝ "ʳ"ï ʤʠʥʫʪʳ,  ʩ ʯʠʩʣʠʪʝʣʴʥʳʤʠ 5-20- ʤʠʥʫʪ. ʋʯʝʥʠʢʠ 

ʬʠʢʩʠʨʫʶʪ ʧʦʣʫʯʝʥʥʳʝ ʟʥʘʥʠʷ ʚ ʛʨʫʧʧʘʭ, ʚʳʧʦʣʥʷʶʪ ʫʩʪʥʳʝ ʨʝʯʝʚʳʝ 

ʫʧʨʘʞʥʝʥʠʷ   (ʩʣʘʡʜ ˉ17) 

 

ʋʯʠʪʝʣʴ ʦʙʨʘʱʘʝʪ ʚʥʠʤʘʥʠʝ ʥʘ ʥʘʟʚʘʥʠʝ ʠ ʟʥʘʯʝʥʠʝ ʩʣʦʚʘ ò ʯʝʪʚʝʨʪʴ ò. 

ʄʦʞʥʦ ʠʩʧʦʣʴʟʦʚʘʪʴ ʦʙʘ ʚʘʨʠʘʥʪʘ ï 15 ʤʠʥʫʪ ʠ ʯʝʪʚʝʨʪʴ. (ʩʣʘʡʜ r 

ˉ18,19)  

 

ʋʯʠʪʝʣʴ ʦʙʲʷʩʥʷʝʪ ʩʧʦʩʦʙ ʦʧʨʝʜʝʣʝʥʠʷ ʚʨʝʤʝʥʠ ʩ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ 

ʩʣʦʚʘ "ʧʦʣʦʚʠʥʘ" ʠ ʝʛʦ ʩʦʢʨʘʱʸʥʥʦʡ ʬʦʨʤʳ . 

 (ʩʣʘʡʜ ˉ 20). 
 

ʆʙʲʷʩʥʝʥʠʝ ʧʨʘʚʠʣʘ ʧʦʜʨʦʙʥʦʛʦ ʦʧʨʝʜʝʣʝʥʠʷ ʚʨʝʤʝʥʠ  

ʠ ʟʘʢʨʝʧʠʪʝʣʴʥʳʝ ʫʧʨʘʞʥʝʥʠʷ ʧʦ ʦʙʨʘʟʮʫ. 

 (ʩʣʘʡʜ ˉ21) 

ɼʝʡʩʪʚʠʷ ʠ ʦʧʨʝʜʝʣʝʥʠʝ ʚʨʝʤʝʥʠ. (ʉʣʘʡʜʳ ˉ22-29) 
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ʂʘʢ ʞʝ ʩʧʨʦʩʠʪʴʦ ʚʨʝʤʝʥʠ ? ʉʫʱʝʩʪʚʫʶʪ ʜʚʘ ʚʘʨʠʘʥʪʘ : 

-ʉʢʦʣʴʢʦ ʚʨʝʤʝʥʠ?  

- ʂʦʪʦʨʳʡ ʯʘʩ?  

ʅʦ, ʢʦʥʝʯʥʦ, ʦʙʷʟʘʪʝʣʴʥʦ ʠʩʧʦʣʴʟʦʚʘʪʴ ʚʝʞʣʠʚʳʝ ʩʣʦʚʘ, ʪʘʢʠʝ ʢʘʢ 

çʠʟʚʠʥʠʪʝè ʠ çʧʦʞʘʣʫʡʩʪʘò.  

 

 
 

 

ɼʦʤʘʰʥʝʝ ʟʘʜʘʥʠʝ : 

 

ʈʝʙʷʪʘ, ʦʜʥʘ ʭʦʨʦʰʘʷ ʤʠʥʫʪʘ ʩʜʝʣʘʣʘ ʦʜʥʦ ʭʦʨʦʰʝʝ ʜʝʣʦ. ɼʝʩʷʪʴ 

ʭʦʨʦʰʠʭ ʤʠʥʫʪ ʩʜʝʣʘʣʠ ʜʝʩʷʪʴ ʭʦʨʦʰʠʭ ʜʝʣ. ɸ ʩʢʦʣʴʢʦ ʭʦʨʦʰʠʭ 

ʜʝʣ ʤʦʞʥʦ ʩʜʝʣʘʪʴ ʟʘ ʦʜʠʥ ʯʘʩ, ʟʘ ʦʜʠʥ ʜʝʥʴ, ʟʘ ʦʜʥʫ ʥʝʜʝʣʶ,  

ʟʘ ʦʜʠʥ ʤʝʩʷʮ, ʟʘ ʦʜʠʥ ʛʦʜ, ʝʩʣʠ ʟʘʥʠʤʘʪʴʩʷ ʜʝʣʦʤ! 

ʄʥʦʛʦ ʚʨʝʤʝʥʠ ʤʳ ʪʨʘʪʠʤ ʙʝʩʮʝʣʴʥʦ. ʊʦʨʦʧʠʤʩʷ, ʩʧʝʰʠʤ, 
ʩʪʨʘʰʥʦ ʧʝʨʝʛʨʫʞʝʥʳ. ɸ ʚʝʜʴ ʝʩʣʠ ʪʱʘʪʝʣʴʥʦ ʧʨʦʩʤʦʪʨʝʪʴ, 

ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʪʴ ʩʚʦʡ ʨʝʞʠʤ ʜʥʷ, ʪʦ ʤʳ ʦʙʷʟʘʪʝʣʴʥʦ ʦʙʥʘʨʫʞʠʤ, 

ʯʪʦ ʯʘʩʪʴ ʚʨʝʤʝʥʠ ʤʳ ʪʨʘʪʠʤ  ʙʝʩʮʝʣʴʥʦ ʥʘ ʥʝʦʙʷʟʘʪʝʣʴʥʳʝ  

ʠ ʥʝʥʫʞʥʳʝ ʜʝʣʘ. ɺ ʪʦ ʞʝ ʚʨʝʤʷ ʪʘʢ ʥʝ ʭʚʘʪʘʝʪ ʚʨʝʤʝʥʠ ʥʘ ʭʦʨʦʰʠʝ, 

ʧʦʣʝʟʥʳʝ ʜʝʣʘ: ʩʭʦʜʠʪʴ ʚ ʙʠʙʣʠʦʪʝʢʫ, ʧʦʤʦʯʴ ʤʘʤʝ ʠ ʪ.ʜ. ʇʦʵʪʦʤʫ 

ʫʯʠʪʝʩʴ ʮʝʥʠʪʴ ʠ ʵʢʦʥʦʤʠʪʴ ʚʨʝʤʷ. 

 

ɺʳʧʦʣʥʠʪʝ ʜʦʤʘʰʥʝʝ ʟʘʜʘʥʠʝ: ʉʦʩʪʘʚʴʪʝ ʩʚʦʡ ʨʝʞʠʤ ʜʥʷ  

ʠ ʧʦʜʛʦʪʦʚʴʪʝ  ʢʦʨʦʪʢʠʡ ʨʘʩʩʢʘʟ ʥʘ ʪʝʤʫ çʎʝʥʥʦʩʪʴ ʚʨʝʤʝʥʠè. 

(4-5 ʧʨʝʜʣʦʞʝʥʠʡ ) (ʉʣʘʡʜ ˉ32) 
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ʅʘ ʵʪʦʤ ʥʘʰ ʫʨʦʢ ʟʘʚʝʨʰʝʥ. 

ɾʝʣʘʶ ʚʘʤ ʭʦʨʦʰʝʛʦ ʜʥʷ ʠ ʫʩʧʝʭʦʚ ʚ ʫʯʝʙʝ!  

ʉʧʘʩʠʙʦ ʟʘ ʚʥʠʤʘʥʠʝ! 

 

 
 

https://drive.google.com/file/d/1vxF_EvjF65cKUw0XEHGC_aVcfx7s7f

OM/view?usp=sharing  

 

Tchutchulashvili Ekaterine 

 

 

 

 

 

 

 

 

 

https://drive.google.com/file/d/1vxF_EvjF65cKUw0XEHGC_aVcfx7s7fOM/view?usp=sharing
https://drive.google.com/file/d/1vxF_EvjF65cKUw0XEHGC_aVcfx7s7fOM/view?usp=sharing
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ʈʋʉʉʋ ɸʃʀʉɸ ʀɺɸʅʆɺʅɸ 

 

çʅʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷè. 

 

 

 
 

 

 

ɸʚʪʦʨ: ʈʫʩʩʫ ɸʣʠʩʘ ʀʚʘʥʦʚʥʘ 

ʊʝʦʨʝʪʠʯʝʩʢʠʡ ʣʠʮʝʡ ʠʤ. ʅ.ɺ.ɻʦʛʦʣʷ, 

ʛ. ʂʠʰʠʥʸʚ, ʈʝʩʧʫʙʣʠʢʘ ʄʦʣʜʦʚʘ 

 

ɼʠʜʘʢʪʠʯʝʩʢʠʡ ʧʨʦʝʢʪ ʫʨʦʢʘ ʨʫʩʩʢʦʛʦ ʷʟʳʢʘ ʢʘʢ ʠʥʦʩʪʨʘʥʥʳʡ 

ʅ.ɸ.ɿʘʙʦʣʦʮʢʠʡ. çʅʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷè. 

 ʋʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ. 

 
ʅʘʮʠʦʥʘʣʴʥʳʡ ʢʫʨʨʠʢʫʣʫʤ ʈʝʩʧʫʙʣʠʢʠ ʄʦʣʜʦʚʘ ʧʦ ʜʠʩʮʠʧʣʠʥʝ 

ʈʫʩʩʢʠʡ ʷʟʳʢ ʜʣʷ V-IX ʢʣʘʩʩʦʚ ʛʠʤʥʘʟʠʠ ʩ ʨʫʤʳʥʩʢʠʤ ʷʟʳʢʦʤ ʦʙʫʯʝʥʠʷ 

ʧʨʝʜʫʩʤʘʪʨʠʚʘʝʪ ʚ IX ʢʣʘʩʩʝ ʠʟʫʯʝʥʠʝ ʪʝʤʳ çɼʫʰʘ ʦʙʷʟʘʥʘ 

ʪʨʫʜʠʪʴʩʷ...è.  

ɺ ʨʘʤʢʘʭ ʠʟʫʯʝʥʠʷ ʜʘʥʥʦʡ ʪʝʤʳ ʷ ʚʳʙʨʘʣʘ ʩʪʠʭʦʪʚʦʨʝʥʠʝ 

ʅ.ɸ.ɿʘʙʦʣʦʮʢʦʛʦ çʅʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷè. ʋʨʦʚʝʥʴ ʚʣʘʜʝʥʠʷ 

ʨʫʩʩʢʠʤ ʷʟʳʢʦʤ ʚ IX ʢʣʘʩʩʝ (ʧʦʜʨʦʩʪʢʠ 15 ï 16 ʣʝʪ) ʩʪʦʣʠʯʥʦʡ ʰʢʦʣʳ 

ʩʨʝʜʥʠʡ.  

 

ʎʝʣʠ ʫʨʦʢʘ:  

1.ɿʘʢʨʝʧʠʪʴ ʟʥʘʥʠʷ ʫʯʘʱʠʭʩʷ ʫʢʘʟʘʪʝʣʴʥʳʭ ʤʝʩʪʦʠʤʝʥʠʡ, ʠʭ ʟʥʘʯʝʥʠʡ; 

ʨʘʟʚʠʚʘʪʴ ʦʨʬʦʛʨʘʬʠʯʝʩʢʫʶ ʟʦʨʢʦʩʪʴ, ʫʤʝʥʠʷ ʥʘʭʦʜʠʪʴ ʚ ʪʝʢʩʪʝ 
ʫʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ, ʥʘʚʳʢʠ ʨʘʙʦʪʳ ʩ ʪʝʢʩʪʦʤ, ʨʘʟʚʠʪʠʝ ʫʩʪʥʦʡ 

ʠ ʧʠʩʴʤʝʥʥʦʡ ʩʚʷʟʘʥʥʦʡ ʨʝʯʠ, ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʝ ʧʦʟʥʘʚʘʪʝʣʴʥʦʡ 

ʜʝʷʪʝʣʴʥʦʩʪʠ ʠ ʪʚʦʨʯʝʩʢʠʭ ʩʧʦʩʦʙʥʦʩʪʝʡ ʫʯʘʱʠʭʩʷ; ʨʘʩʢʨʳʪʴ ʠʜʝʡʥʦ-

ʪʝʤʘʪʠʯʝʩʢʦʝ ʩʦʜʝʨʞʘʥʠʝ ʩʪʠʭʦʪʚʦʨʝʥʠʷ, ʥʘʫʯʠʪʴ ʧʦʥʠʤʘʪʴ, 

ʘʥʘʣʠʟʠʨʦʚʘʪʴ ʧʦʵʪʠʯʝʩʢʠʡ ʪʝʢʩʪ; 

2.ʇʨʠʚʠʚʘʪʴ ʣʶʙʦʚʴ ʢ ʪʨʫʜʫ, ʫʤʝʥʠʝ ʦʙʝʨʝʛʘʪʴ ʯʝʣʦʚʝʯʝʩʢʠʝ 

ʜʦʩʪʦʠʥʩʪʚʘ, ʜʦʩʪʠʛʘʪʴ ʜʦʙʨʳʝ ʮʝʣʠ ʚ ʞʠʟʥʠ; ʠʥʪʝʨʝʩ ʢ ʨʫʩʩʢʦʤʫ ʷʟʳʢʫ. 

ʊʠʧ ʫʨʦʢʘ: ʫʨʦʢ ʬʦʨʤʠʨʦʚʘʥʠʷ ʠ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʷ ʫʤʝʥʠʡ  

ʠ ʥʘʚʳʢʦʚ ʩ ʵʣʝʤʝʥʪʘʤʠ ʠʥʪʝʨʘʢʪʠʚʥʦʛʦ ʤʝʪʦʜʘ. 
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ʆʙʦʨʫʜʦʚʘʥʠʝ ʫʨʦʢʘ: ʇʨʝʟʝʥʪʘʮʠʷ, ʚʳʧʦʣʥʝʥʥʘʷ ʚ Power Point, 

ʤʫʣʴʪʠʤʝʜʠʡʥʳʡ ʧʨʦʝʢʪʦʨ, ʥʦʫʪʙʫʢ, ʵʢʨʘʥ, ʘʢʫʩʪʠʯʝʩʢʠʝ ʢʦʣʦʥʢʠ, 

ʠʥʪʝʨʥʝʪ. 

 

ʍʦʜ ʫʨʦʢʘ. 

I.ʆʨʛʘʥʠʟʘʮʠʦʥʥʳʡ ʤʦʤʝʥʪ. 

1.ʇʨʠʚʝʪʩʪʚʠʝ.ʇʨʦʚʝʨʢʘ ʛʦʪʦʚʥʦʩʪʠ ʫʯʘʱʠʭʩʷ ʢ ʫʨʦʢʫ. 

2.ʇʩʠʭʦʣʦʛʠʯʝʩʢʠʡ ʥʘʩʪʨʦʡ ʢ ʫʨʦʢʫ. 

 

II .ʆʧʨʦʩ ʜʦʤʘʰʥʝʛʦ ʟʘʜʘʥʠʷ. 
1. ɹʠʦʛʨʘʬʠʷ ʅ.ɸ.ɿʘʙʦʣʦʮʢʦʛʦ. 2 ʫʯʝʥʠʢʘ ʨʘʩʩʢʘʟʳʚʘʶʪ ʦ ʞʠʟʥʠ  

ʠ ʪʚʦʨʯʝʩʪʚʝ ʅ.ɸ.ɿʘʙʦʣʦʮʢʦʛʦ. 

2.ʌʨʦʥʪʘʣʴʥʳʡ ʦʧʨʦʩ.  

ʆʪʚʝʪʴʪʝ ʥʘ ʚʦʧʨʦʩʳ: 

1).ʂʘʢʫʶ ʯʘʩʪʴ ʨʝʯʠ ʤʳ 

ʧʨʦʭʦʜʠʤ? 

2).ʏʪʦ ʪʘʢʦʝ 

ʤʝʩʪʦʠʤʝʥʠʝ? 

3).ʂʘʢʠʝ ʨʘʟʨʷʜʳ 

ʤʝʩʪʦʠʤʝʥʠʡ ʚʳ 

ʟʥʘʝʪʝ? ʇʨʠʚʝʜʠʪʝ 
ʧʨʠʤʝʨʳ. 

4).ʂʘʢʠʝ ʣʠʯʥʳʝ 

ʤʝʩʪʦʠʤʝʥʠʷ ʚʳ ʟʥʘʝʪʝ? 

5).ʂʘʢ ʚʳ ʜʫʤʘʝʪʝ, 

ʧʦʯʝʤʫ ʵʪʠ 

ʤʝʩʪʦʠʤʝʥʠʷ 

ʥʘʟʳʚʘʶʪʩʷ ʣʠʯʥʳʤʠ? 

6).ʂʘʢ ʠʟʤʝʥʷʶʪʩʷ 

ʣʠʯʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ? 

7).ʅʘʟʦʚʠʪʝ 

ʫʢʘʟʘʪʝʣʴʥʳʝ 

ʤʝʩʪʦʠʤʝʥʠʷ. 
8). ɼʣʷ ʯʝʛʦ ʦʥʠ 

ʩʣʫʞʘʪ? 

1.ʄʝʩʪʦʠʤʝʥʠʝ. 

2.ʄʝʩʪʦʠʤʝʥʠʷ- ʵʪʦ ʩʣʦʚʘ, ʢʦʪʦʨʳʝ ʥʝ 

ʥʘʟʳʚʘʶʪ ʧʨʝʜʤʝʪʳ, ʠʭ ʧʨʠʟʥʘʢʠ  

ʠ ʢʦʣʠʯʝʩʪʚʦ, ʘ ʪʦʣʴʢʦ ʫʢʘʟʳʚʘʶʪ ʥʘ ʥʠʭ. 

3.ʃʠʯʥʳʝ, ʚʦʟʚʨʘʪʥʦʝ, ʧʨʠʪʷʞʘʪʝʣʴʥʳʝ, 

ʫʢʘʟʘʪʝʣʴʥʳʝ, ʦʧʨʝʜʝʣʠʪʝʣʴʥʳʝ, 

ʚʦʧʨʦʩʠʪʝʣʴʥʳʝ, ʦʪʥʦʩʠʪʝʣʴʥʳʝ, 
ʥʝʦʧʨʝʜʝʣʸʥʥʳʝ, ʦʪʨʠʮʘʪʝʣʴʥʳʝ. 

4.ʗ, ʪʳ,ʦʥ,ʦʥʘ,ʦʥʦ,ʤʳ,ʚʳ,ʦʥʠ. 

5.ʇʦʪʦʤʫ ʯʪʦ ʦʙʦʟʥʘʯʘʶʪ ʣʠʮʦ, ʯʝʣʦʚʝʢʘ, 

ʞʠʚʦʪʥʦʝ. 

6.ʃʠʯʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ ʠʟʤʝʥʷʶʪʩʷ  

ʧʦ ʧʘʜʝʞʘʤ. ʄʝʩʪʦʠʤʝʥʠʝ ʦʥ ʠʟʤʝʥʷʝʪʩʷ 

ʧʦ ʨʦʜʘʤ. 

7.ʊʦʪ, ʵʪʦʪ, ʪʘʢʦʚ, ʪʘʢʦʡ, ʩʪʦʣʴʢʦ ï 

ʫʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ. 

8.ʆʥʠ ʩʣʫʞʘʪ ʜʣʷ ʚʳʜʝʣʝʥʠʷ ʩʨʝʜʠ ʜʨʫʛʠʭ 

ʢʘʢʦʛʦ-ʣʠʙʦ ʦʧʨʝʜʝʣʝʥʥʦʛʦ ʧʨʝʜʤʝʪʘ, 

ʧʨʠʟʥʘʢʘ ʠʣʠ ʢʦʣʠʯʝʩʪʚʘ.  

 

3.ɸ ʪʝʧʝʨʴ ʧʨʦʚʝʨʠʤ, ʥʘʫʯʠʣʠʩʴ ʣʠ ʚʳ ʧʨʘʚʠʣʴʥʦ ʦʧʨʝʜʝʣʠʪʴ ʨʘʟʨʷʜʳ 

ʤʝʩʪʦʠʤʝʥʠʡ. ʇʝʨʝʜ ʚʘʤʠ ʟʘʜʘʥʠʝ. 

ʋʢʘʞʠʪʝ ʨʘʟʨʷʜʳ ʤʝʩʪʦʠʤʝʥʠʡ. 

ʉʣʝʜʠʪʴ ʟʘ ʩʦʙʦʡ ï ʚʦʟʚʨʘʪʥʦʝ. 

ʂʪʦ ʟʜʝʩʴ? ï ʚʦʧʨʦʩʠʪʝʣʴʥʦʝ. 
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ʄʦʷ ʨʫʯʢʘ ï ʧʨʠʪʷʞʘʪʝʣʴʥʦʝ. 

ʇʦʜʦʡʪʠ ʢ ʥʠʤ ï ʣʠʯʥʦʝ. 

ʉʘʤʘʷ ʣʶʙʠʤʘʷ ï ʦʧʨʝʜʝʣʠʪʝʣʴʥʦʝ. 

ʅʠʢʪʦ ʥʝ ʩʢʘʟʘʣ ï ʦʪʨʠʮʘʪʝʣʴʥʦʝ. 

ʊʝʙʝ ʩʢʘʟʘʣʠ ï ʣʠʯʥʦʝ. 

 

III .ʆʙʦʙʱʝʥʠʝ ʧʨʦʡʜʝʥʥʦʡ ʪʝʤʳ ʠ ʧʝʨʝʭʦʜ ʢ ʦʙʲʷʩʥʝʥʠʶ ʥʦʚʦʡ 

ʪʝʤʳ. 

1.ʉʣʦʚʦ ʫʯʠʪʝʣʷ. ʌʦʨʤʫʣʠʨʦʚʘʥʠʝ ʪʝʤʳ ʫʨʦʢʘ, ʮʝʣʝʡ ʫʨʦʢʘ. 

 

2.ʈʘʙʦʪʘ ʩʦ ʩʣʦʚʦʤ.  

ʄʳ ʞʠʚʸʤ ʚ ʚʝʢ ʢʦʤʧʴʶʪʝʨʦʚ, ʵʣʝʢʪʨʦʥʥʦʡ ʧʦʯʪʳ, ʤʦʙʠʣʴʥʳʭ 

ʪʝʣʝʬʦʥʦʚé ʂʘʢ ʚʳ ʜʫʤʘʝʪʝ, ʭʦʨʦʰʦ ʣʠ ʵʪʦ? ɼʘ, ʙʝʟʫʩʣʦʚʥʦ. ɺ ʗʧʦʥʠʠ, 

ʥʘʧʨʠʤʝʨ, ʦʜʠʥʦʢʠʝ ʣʶʜʠ ʜʘʞʝ ʧʦʢʫʧʘʶʪ ʩʝʙʝ ʨʦʙʦʪʘ- ʜʨʫʛʘ, ʩ ʢʦʪʦʨʳʤ 

ʤʦʞʥʦ ʩʳʛʨʘʪʴ ʚ ʰʘʭʤʘʪʳ, ʠʟʣʠʪʴ ʜʫʰʫ, ʘ ʝʩʣʠ ʥʘʜʦʝʩʪ, ʤʦʞʥʦ 

ʦʪʢʣʶʯʠʪʴ ʠ ʧʦʩʪʘʚʠʪʴ ʚ ʫʛʦʣ. ʉ ʦʜʥʦʡ ʩʪʦʨʦʥʳ, ʚʨʦʜʝ ʙʳ ʠ ʥʝʧʣʦʭʦ: 

ʯʝʣʦʚʝʢ ʥʝ ʦʜʠʥʦʢéʅʦ ʩ ʜʨʫʛʦʡ ʩʪʦʨʦʥʳ, ʨʦʙʦʪ ʥʝ ʤʦʞʝʪ ʟʘʤʝʥʠʪʴ 

ʦʙʱʝʥʠʝ ʩ ʞʠʚʳʤ ʯʝʣʦʚʝʢʦʤ. ʇʦʯʝʤʫ? ʏʪʦ ʞʝ ʦʪʣʠʯʘʝʪ ʞʠʚʦʛʦ 

ʯʝʣʦʚʝʢʘ ʦʪ ʨʦʙʦʪʘ? (ɼʫʰʘ) 

-ɼʫʰʘéɸ ʯʪʦ ʪʘʢʦʝ ʜʫʰʘ? ʂʘʢʠʝ ʩʣʦʚʘ ʧʨʠʪʷʛʠʚʘʶʪʩʷ ʢ ʩʣʦʚʫ çʜʫʰʘè 

ʠ ʩʦʟʜʘʶʪ ʝʛʦ ʦʢʨʫʞʝʥʠʝ? ɺʦʟʤʦʞʥʦ, ʵʪʦ ʙʫʜʫʪ ʥʝ ʪʦʣʴʢʦ ʩʣʦʚʘ, ʥʦ  
ʠ ʟʚʫʢʠ, ʞʝʩʪʳ, ʮʚʝʪʘé 

 

3. ʀʥʜʠʚʠʜʫʘʣʴʥʘʷ ʨʘʙʦʪʘ. ɺʳʩʪʨʘʠʚʘʥʠʝ ʘʩʩʦʮʠʘʪʠʚʥʦʛʦ ʨʷʜʘ. 

1) - ɸ ʯʪʦ ʪʘʢʦʝ ʜʫʰʘ? ɺʝʣʠʢʠʝ ʫʤʳ ʯʝʣʦʚʝʯʝʩʪʚʘ ʙʠʣʠʩʴ ʥʘʜ ʵʪʠʤ 

ʚʦʧʨʦʩʦʤ. ɼʘʚʘʡʪʝ ʠ ʤʳ ʚʥʝʩⱪʤ ʩʚʦʡ ʚʢʣʘʜ. ʂʘʢʠʝ ʘʩʩʦʮʠʘʮʠʠ ʚʳʟʳʚʘʝʪ 

ʫ ʚʘʩ ʩʣʦʚʦ çʜʫʰʘè? ʋʯʠʪʝʣʴ ʧʨʝʜʣʘʛʘʝʪ ʫʯʘʱʠʤʩʷ ʩʠʩʪʝʤʘʪʠʟʠʨʦʚʘʪʴ 

ʧʦʣʫʯʝʥʥʫʶ ʠʥʬʦʨʤʘʮʠʶ. ʂʣʘʩʪʝʨ çɼʫʰʘè. 
*1-ʵʪʘʧ. ʋʯʘʱʠʝʩʷ ʚʳʧʦʣʥʷʶʪ ʨʘʙʦʪʫ ʠʥʜʠʚʠʜʫʘʣʴʥʦ 

*2-ʵʪʘʧ. ʆʙʤʝʥ ʠʥʬʦʨʤʘʮʠʝʡ ʚ ʛʨʫʧʧʘʭ, ʦʙʩʫʞʜʝʥʠʝ ʧʦʣʫʯʝʥʥʳʭ 

ʟʘʧʠʩʝʡ. ʋʯʘʱʠʝʩʷ ʚʳʜʝʣʷʶʪ ʩʦʚʧʘʜʘʶʱʠʝ ʧʨʝʜʩʪʘʚʣʝʥʠʷ, ʥʘʠʙʦʣʝʝ 

ʦʧʪʠʤʘʣʴʥʳʝ ʠʜʝʠ, ʚʳʨʘʙʘʪʳʚʘʶʪ ʢʦʣʣʝʢʪʠʚʥʳʡ ʚʘʨʠʘʥʪ ʦʪʚʝʪʘ. 

*3-ʵʪʘʧ. çʉʙʨʦʩ ʠʜʝʡ ʚ ʢʦʨʟʠʥʫè. ʂʘʞʜʘʷ ʛʨʫʧʧʘ ʧʦʦʯʝʨⱪʜʥʦ ʥʘʟʳʚʘʝʪ 

ʦʜʥʦ ʠʟ ʚʳʧʠʩʘʥʥʳʭ ʧʨʝʜʩʪʘʚʣʝʥʠʡ. ʋʯʠʪʝʣʴ ʬʠʢʩʠʨʫʝʪ ʨʝʧʣʠʢʠ ʥʘ 

ʜʦʩʢʝ. (ʋʩʣʦʚʠʝ: ʥʝ ʧʦʚʪʦʨʷʪʴ ʪʦ, ʯʪʦ ʙʳʣʦ ʩʢʘʟʘʥʦ ʜʨʫʛʠʤ. ɺʩʝ ʦʪʚʝʪʳ 

ʫʯʘʱʠʭʩʷ ʟʘʧʠʩʳʚʘʶʪʩʷ ʫʯʠʪʝʣʝʤ, ʧʨʘʚʠʣʴʥʳʝ ʠ ʥʝʧʨʘʚʠʣʴʥʳʝ.  

ʅʘ ʪʨʝʪʴʝʡ ʩʪʘʜʠʠ ʚʦʟʚʨʘʱʘʝʤʩʷ ʢ çʢʦʨʟʠʥʝè, ʯʪʦʙʳ ʧʦʜʚʝʩʪʠ ʜʝʪʝʡ  

ʢ ʦʩʤʳʩʣʝʥʠʶ ʩʚʦʠʭ ʦʰʠʙʦʢ.) 

ʂʣʘʩʪʝʨʳ, ʩʦʩʪʘʚʣʝʥʥʳʝ ʫʯʘʱʠʤʠʩʷ. 
(ɼʫʰʘ ï ʩʝʨʜʮʝ ï ʦʪʜʳʭ ï ʯʝʣʦʚʝʢ ï ʦʨʛʘʥʠʟʤ) 
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(ɼʫʰʘ ï ʨʝʙḂʥʦʢ ï ʣʶʙʦʚʴ ï ʯʠʩʪʦʪʘ ï ʩʦʩʪʦʷʥʠʝ ʯʝʣʦʚʝʢʘ) 

 (ɼʫʰʘ ï ʤʠʨ ï ʯʝʣʦʚʝʢ ï ʪʠʰʠʥʘ ï ʯʠʩʪʦʪʘ) 

ʇʨʦʚʝʨʢʘ ʨʝʟʫʣʴʪʘʪʦʚ. ɿʘʧʠʩʴ ʘʩʩʦʮʠʘʮʠʡ ʥʘ 

ʜʦʩʢʝ. 

ʀʟʦʙʨʘʟʠʪʝ ʚ ʚʠʜʝ ʩʦʣʥʳʰʢʘ (ʜʦʤ, ʜʦʙʨʦ, 

ʣʶʙʦʚʴ, ʩʝʨʜʮʝ, ʤʠʨ, ʯʝʣʦʚʝʢ, ʨʝʙʸʥʦʢ, 

ʩʚʝʪ, ʧʦʣʝ ʩ ʮʚʝʪʘʤʠ). 

 

4.ʈʘʙʦʪʘ ʩʦ ʟʥʘʯʝʥʠʝʤ ʩʣʦʚʘ.  

-ʆʙʲʷʩʥʠʪʝ ʣʝʢʩʠʯʝʩʢʦʝ ʟʥʘʯʝʥʠʝ ʩʣʦʚʘ çʜʫʰʘè. (ɼʫʰʘ ï ʵʪʦ ʪʦ, ʯʪʦ 
ʥʘʭʦʜʠʪʩʷ ʚʥʫʪʨʠ ʯʝʣʦʚʝʢʘ, ʪʦ, ʯʪʦ ʤʳ ʥʝ ʚʠʜʠʤ, ʥʦ ʯʫʚʩʪʚʫʝʤ. ɼʫʰʘ-

ʯʝʣʦʚʝʢ ï ʵʪʦ ʜʦʙʨʳʡ ʯʝʣʦʚʝʢ). 

-ʇʨʦʚʝʨʠʤ ʧʨʘʚʠʣʴʥʦʩʪʴ ʚʘʰʠʭ ʦʪʚʝʪʦʚ ʧʦ ʪʦʣʢʦʚʦʤʫ ʩʣʦʚʘʨʶ. 

(ʉ.ʀ.ʆʞʝʛʦʚ. çʊʦʣʢʦʚʳʡ ʩʣʦʚʘʨʴ ʨʫʩʩʢʦʛʦ ʷʟʳʢʘè). 

ɼʫʰʘ ï 1.ɺʥʫʪʨʝʥʥʠʡ ʤʠʨ ʯʝʣʦʚʝʢʘ, ʝʛʦ ʩʦʟʥʘʥʠʝ.  

2. ʊʦ ʠʣʠ ʠʥʦʝ ʩʚʦʡʩʪʚʦ ʭʘʨʘʢʪʝʨʘ, ʘ ʪʘʢʞʝ ʯʝʣʦʚʝʢ ʩ ʪʝʤʠ ʠʣʠ ʠʥʳʤʠ 

ʩʚʦʡʩʪʚʘʤʠ. 

 3.ɺʜʦʭʥʦʚʠʪʝʣʴ ʯʝʛʦ-ʥʠʙʫʜʴ, ʛʣʘʚʥʦʝ ʣʠʮʦ.  

4.ɺ ʮʘʨʩʢʦʡ ʈʦʩʩʠʠ ʢʨʝʧʦʩʪʥʦʡ ʢʨʝʩʪʴʷʥʠʥ.  

5.ʆ ʯʝʣʦʚʝʢʝ (ʚ ʫʩʪʦʡʯʠʚʳʭ ʩʣʦʚʦʩʦʯʝʪʘʥʠʷʭ). 

 

IV.ʆʙʲʷʩʥʝʥʠʝ ʥʦʚʦʛʦ ʤʘʪʝʨʠʘʣʘ. 

1. ʉʣʦʚʦ ʫʯʠʪʝʣʷ. 

ʀʟʚʝʩʪʥʳʡ ʧʦʵʪ ʅʠʢʦʣʘʡ ɸʣʝʢʩʝʝʚʠʯ ɿʘʙʦʣʦʮʢʠʡ ʪʦʞʝ ʨʘʟʤʳʰʣʷʣ, ʢʘʢ 

ʠ ʚʳ, ʥʘʜ ʩʣʦʚʦʤ çʜʫʰʘè. ʉʝʛʦʜʥʷ ʤʳ ʧʦʟʥʘʢʦʤʠʤʩʷ ʩʦ ʩʪʠʭʦʪʚʦʨʝʥʠʝʤ 

ʘʚʪʦʨʘ çʅʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷè ʠ ʙʫʜʝʤ ʨʘʙʦʪʘʪʴ ʥʘʜ ʥʠʤ. 

ɺʩʣʫʰʠʚʘʷʩʴ ʚ ʩʣʦʚʘ ʩʪʠʭʦʪʚʦʨʝʥʠʷ, ʤʳ ʧʦʩʪʠʛʘʝʤ ʩʧʨʷʪʘʥʥʳʡ ʚ ʥʠʭ 

ʢʦʣʦʩʩʘʣʴʥʳʡ ʩʤʳʩʣ, ʧʦʥʷʪʴ ʢʦʪʦʨʳʡ ï ʠ ʝʩʪʴ ʟʘʜʘʯʘ ʥʘʰʝʛʦ 

ʩʝʛʦʜʥʷʰʥʝʛʦ ʫʨʦʢʘ. 

     2.ʏʪʝʥʠʝ ʩʪʠʭʦʪʚʦʨʝʥʠʷ. (ʫʯʠʪʝʣʴ/ʫʯʝʥʠʢʠ) 

 

ʅʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷ! 

ʏʪʦʙ ʚ ʩʪʫʧʝ ʚʦʜʫ ʥʝ ʪʦʣʦʯʴ, 
ɼʫʰʘ ʦʙʷʟʘʥʘ ʪʨʫʜʠʪʴʩʷ 

ʀ ʜʝʥʴ ʠ ʥʦʯʴ, ʠ ʜʝʥʴ ʠ ʥʦʯʴ! 

 

ɻʦʥʠ ʝⱪ ʦʪ ʜʦʤʘ ʢ ʜʦʤʫ,  

ʊʘʱʠ ʩ ʵʪʘʧʘ ʥʘ ʵʪʘʧ, 

ʇʦ ʧʫʩʪʳʨʶ, ʧʦ ʙʫʨʝʣʦʤʫ, 

 ʏʝʨʝʟ ʩʫʛʨʦʙ, ʯʝʨʝʟ ʫʭʘʙ! 

 

 

ʂʦʣʴ ʜʘʪʴ ʝʡ ʚʟʜʫʤʘʝʰʴ 

ʧʦʙʣʘʞʢʫ, 
ʆʩʚʦʙʦʞʜʘʷ ʦʪ ʨʘʙʦʪ, 

ʆʥʘ ʧʦʩʣʝʜʥʶʶ ʨʫʙʘʰʢʫ  

ʉ ʪʝʙʷ ʙʝʟ ʞʘʣʦʩʪʠ ʩʦʨʚⱪʪ. 

 

ɸ ʪʳ ʭʚʘʪʘʡ ʝⱪ ʟʘ ʧʣʝʯʠ,  

ʋʯʠ ʠ ʤʫʯʘʡ ʜʦʪʝʤʥʘ, 

ʏʪʦʙ ʞʠʪʴ ʩ ʪʦʙʦʡ ʧʦ-ʯʝʣʦʚʝʯʴʠ  

ʋʯʠʣʘʩʴ ʟʘʥʦʚʦ ʦʥʘ. 

ʜʫʰʘ 
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ʅʝ ʨʘʟʨʝʰʘʡ ʝʡ ʩʧʘʪʴ ʚ ʧʦʩʪʝʣʠ  

ʇʨʠ ʩʚʝʪʝ ʫʪʨʝʥʥʝʡ ʟʚʝʟʜʳ,  

ɼʝʨʞʠ ʣʝʥʪʷʡʢʫ ʚ ʯⱪʨʥʦʤ ʪʝʣʝ  

ʀ ʥʝ ʩʥʠʤʘʡ ʩ ʥʝⱪ ʫʟʜʳ! 

 

ʆʥʘ ʨʘʙʳʥʷ ʠ ʮʘʨʠʮʘ,  

ʆʥʘ ʨʘʙʦʪʥʠʮʘ ʠ ʜʦʯʴ,  

ʆʥʘ ʦʙʷʟʘʥʘ ʪʨʫʜʠʪʴʩʷ 

ʀ ʜʝʥʴ ʠ ʥʦʯʴ, ʠ ʜʝʥʴ ʠ ʥʦʯʴ! 

 

 

3.ʇʝʨʚʠʯʥʘʷ ʙʝʩʝʜʘ. 

-ʆ ʯʸʤ ʚʳ ʧʦʜʫʤʘʣʠ, ʢʦʛʜʘ ʧʨʦʩʣʫʰʘʣʠ ʩʪʠʭʦʪʚʦʨʝʥʠʝ? 

-ʂʘʞʜʳʡ ʯʝʣʦʚʝʢ ʜʦʣʞʝʥ ʩʘʤʦʩʦʚʝʨʰʝʥʩʪʚʦʚʘʪʴʩʷ, ʧʦʩʪʦʷʥʥʦ ʨʘʙʦʪʘʪʴ 
ʥʘʜ ʩʦʙʦʡ, ʥʝ ʜʦʣʞʝʥ ʦʩʪʘʥʘʚʣʠʚʘʪʴʩʷ ʥʘ ʜʦʩʪʠʛʥʫʪʦʤ. ʅʝʣʴʟʷ 

ʧʦʜʜʘʚʘʪʴʩʷ ʣʝʥʠ. ʊʦʣʴʢʦ ʚ ʪʨʫʜʝ ʯʝʣʦʚʝʢ ʨʘʩʪʸʪ, ʨʘʟʚʠʚʘʝʪʩʷ, ʫʟʥʘʸʪ 

ʯʪʦ-ʪʦ ʥʦʚʦʝ. ʊʦʣʴʢʦ ʪʦʛʜʘ ʪʳ ʩʤʦʞʝʰʴ ʜʦʩʪʠʛʥʫʪʴ ʮʝʣʠ, ʢʦʛʜʘ ʙʫʜʝʰʴ 

ʨʘʙʦʪʘʪʴ ʥʝ ʧʦʢʣʘʜʘʷ ʨʫʢ. ɺʦʪ ʠ ʩʝʡʯʘʩ ʚʘʰʘ ʜʫʰʘ ʜʦʣʞʥʘ ʧʦʪʨʫʜʠʪʴʩʷ, 

ʯʪʦʙʳ ʧʦʣʫʯʠʪʴ ʨʝʟʫʣʴʪʘʪ. 

     4.ʉʣʦʚʘʨʥʘʷ ʨʘʙʦʪʘ. ʆʙʲʷʩʥʠʪʝ ʟʥʘʯʝʥʠʝ ʩʣʦʚ ʠ ʚʳʨʘʞʝʥʠʡ. 

ʅʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷ - altalyga ol berme. 

ʊʦʣʦʯʴ ʚʦʜʫ ʚ ʩʪʫʧʝ ïʟʜʝʩʴ: ʩʪʦʷʪʴ ʥʘ ʦʜʥʦʤ ʤʝʩʪʝ, ʜʝʣʘʪʴ ʯʪʦ-ʪʦ 

ʥʝʥʫʞʥʦʝ ï a bate apa-n piu, a nu face nimic.  

ɼʝʨʞʘʪʴ ʚ ʯʸʨʥʦʤ ʪʝʣʝ ï ʟʜʝʩʴ: ʩʪʨʦʛʦ ï A se pŁstra ńtr-un corp negru, 

aici.: strict. 
ʋʟʜʘ ï Fr©u. 

ʇʦʙʣʘʞʢʘ ï IndulgenŞŁ. 

ʉʦʩʪʘʚʴʪʝ ʧʨʝʜʣʦʞʝʥʠʝ ʩ ʦʜʥʠʤ ʠʟ ʩʣʦʚ: ɽʤʫ ʜʘʣʠ ʧʦʙʣʘʞʢʫ. ʅʘʝʟʜʥʠʢ 

ʟʘʪʷʥʫʣ ʫʟʜʫ. 

 

V.ɿʘʢʨʝʧʣʝʥʠʝ ʧʨʦʡʜʝʥʥʦʛʦ ʤʘʪʝʨʠʘʣʘ. 

 

1. ɸʥʘʣʠʟ ʪʝʢʩʪʘ. ɼʘʚʘʡʪʝ ʚʝʨʥⱪʤʩʷ ʢ ʚʦʧʨʦʩʫ, ʢʦʪʦʨʳʡ ʙʳʣ ʧʦʩʪʘʚʣʝʥ 

ʚ ʥʘʯʘʣʝ ʫʨʦʢʘ. ʏʪʦ ʞʝ ʪʘʢʦʝ ʪʨʫʜ ʜʫʰʠ ʜʣʷ ɿʘʙʦʣʦʮʢʦʛʦ? 

- ʂʘʢʦʚʘ ʦʩʥʦʚʥʘʷ ʤʳʩʣʴ ʩʪʠʭʦʪʚʦʨʝʥʠʷ? (çʜʫʰʘ ʦʙʷʟʘʥʘ ʪʨʫʜʠʪʴʩʷè). 

- ɿʘʯʝʤ ʦʥʘ ʜʦʣʞʥʘ ʪʨʫʜʠʪʴʩʷ? (çʯʪʦʙ ʚʦʜʫ ʚ ʩʪʫʧʝ ʥʝ ʪʦʣʦʯʴè - ʯʪʦʙʳ 

ʥʝ ʪʨʘʪʠʪʴ ʩʚʦʸ ʚʨʝʤʷ ʟʨʷ, ʯʪʦʙʳ ʥʝ ʟʘʥʠʤʘʪʴʩʷ ʙʝʩʧʦʣʝʟʥʳʤ ʜʝʣʦʤ.) 
- ʂʘʢ, ʧʦ ʤʥʝʥʠʶ ʘʚʪʦʨʘ, ʤʦʞʥʦ ʟʘʩʪʘʚʠʪʴ ʪʨʫʜʠʪʴʩʷ? ʏʪʦ ʥʫʞʥʦ 

ʩʜʝʣʘʪʴ, ʯʪʦʙʳ ʥʝ ʧʦʟʚʦʣʷʪʴ ʜʫʰʝ ʣʝʥʠʪʴʩʷ? (çʛʦʥʠè, çʪʘʱʠè,  

çʥʝ ʨʘʟʨʝʰʘʡ ʩʧʘʪʴè, çʜʝʨʞʠ ʚ ʯʝʨʥʦʤ ʪʝʣʝè, çʥʝ ʩʥʠʤʘʡ ʫʟʜʳè). 

- ʏʪʦ ʧʨʦʠʟʦʡʜʸʪ, ʝʩʣʠ çʜʘʪʴ ʜʫʰʝ ʧʦʙʣʘʞʢʫè? (ʝʩʣʠ ʧʦʟʚʦʣʠʪʴ ʜʫʰʝ 

ʨʘʩʩʣʘʙʠʪʴʩʷ, ʪʦ ʦʥʘ çʧʦʩʣʝʜʥʶʶ ʨʫʙʘʰʢʫ ʩ ʪʝʙʷ ʙʝʩʩʦʚʝʩʪʥʦ ʩʦʨʚʸʪè, 

ʠ ʯʝʣʦʚʝʢ ʧʦʪʝʨʷʝʪ ʩʝʙʷ, ʩʚʦʶ ʠʥʜʠʚʠʜʫʘʣʴʥʦʩʪʴ.) 
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- ʄʦʞʝʪ ʣʠ ʯʝʣʦʚʝʢ ʠʩʧʨʘʚʠʪʴ ʵʪʦ ʧʦʣʦʞʝʥʠʝ? ʇʨʠʚʝʜʠʪʝ ʧʨʠʤʝʨ  

ʠʟ ʩʪʠʭʦʪʚʦʨʝʥʠʷ. (çʘ ʪʳ ʭʚʘʪʘʡ ʝʸ ʟʘ ʧʣʝʯʠ ʫʯʠ ʠ ʤʫʯʘʡ ʜʦʪʝʤʥʘè, çʦʥʘ 

ʦʙʷʟʘʥʘ ʪʨʫʜʠʪʴʩʷ ʠ ʜʝʥʴ ʠ ʥʦʯʴ, ʠ ʜʝʥʴ ʠ ʥʦʯʴè). 

- ʉʪʠʭʦʪʚʦʨʝʥʠʝ ʥʝ ʠʤʝʝʪ ʥʘʟʚʘʥʠʷ. ʂʘʢ ʙʳ ʚʳ ʥʘʟʚʘʣʠ ʵʪʦ 

ʩʪʠʭʦʪʚʦʨʝʥʠʝ? (çʚʦʩʧʠʪʘʥʠʝ ʜʫʰʠè, çʪʨʫʜ ʜʫʰʠè). 

-ʂʘʢʠʤʠ ʩʣʦʚʘʤʠ ʠʟ ʪʝʢʩʪʘ ʤʦʞʥʦ ʥʘʟʚʘʪʴ ʵʪʦ ʩʪʠʭʦʪʚʦʨʝʥʠʝ?  

(çʥʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷè. ʕʪʦ ʛʣʘʚʥʘʷ ʤʳʩʣʴ ʩʪʠʭʦʪʚʦʨʝʥʠʷ). 

- ʋʤʝʝʪ ʣʠ ʚʘʰʘ ʜʫʰʘ ʪʨʫʜʠʪʴʩʷ? 

ʉʣʦʚʦ ʫʯʠʪʝʣʷ: ʅʘ ʧʝʨʚʳʡ ʚʟʛʣʷʜ ʩʣʦʚʘ ʩʪʠʭʦʪʚʦʨʝʥʠʷ ʢʘʞʫʪʩʷ 

ʥʨʘʚʦʫʯʝʥʠʝʤ, ʥʦ ʘʚʪʦʨʩʢʦʝ çʪʳè ʦʙʨʘʱʝʥʦ ʥʝ ʩʪʦʣʴʢʦ ʢ ʯʠʪʘʪʝʣʶ, 
ʩʢʦʣʴʢʦ ʢ ʩʘʤʦʤʫ ʩʝʙʝ. ɺʳ ʟʥʘʝʪʝ, ʯʪʦ ʵʪʠ ʩʣʦʚʘ, ʢʦʪʦʨʳʝ ʛʦʚʦʨʷʪ ʥʘʤ 

ʦʙ ʦʛʨʦʤʥʦʤ ʩʤʳʩʣʝ ʩʫʱʝʩʪʚʦʚʘʥʠʷ ʯʝʣʦʚʝʢʘ ʥʘ ʟʝʤʣʝ, ʧʠʩʘʣ 

ʩʤʝʨʪʝʣʴʥʦ ʙʦʣʴʥʦʡ ʯʝʣʦʚʝʢ. ɺʩⱪ ʩʪʠʭʦʪʚʦʨʝʥʠʝ ʧʦʵʪʘ ʧʨʦʥʠʟʘʥʦ ʩʘʤʦʡ 

ʛʣʘʚʥʦʡ ʠʜʝʝʡ ï ʯʝʣʦʚʝʯʝʩʢʘʷ ʜʫʰʘ ʜʦʣʞʥʘ ʪʨʫʜʠʪʴʩʷ. ʇʦʵʪ 

ʧʨʝʜʦʩʪʝʨʝʛʘʝʪ ʥʘʩ ʦʪ ʣʝʥʠ ʠ ʙʝʟʜʝʡʩʪʚʠʷ, ʥʘʧʦʤʠʥʘʝʪ, ʯʪʦ 

ʨʘʩʩʣʘʙʣʝʥʠʝ ʛʫʙʠʪʝʣʴʥʦ ʜʣʷ ʯʝʣʦʚʝʢʘ. ʇʦʵʪ ʧʦʜʩʢʘʟʳʚʘʝʪ çʅʝ ʩʪʦʠʪ 

ʜʘʚʘʪʴ ʧʦʙʣʘʞʝʢ ʩʚʦʝʡ ʜʫʰʝè, ʠ ʚ ʵʪʦʤ ʦʥ ʩʦʚʝʨʰʝʥʥʦ ʧʨʘʚ. 

ʇʦʜʜʘʚʰʠʩʴ ʣʝʥʠ ʦʜʥʘʞʜʳ, ʪʳ ʩʪʘʥʦʚʠʰʴʩʷ ʝⱪ ʟʘʣʦʞʥʠʢʦʤ. ɺ ʪʦ ʞʝ 

ʚʨʝʤʷ ɿʘʙʦʣʦʮʢʠʡ ʚ ʩʚʦⱪʤ ʩʪʠʭʦʪʚʦʨʝʥʠʠ çʅʝ ʧʦʟʚʦʣʷʡ ʜʫʰʝ ʣʝʥʠʪʴʩʷè 

ʧʨʦʪʠʚʦʧʦʩʪʘʚʣʷʝʪ ʙʝʩʩʤʳʩʣʝʥʥʦʤʫ ʩʫʱʝʩʪʚʦʚʘʥʠʶ ʯʝʣʦʚʝʢʘ ï ʪʨʫʜ  

ʠ ʨʘʟʚʠʪʠʝ, ʩʪʨʝʤʣʝʥʠʝ ʫʟʥʘʪʴ ʯʪʦ-ʪʦ ʥʦʚʦʝ. ɼʦʙʠʪʴʩʷ ʦʧʨʝʜʝʣⱪʥʥʳʭ 
ʚʳʩʦʪ. ɼʣʷ ʪʦʛʦ, ʯʪʦʙʳ ʯʝʣʦʚʝʢ ʩʪʘʣ ʥʘʩʪʦʷʱʠʤ, ʧʦʣʝʟʥʳʤ ʩʚʦʠʤ 

ʙʣʠʟʢʠʤ ʠ ʦʢʨʫʞʘʶʱʠʤ ʣʶʜʷʤ, ʦʥ ʜʦʣʞʝʥ ʦʚʣʘʜʝʚʘʪʴ ʢʘʢʠʤʠ-ʣʠʙʦ 

ʟʥʘʥʠʷʤʠ ʠ ʥʘʚʳʢʘʤʠ. ʇʦʩʪʦʷʥʥʦ ʫʯʠʪʴʩʷ, ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʪʴʩʷ. 

- ʂʘʢʦʡ ʚʳʚʦʜ ʩʜʝʣʘʝʤ ʜʣʷ ʩʝʙʷ? (ʆʪʚʝʪʳ ʫʯʘʱʠʭʩʷ) 

ʏʝʤʫ ʫʯʠʪ ʩʪʠʭʦʪʚʦʨʝʥʠʝ ɿʘʙʦʣʦʮʢʦʛʦ?  

 

2. ʅʘʟʦʚʠʪʝ ʥʝʩʢʦʣʴʢʦ ʧʦʩʣʦʚʠʮ ʦ ʪʨʫʜʝ ʥʘ ʨʫʤʳʥʩʢʦʤ ʷʟʳʢʝ- 
ʧʝʨʝʚʝʜʠʪʝ/ʥʘʡʜʠʪʝ ʠʭ ʵʢʚʠʚʘʣʝʥʪ ʥʘ ʨʫʩʩʢʦʤ ʷʟʳʢʝ. 

ɹʝʟ ʪʨʫʜʘ ʥʝ ʚʳʪʘʱʠʰʴ ʠ ʨʳʙʢʫ 

ʠʟ ʧʨʫʜʘ. 

ʊʨʫʜ ʯʝʣʦʚʝʢʘ ʢʦʨʤʠʪ, ʘ ʣʝʥʴ 

ʧʦʨʪʠʪ. 

PŁm©ntul rodeἨte unde m©na 

munceἨte. 

Munca aduce bogŁἪie iar lenea 

aduce sŁrŁcie. 

 

 3. ɸ ʪʝʧʝʨʴ ʜʘʚʘʡʪʝ ʟʘʢʨʝʧʠʤ ʛʨʘʤʤʘʪʠʯʝʩʢʫʶ ʪʝʤʫ ʩʝʛʦʜʥʷʰʥʝʛʦ 

ʫʨʦʢʘ. 

- ʉ ʢʘʢʠʤ ʨʘʟʨʷʜʦʤ ʤʝʩʪʦʠʤʝʥʠʡ ʤʳ ʧʦʟʥʘʢʦʤʠʣʠʩʴ ʥʘ ʧʨʦʰʣʦʤ ʫʨʦʢʝ? 

(ʫʢʘʟʘʪʝʣʴʥʳʝ). 

-ʅʘʟʦʚʠʪʝ ʫʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ. (ʊʦʪ, ʵʪʦʪ, ʪʘʢʦʡ, ʪʘʢʦʚ, ʩʪʦʣʴʢʦ). 
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- ʂʘʢ ʦʥʠ ʠʟʤʝʥʷʶʪʩʷ? (ʊʦʪ, ʵʪʦʪ, ʪʘʢʦʡ ï ʠʟʤʝʥʷʶʪʩʷ ʧʦ ʨʦʜʘʤ, ʯʠʩʣʘʤ 

ʠ ʧʘʜʝʞʘʤ. ʄʝʩʪʦʠʤʝʥʠʝ ʪʘʢʦʚ ʠʟʤʝʥʷʝʪʩʷ ʧʦ ʨʦʜʘʤ ʠ ʯʠʩʣʘʤ. 

ʄʝʩʪʦʠʤʝʥʠʝ ʩʪʦʣʴʢʦ ʠʟʤʝʥʷʝʪʩʷ ʧʦ ʧʘʜʝʞʘʤ.). 

3. ʋʧʨʘʞʥʝʥʠʝ (ʧʠʩʴʤʝʥʥʦ). ʉʧʠʰʠʪʝ ʧʨʝʜʣʦʞʝʥʠʷ. ʇʦʜʯʝʨʢʥʠʪʝ 

ʫʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ.(ʫʧʨ. ʩ ʢʘʨʪʦʯʢʠ). 

 

4. ʇʨʦʚʝʨʠʤ ʢʘʢ ʚʳ ʫʩʚʦʠʣʠ ʪʝʤʫ, ʚʳʧʦʣʥʠʤ ʪʝʩʪ. 

 

1.ʅʘ ʯʪʦ ʫʢʘʟʳʚʘʶʪ ʫʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ? 

1. ʅʘ ʦʧʨʝʜʝʣʝʥʥʳʡ ʧʨʝʜʤʝʪ, ʧʨʠʟʥʘʢ ʠʣʠ ʢʦʣʠʯʝʩʪʚʦ  
ʠʟ ʥʝʩʢʦʣʴʢʠʭ ʚʘʨʠʘʥʪʦʚ. 

2. ʅʘ ʣʠʮʦ. 

3. ʅʘ ʧʨʠʟʥʘʢ ʧʨʝʜʤʝʪʘ.  

2.ʅʘ ʢʘʢʠʝ ʚʦʧʨʦʩʳ ʦʪʚʝʯʘʶʪ ʫʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ? 

1. ʏʝʡ? ʏʪʦ? ʏʪʦ ʜʝʣʘʝʪ? 

2. ʂʘʢʦʚ? ʉʢʦʣʴʢʦ? ʏʪʦ? 

3. ʂʘʢʦʡ? ʂʘʢʦʚ? ʉʢʦʣʴʢʦ?    

3.ʂʘʢʠʝ ʛʨʘʤʤʘʪʠʯʝʩʢʠʝ ʧʨʠʟʥʘʢʠ ʠʤʝʝʪ ʫʢʘʟʘʪʝʣʴʥʦʝ ʤʝʩʪʦʠʤʝʥʠʝ 

çʩʪʦʣʴʢʦè? 

1. ʈʦʜ, ʯʠʩʣʦ, ʧʘʜʝʞ. 

2. ʏʠʩʣʦ. 
3. ʇʘʜʝʞ. 

4.ɺ ʢʘʢʦʤ ʠʟ ʚʘʨʠʘʥʪʦʚ ʫʧʦʪʨʝʙʣʝʥʦ ʫʢʘʟʘʪʝʣʴʥʦʝ ʤʝʩʪʦʠʤʝʥʠʝ? 

1. ʕʪʠ ʪʝʪʨʘʜʠ. 

2. ʆʥʘ ʧʨʠʰʣʘ. 

3. ʊʚʦʷ ʩʦʙʘʢʘ. 

5.ʅʘʡʜʠʪʝ ʚ ʧʨʝʜʣʦʞʝʥʠʠ ʫʢʘʟʘʪʝʣʴʥʦʝ ʤʝʩʪʦʠʤʝʥʠʝ: çʊʘʢʠʭ ʞʠʚʦʪʥʳʭ 

ʷ ʚʠʜʝʣ ʪʦʣʴʢʦ ʚ ʥʘʰʝʤ ʟʦʦʧʘʨʢʝ.è 

1. ʊʘʢʠʭ. 

2. ʗ. 
3. ʅʘʰʝʤ. 

ʇʨʦʚʝʨʠʪʴ ʨʝʟʫʣʴʪʘʪʳ ʪʝʩʪʘ.(ʥʘ ʩʣʘʡʜʝ ʧʨʘʚʠʣʴʥʳʝ ʦʪʚʝʪʳ) 

 

VI.ɿʘʜʘʥʠʝ ʥʘ ʜʦʤ. 

1. ɺʳʫʯʠʪʴ ʧʦʥʨʘʚʠʚʰʠʡʩʷ ʦʪʨʳʚʦʢ ʠʟ ʩʪʠʭʦʪʚʦʨʝʥʠʷ. 

2. ʅʘʧʠʩʘʪʴ ʵʩʩʝ ʥʘ ʪʝʤʫ çʊʨʫʜ ʜʫʰʠè, ʠʩʧʦʣʴʟʫʷ ʠʜʝʠ ʩʪʠʭʦʪʚʦʨʝʥʠʷ  

ʠ ʠʩʧʦʣʴʟʫʷ ʚ ʪʝʢʩʪʝ ʫʢʘʟʘʪʝʣʴʥʳʝ ʤʝʩʪʦʠʤʝʥʠʷ. 
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VII .ʀʪʦʛ ʫʨʦʢʘ. ʇʦʜʚʝʜʝʥʠʝ ʠʪʦʛʘ ʫʨʦʢʘ: 

ʀʥʪʝʨʝʩ ï ʯʪʦ ʠʥʪʝʨʝʩʥʦʛʦ ʙʳʣʦ ʥʘ ʫʨʦʢʝ? 

ʊʚʦʨʯʝʩʪʚʦ ï ʢʘʢʠʝ ʪʚʦʨʯʝʩʢʠʝ ʨʘʙʦʪʳ ʚʳ ʚʳʧʦʣʥʷʣʠ? 

ʆʙʫʯʝʥʠʝ ï ʯʝʤʫ ʚʳ ʥʘʫʯʠʣʠʩʴ? 

ɻʣʘʚʥʦʝ ï ʯʝʤ ʜʣʷ ʚʘʩ ʙʳʣ ʧʦʣʝʟʝʥ ʫʨʦʢ? 

 

VI II. ɺʳʩʪʘʚʣʝʥʠʝ ʦʮʝʥʦʢ ʠ ʢʦʤʤʝʥʪʠʨʦʚʘʥʠʝ. 

ʃʠʩʪ ʩʘʤʦʦʮʝʥʢʠ ʫʯʝʥʠʢʘ (ʊʝʭʥʠʢʘ çɿʘʢʦʥʯʠ ʬʨʘʟʫè) 

ʉʝʛʦʜʥʷ ʥʘ ʫʨʦʢʝ: 

 
 ʷ ʥʘʫʯʠʣʩʷ ... 

 ʙʳʣʦ ʠʥʪʝʨʝʩʥʦ 

 ʙʳʣʦ ʪʨʫʜʥʦ ... 

 ʤʦʛʫ ʧʦʭʚʘʣʠʪʴ ʩʝʙʷ ʟʘ ʪʦ, ʯʪʦ ... 

 ʤʦʛʫ ʧʦʭʚʘʣʠʪʴ ʦʜʥʦʢʣʘʩʩʥʠʢʦʚ ʟʘ ʪʦ, ʯʪʦ ... 

 ʙʦʣʴʰʝ ʚʩʝʛʦ ʤʥʝ ʧʦʥʨʘʚʠʣʦʩʴ ... 

 ʤʥʝ ʧʦʢʘʟʘʣʦʩʴ ʚʘʞʥʳʤ ... 

 ʜʣʷ ʤʝʥʷ ʙʳʣʦ ʦʪʢʨʳʪʠʝʤ ʪʦ, ʯʪʦ ... 

 ʷ ʦʮʝʥʠʚʘʶ ʩʚʦʶ ʨʘʙʦʪʫ ʥʘ ʫʨʦʢʝ ʥʘ éé.,  ʧʦʪʦʤʫ ʯʪʦ ... 

 
 

ʈʫʩʩʫ ɸʣʠʩʘ ʀʚʘʥʦʚʥʘ 
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ʈʆʄɸʐʂɽɺʀʏ ɺɽʅɽʈɸ ʈʀʅɸʊʆɺʅɸ 

 

 ɿʥʘʢʦʤʠʤʩʷ ʩ ʢʠʪʘʡʩʢʦʡ ʢʫʣʴʪʫʨʦʡ. 

  

 

 

 

ʈʦʤʘʰʢʝʚʠʯ ɺʝʥʝʨʘ ʈʠʥʘʪʦʚʥʘ, 

ʫʯʠʪʝʣʴ ʄʆɸʋ çɹʘʰʢʠʨʩʢʘʷ 

ʛʠʤʥʘʟʠʷè, ʛ.ʅʝʬʪʝʢʘʤʩʢ, ʈʝʩʧʫʙʣʠʢʘ 

ɹʘʰʢʦʨʪʦʩʪʘʥ, ʈʦʩʩʠʡʩʢʘʷ ʌʝʜʝʨʘʮʠʷ 

 

ʊʝʤʘ ʫʨʦʢʘ:  ɿʥʘʢʦʤʠʤʩʷ ʩ ʢʠʪʘʡʩʢʦʡ ʢʫʣʴʪʫʨʦʡ: 

ʦʙʦʟʥʘʯʝʥʠʝ ʜʘʪʳ ʚ ʢʘʣʝʥʜʘʨʝ ʫʩʧʝʰʥʳʭ ʜʝʣ. 

ɺʨʝʤʷ: 45ʤʠʥʫʪ 

ʂʣʘʩʩ: 5 ʢʣʘʩʩ, 10 ʣʝʪ 

ȹɖɔɈɋɓɢ: A1 

ʆʩʥʦʚʥʘʷ ʟʘʜʘʯʘ: ʫʩʚʦʠʪʴ ʦʙʦʟʥʘʯʝʥʠʝ ʜʘʪʳ ʚ ʢʠʪʘʡʩʢʦʤ ʷʟʳʢʝ ʯʝʨʝʟ 

ʩʦʟʜʘʥʠʝ ʢʘʣʝʥʜʘʨʷ ʩ ʩʠʤʚʦʣʦʤ ʢʨʘʩʦʪʳ ʠ ʫʩʧʝʭʘ. 

ʎʝʣɎ ʫʨʦʢʘ: ʦʩʚʦʠʪʴ ʧʨʠʥʮʠʧ ʦʙʦʟʥʘʯʝʥʠʝ ʜʘʪʳ ʩ ʧʦʤʦʱʴʶ 

ʠʝʨʦʛʣʠʬʦʚ, ʧʦʢʘʟʘʪʴ, ʢʘʢ ʵʪʦ ʨʝʘʣʠʟʫʝʪʩʷ ʥʘ ʧʨʘʢʪʠʢʝ, ʧʦʟʥʘʢʦʤʠʪʴ  

ʩ ʩʠʤʚʦʣʦʤ ʢʨʘʩʦʪʳ ʠ ʫʩʧʝʭʘ ʚ ʞʠʚʦʧʠʩʠ ɻʦʭʫʘ (ʥʘʮʠʦʥʘʣʴʥʘʷ 

ʞʠʚʦʧʠʩʴ ʂʠʪʘʷ) ʠ ʚ ʪʘʥʮʝ, ʦʙʦʟʥʘʯʠʪʴ ʩʚʷʟʴ ʤʝʞʜʫ ʯʠʩʣʘʤʠ  

ʠ ʩʠʤʚʦʣʘʤʠ ʚ ʢʫʣʴʪʫʨʝ ʂʠʪʘʷ. 

ʎʝʣɎ ʫʨʦʢʘ: ʨʘʟʚʠʪʠʝ ʧʘʤʷʪʠ, ʭʫʜʦʞʝʩʪʚʝʥʥʦʛʦ ʤʳʰʣʝʥʠʷ, 

ʚʦʦʙʨʘʞʝʥʠʷ, ʪʚʦʨʯʝʩʪʚʘ. 

ʄʝʪʦʜʳ: ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ, ʷʟʳʢʦʚʦʡ ʜʦʛʘʜʢʠ, ʧʨʘʢʪʠʯʝʩʢʠʭ ʜʝʡʩʪʚʠʡ, 

ʧʨʦʝʢʪʘ. 

 

ʌʦʨʤʳ ʨʘʙʦʪʳ: ʠʥʜʠʚʠʜʫʘʣʴʥʘʷ, ʛʨʫʧʧʦʚʘʷ, ʩʦ ʚʩʝʤ ʢʣʘʩʩʦʤ 
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ʈʝʩʫʨʩʳ: ʧʨʝʟʝʥʪʘʮʠʷ, ʤʫʟʳʢʘ, ʢʘʨʪʦʯʢʠ ʩ ʟʘʜʘʥʠʷʤʠ, ʰʘʙʣʦʥ ʜʣʷ 

ʠʟʛʦʪʦʚʣʝʥʠʷ ʩʠʤʚʦʣʘ, ʮʚʝʪʥʘʷ ʙʫʤʘʛʘ, ʥʦʞʥʠʮʳ, ʮʚʝʪʥʳʝ ʢʘʨʘʥʜʘʰʠ 

ʠʣʠ ʬʣʦʤʘʩʪʝʨʳ. 

 

ʂʨʠʪʝʨʠʠ ʫʩʧʝʭʘ: ʨʘʟʚʠʪʠʝ ʠʥʦʷʟʳʯʥʦʡ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ 

ʢʦʤʧʝʪʝʥʮʠʠ ʯʝʨʝʟ ʨʘʟʚʠʪʠʝ ʵʣʝʤʝʥʪʘʨʥʳʭ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʫʤʝʥʠʡ  

ʚ ʯʝʪʳʨʝʭ ʚʠʜʘʭ ʨʝʯʝʚʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ (ʛʦʚʦʨʝʥʠʝ, ʘʫʜʠʨʦʚʘʥʠʝ, ʯʪʝʥʠʝ 

ʠ ʧʠʩʴʤʦ), ʯʝʨʝʟ ʩʦʮʠʦʢʫʣʴʪʫʨʥʳʝ ʟʥʘʥʠʷ ʠ ʫʤʝʥʠʷ ʚ ʚʠʜʝ ʩʚʝʜʝʥʠʡ  

ʦ ʩʠʤʚʦʣʠʢʝ ʠ ʢʫʣʴʪʫʨʝ ʂʠʪʘʷ, ʦ ʪʨʘʜʠʮʠʷʭ, ʨʘʩʧʨʦʩʪʨʘʥʝʥʥʳʭ  

ʚ ʥʘʮʠʦʥʘʣʴʥʦʡ ʞʠʚʦʧʠʩʠ ʠ ʪʘʥʮʝ.  
 

ʍʦʜ ʫʨʦʢʘ: 

ʕʪʘʧ 

 ʫʨʦʢʘ 

ɼʝʷʪʝʣʴʥʦʩʪʴ 

ʫʯʠʪʝʣʷ 

ɼʝʷʪʝʣʴʥʦʩʪʴ 

ʦʙʫʯʘʶʱʠʭʩʷ 

ʈʝʟʫʣʴʪʘʪ 

I. ʉʘʤʦʦʧʨʝʜʝʣʝʥʠʝ 

ʜʝʷʪʝʣʴʥʦʩʪʠ. 

1 ʤʠʥʫʪʘ 

ʇʨʦʚʦʜʠʪ 

ʪʨʘʜʠʮʠʦʥʥʦʝ 

ʧʨʠʚʝʪʩʪʚʠʝ ʚ 

ʥʘʯʘʣʝ ʫʨʦʢʘ. 

ʇʨʠʚʝʪʩʪʚʠʝ.  

ʅʘʯʠʥʘʝʤ ʫʨʦʢ   

̙ 

ɼʘʝʪ ʫʩʪʘʥʦʚʢʫ ʥʘ 

ʪʦ, ʯʪʦ ʷʟʳʢ ʤʦʞʝʪ 

ʙʳʪʴ ʠʩʪʦʯʥʠʢʦʤ 

ʚʜʦʭʥʦʚʝʥʠʷ ʠ 

ʪʚʦʨʯʝʩʪʚʘ. 

ʊʨʘʜʠʮʠʦʥʥʦʝ 

ʢʦʣʣʝʢʪʠʚʥʦʝ 

ʧʨʠʚʝʪʩʪʚʠʝ 

ʩʚʦʝʛʦ ʫʯʠʪʝʣʷ. 

ʅʘʩʪʨʦʡ 

ʥʘ 

ʠʟʫʯʝʥʠʝ 

ʥʦʚʦʛʦ 

ʤʘʪʝʨʠʘʣʘ

.  

II. ʇʦʩʪʘʥʦʚʢʘ 

ʫʯʝʙʥʦʡ ʧʨʦʙʣʝʤʳ. 

2 ʤʠʥʫʪʳ 

ʆʙʦʟʥʘʯʘʝʪ, ʯʪʦ 

ʢʠʪʘʡʩʢʦʝ ʧʠʩʴʤʦ 

ʩʧʝʮʠʬʠʯʥʦ ï 

ʠʝʨʦʛʣʠʬʠʯʝʩʢʦʝ. 

ɼʘʝʪ ʫʩʪʘʥʦʚʢʫ ʥʘ 
ʪʦ, ʯʪʦʙʳ 

ʜʦʛʘʜʘʪʴʩʷ ʦ 

ʟʥʘʯʝʥʠʠ 

ʠʝʨʦʛʣʠʬʦʚ ʯʝʨʝʟ 

ʆʪʚʝʯʘʶʪ, ʯʪʦ 

ʨʘʟʥʠʮʘ ʚ 

ʢʦʣʠʯʝʩʪʚʝ 

ʯʝʨʪ. 1, 2, 3 

ʇʨʦʛʦʚʘʨʠʚʘʶʪ 

ʠ ʟʘʧʠʩʳʚʘʶʪ 

ʮʠʬʨʳ, 

ɿʘʧʠʩʠ  

ʚ ʪʝʪʨʘʜʠ. 

ʋʩʚʦʝʥʠʝ 

ʟʥʘʯʝʥʠʡ 

ʥʦʚʳʭ 

ʩʣʦʚ.  
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ʠʭ ʩʨʘʚʥʝʥʠʝ. 

⁹ 

ʉʪʠʤʫʣʠʨʫʝʪ 

ʚʦʧʨʦʩʘʤʠ 

ʫʯʝʥʠʢʦʚ, ʯʪʦʙʳ 

ʦʥʠ ʜʦʛʘʜʘʣʠʩʴ, 

ʢʘʢʠʝ ʵʪʦ ʮʠʬʨʳ. 

 

  

ʩʨʘʚʥʠʚʘʶʪ ʩ 

ʠʝʨʦʛʣʠʬʘʤʠ 

III. ɸʢʪʫʘʣʠʟʘʮʠʷ 

ʦʧʦʨʥʳʭ ʟʥʘʥʠʡ. 

3 ʤʠʥʫʪ 

ʈʘʟʜʘʝʪ ʢʘʨʪʦʯʢʠ  

ʩ ʟʘʜʘʥʠʝʤ- 

ʟʘʧʦʣʥʠʪʴ ʪʘʙʣʠʮʫ 

ʦʪ1 ʜʦ 12. 

ʇʨʦʛʦʚʘʨʠʚʘʶʪ 

ʠ ʟʘʧʠʩʳʚʘʶʪ 

ʮʠʬʨʳ, 

ʧʦʢʘʟʳʚʘʶʪ ʥʘ 

ʧʘʣʴʮʘʭ 

(ʨʘʟʤʠʥʢʘ 

ʧʘʣʴʮʝʚ ʧʨʠ 

ʩʯʝʪʝ )  

 

ɿʘʧʠʩʠ  

ʚ ʪʝʪʨʘʜʠ.  

ʊʨʝʥʠʨʦʚʢ

ʘ ʧʘʣʴʮʝʚ 

 III.  ʆʪʢʨʳʪʠʝ 

ʥʦʚʳʭ ʟʥʘʥʠʡ ʠ 

ʧʝʨʚʠʯʥʦʝ 

ʟʘʢʨʝʧʣʝʥʠʝ. 

 

10 ʤʠʥʫʪ  

ʉʧʨʘʰʠʚʘʝʪ, ʯʪʦ 

ʦʙʦʟʥʘʯʘʝʪʩ ̫

ʯʠʩʣʦʤ 12? 

ʉʢʦʣʴʢʦ ʤʝʩʷʮʝʚ  

ʚ ʛʦʜʫ? ʅʘ ʩʢʦʣʴʢʦ 

ʯʘʩʪʝʡ ʨʘʟʜʝʣʝʥ 

ʮʠʬʝʨʙʣʘʪ? 

ʇʨʦʩʠʪ ʩʨʘʚʥʠʪʴ 

ʜʨʝʚʥʝʝ 

ʠʟʦʙʨʘʞʝʥʠʝ  

ʠ ʩʦʚʨʝʤʝʥʥʳʡ 

ʠʝʨʦʛʣʠʬ, ʫʛʘʜʘʪʴ 

ʠʭ ʟʥʘʯʝʥʠʝ. 

ɺʦʧʨʦʩ: ɸ ʝʩʣʠ 

ʩʦʝʜʠʥʠʪʴ ʠʭ  

ɿʘʧʠʩʳʚʘʶʪ 

ʠʝʨʦʛʣʠʬʳ  

ʚ ʦʧʨʝʜʝʣʝʥʥʦʡ 

ʧʦʩʣʝʜʦʚʘʪʝʣʴʥ

ʦʩʪʠ. 

ɿʘʧʦʣʥʷʶʪ 

ʪʘʙʣʠʮʳ  

ʩ ʥʘʟʚʘʥʠʝʤ 

ʤʝʩʷʮʝʚ. 

ɿʘʧʠʩʳʚʘʶʪ 

ʜʘʪʳ  

ʩ ʧʦʤʦʱʴʶ 

ʠʝʨʦʛʣʠʬʦʚ. 

ʇʨʦʛʦʚʘʨʠʚʘʶʪ 

ʩʣʦʚʘ ʚʩʝʤ 

ɿʘʧʠʩʠ  

ʚ ʪʝʪʨʘʜʠ. 

ʋʩʚʦʝʥʠʝ 

ʥʦʚʳʭ 

ʟʥʘʥʠʡ. 

ʆʩʤʳʩʣʝʥ

ʠʝ.  



BIULETYN METODYCZNY nr 2 (43) 2020/2021 
  

 

    132 

ʩ ʮʠʬʨʘʤʠ, ʯʪʦ 

ʧʦʣʫʯʠʪʩʷ? 

ʇʨʦʩʠʪ ʟʘʧʠʩʘʪʴ 

ʜʘʪʫ. 

ʢʣʘʩʩʦʤ ʚʩʣʝʜ 

ʟʘ ʫʯʠʪʝʣʝʤ. 

V.  ʉʘʤʦʩʪʦʷʪʝʣʴʥʘʷ 

ʨʘʙʦʪʘ ʚ ʛʨʫʧʧʘʭ.  

12 ʤʠʥʫʪ 

ʇʦʢʘʟʳʚʘʝʪ 

ʧʨʝʟʝʥʪʘʮʠʶ, 

ʨʠʩʫʥʢʠ, ʩʠʤʚʦʣʳ, 

ʢʘʨʪʠʥʫ ʚ ʩʪʠʣʝ 
ɻʦʭʫʘ, ʢʦʨʦʪʢʠʡ 

ʬʨʘʛʤʝʥʪ 

ʚʠʜʝʦʨʦʣʠʢʘ ʩ 

ʪʘʥʮʝʤ çʇʘʚʣʠʥè. 

ʇʨʦʩʠʪ ʩʣʦʞʠʪʴ 

ʧʘʣʴʮʳ, ʢʘʢ 

ʧʦʢʘʟʘʥʦ ʥʘ 

ʨʠʩʫʥʢʝ. 

ʈʘʟʜʘʝʪ ʤʘʪʝʨʠʘʣʳ 

ʜʣʷ ʠʟʛʦʪʦʚʣʝʥʠʷ 

ʩʠʤʚʦʣʘ. 

 

ʋʛʘʜʳʚʘʶʪ 

ʠʝʨʦʛʣʠʬʳ ʧʦ 

ʠʟʦʙʨʘʞʝʥʠʶ. 

ɿʥʘʢʦʤʷʪʩʷ ʩ 

ʩʠʤʚʦʣʦʤ 

ʫʩʧʝʭʘ ʠ 

ʧʨʦʮʚʝʪʘʥʠʷ. 

ʉʢʣʘʜʳʚʘʶʪ 
ʧʘʣʴʮʳ 

(ɼʚʠʞʝʥʠʝ ʨʫʢ 

ʠ ʩʣʦʞʝʥʠʝ 

ʧʘʣʴʮʝʚ, ʯʪʦʙʳ 

ʧʦʣʫʯʠʣʩʷ 

ʩʠʤʚʦʣ, 

ʠʩʧʦʣʴʟʫʝʤʳʡ 

ʚ ʪʘʥʮʝ). 

ʀʟʛʦʪʘʚʣʠʚʘʶʪ 

ʚ ʛʨʫʧʧʘʭ 

ʩʠʤʚʦʣ ʠʟ 
ʙʫʤʘʛʠ (ʥʘ 

ʚʳʙʦʨ)  

ɺʳʧʦʣʥʝʥ

ʠʝ 

ʟʘʜʘʥʠʡ. 

ʊʨʝʥʠʨʦʚʢ

ʘ ʧʘʣʴʮʝʚ 

ʀʟʛʦʪʦʚʣʝ

ʥʠʝ 

ʩʠʤʚʦʣʘ 

ʠʟ ʙʫʤʘʛʠ. 

VI. ɿʘʢʨʝʧʣʝʥʠʝ 

ʠʟʫʯʝʥʥʦʛʦ 

ʤʘʪʝʨʠʘʣʘ 
8 ʤʠʥʫʪ 

ɿʘʜʘʝʪ ʚʦʧʨʦʩʳ: 

ʂʘʢ ʦʙʦʟʥʘʯʘʝʪʩʷ 

ʜʘʪʘ, ʥʘʟʚʘʥʠʷ 

ʤʝʩʷʮʝʚ, ʢʘʢʦʡ 

ʩʠʤʚʦʣ ʫʩʧʝʭʘ ʚ 

ʢʠʪʘʡʩʢʦʡ 

ʪʨʘʜʠʮʠʠ, ʩ ʢʘʢʠʤ 
ʯʠʩʣʦʤ ʩʚʷʟʘʥ, ʢʘʢ 

ʠʩʧʦʣʴʟʫʝʪʩʷ ʚ 

ʙʳʪʫ? 

ʆʪʚʝʯʘʶʪ  

ʥʘ ʚʦʧʨʦʩʳ 

ɿʘʧʠʩʠ  

ʚ ʪʝʪʨʘʜʠ. 
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VII. ʈʝʬʣʝʢʩʠʚʥʦ-

ʦʮʝʥʦʯʥʳʡ ʵʪʘʧ. 

5 ʤʠʥʫʪ 

ʇʨʦʩʠʪ ʧʦʢʘʟʘʪʴ 

ʠʟʛʦʪʦʚʣʝʥʥʳʝ 

ʩʠʤʚʦʣʳ. 

ʉʧʨʘʰʠʚʘʝʪ, ʢʘʢ 

ʠʩʧʦʣʴʟʦʚʘʪʴ ʵʪʦʪ 

ʩʠʤʚʦʣ. 

ʆʮʝʥʠʚʘʝʪ ʨʘʙʦʪʫ 

ʥʘ ʫʨʦʢʝ. 

ʇʦʢʘʟʳʚʘʶʪ 

ʠʟʛʦʪʦʚʣʝʥʥʳʝ 

ʩʠʤʚʦʣʳ. 

ʆʪʚʝʯʘʶʪ ʥʘ 

ʚʦʧʨʦʩʳ 

ʆʮʝʥʠʚʘʥ

ʠʝ 

ʚʳʧʦʣʥʝʥ

ʥʳʭ 

ʟʘʜʘʥʠʡ 

VIII . ʀʥʬʦʨʤʘʮʠʷ ʦ 

ʜʦʤʘʰʥʝʤ ʟʘʜʘʥʠʠ 

(ʢʦʤʤʝʥʪʠʨʦʚʘʥʠʝ), 

ʚʳʩʪʘʚʣʝʥʠʝ ʦʮʝʥʦʢ 

ʟʘ ʫʨʦʢ. 

4 ʤʠʥʫʪ 

ɼʘʝʪ ʫʩʪʘʥʦʚʢʫ ʥʘ 

ʪʦ, ʢʘʢ ʠʟʛʦʪʦʚʠʪʴ 

ʢʘʣʝʥʜʘʨʴ. 

ɻʦʚʦʨʠʪ 

ʧʦʞʝʣʘʥʠʝ ʥʘ 2020 

ʛʦʜ: çʋʩʧʝʭʘ ʠ 

ʧʨʦʮʚʝʪʘʥʠʷ!è   

 

ʇʨʦʚʦʜʠʪ 
ʪʨʘʜʠʮʠʦʥʥʦʝ 

ʧʨʦʱʘʥʠʝ ʚ ʢʦʥʮʝ 

ʫʨʦʢʘ. 

̙ ǂ

ǂʋʨʦʢ 

ʟʘʢʦʥʯʝʥ, ʩʧʘʩʠʙʦ 

ʟʘ ʨʘʙʦʪʫ, ʜʦ 

ʩʚʠʜʘʥʠʷ! 

ʇʨʝʜʣʘʛʘʶʪ 

ʩʚʦʡ ʚʘʨʠʘʥʪ 

ʠʟʛʦʪʦʚʣʝʥʠʷ 

ʢʘʣʝʥʜʘʨʷ. 

ʇʦʚʪʦʨʷʶʪ ʟʘ 

ʫʯʠʪʝʣʝʤ 

ʧʦʞʝʣʘʥʠʝ ʥʘ 

2020 ʛʦʜ: 

çʋʩʧʝʭʘ ʠ 

ʧʨʦʮʚʝʪʘʥʠʷ!è   

 

ɻʦʚʦʨʷʪ 

ʪʨʘʜʠʮʠʦʥʥʦʝ 
ʧʨʦʱʘʥʠʝ ʚ 

ʢʦʥʮʝ ʫʨʦʢʘ. 

Ǎ ǂ

Ǎ ǂ 

ʋʯʠʪʝʣʴ, 

ʩʧʘʩʠʙʦ! 

ʫʯʠʪʝʣʴ, ʜʦ 

ʩʚʠʜʘʥʠʷ! 

ɼʦʤʘʰʥʷʷ 

ʨʘʙʦʪʘ. 
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*  

ʉʣʦʚʘ ʫʯʠʪʝʣʷ: ɺʩʝʤ ʟʜʨʘʚʩʪʚʫʡʪʝ! ʅʘʯʠʥʘʝʤ ʫʨʦʢ҉ Ȃ

ʂʠʪʘʡʩʢʠʡ ʷʟʳʢ, ʢʘʢ ʠ ʣʶʙʦʡ ʜʨʫʛʦʡ ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ, ʠʩʧʦʣʴʟʫʝʪʩʷ 

ʢʘʢ ʠʥʩʪʨʫʤʝʥʪ ʨʘʟʚʠʪʠʷ ʚʥʠʤʘʥʠʷ, ʣʦʛʠʢʠ ʠ ʦʙʨʘʟʥʦʛʦ ʤʳʰʣʝʥʠʷ. 

ʉʝʛʦʜʥʷ ʤʳ ʩ ʚʘʤʠ ʫʙʝʜʠʤʩʷ, ʯʪʦ ʢʠʪʘʡʩʢʠʡ ʷʟʳʢ ʤʦʞʝʪ ʙʳʪʴ ʝʱʸ 

ʠʩʪʦʯʥʠʢʦʤ ʚʜʦʭʥʦʚʝʥʠʷ ʠ ʪʚʦʨʯʝʩʪʚʘ. ɼʣʷ ʵʪʦʛʦ ʥʝʦʙʭʦʜʠʤʦ 

ʚʳʧʦʣʥʠʪʴ ʟʘʜʘʥʠʷ. 

ɿʘʜʘʥʠʷ ʫʯʝʥʠʢʘʤ: 

1. ʉʨʘʚʥʠʪʝ ʠʟʦʙʨʘʞʝʥʠʷ ʠʝʨʦʛʣʠʬʦʚ ʠ ʦʧʨʝʜʝʣʠʪʝ, ʯʪʦ ʵʪʠ 

ʠʝʨʦʛʣʠʬʳ ʤʦʛʫʪ ʦʙʦʟʥʘʯʘʪʴ? 

   

 (ʀʝʨʦʛʣʠʬʳ ʦʙʦʟʥʘʯʘʶʪ ʮʠʬʨʳ 1, 2, 3) 

2. ɿʘʧʦʣʥʠʪʝ ʪʘʙʣʠʮʫ ʮʠʬʨʳ ʚ ʧʦʨʷʜʢʝ ʚʦʟʨʘʩʪʘʥʠʷ 1-12 : 

      

1 2 3 4 5 6 

      

7 8     

 

3. ʆʙʦʟʥʘʯʝʥʠʝ ʮʠʬʨ ʥʘ ʧʘʣʴʮʘʭ(ʨʘʟʤʠʥʢʘ, ʪʨʝʥʠʨʦʚʢʘ). 
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4. ɿʘʜʘʥʠʝ ʫʯʝʥʠʢʘʤ: ʇʦʩʤʦʪʨʠʪʝ ʥʘ ʠʟʦʙʨʘʞʝʥʠʷ ï ʜʨʝʚʥʝʝ 

ʠʟʦʙʨʘʞʝʥʠʝ ʠ ʩʦʚʨʝʤʝʥʥʳʡ ʠʝʨʦʛʣʠʬ, ʦʧʨʝʜʝʣʠʪʝ ʠʭ ʟʥʘʯʝʥʠʷ  

(ʆʪʚʝʪ: ʤʝʩʷʮ ʠʣʠ ʣʫʥʘ, ʩʦʣʥʮʝ ʠʣʠ ʜʝʥʴ). 

ɼʨʝʚʥʝʝ ʠʟʦʙʨʘʞʝʥʠʝ ʉʦʚʨʝʤʝʥʥʳʡ ʠʝʨʦʛʣʠʬ 

  

  

 

5. ɿʘʜʘʥʠʝ ʫʯʝʥʠʢʘʤ: ɿʘʧʦʣʥʠʪʝ ʪʘʙʣʠʮʫ ʥʘʟʚʘʥʠʡ ʤʝʩʷʮʝʚ. 

      

ʷʥʚʘʨʴ ʬʝʚʨʘʣʴ ʤʘʨʪ    

      

      

 

6. ɿʘʜʘʥʠʝ ʫʯʝʥʠʢʘʤ: ʅʘʧʠʰʠʪʝ ʜʘʪʫ (ʢʦʤʤʝʥʪʘʨʠʡ: ʚ ʢʠʪʘʡʩʢʦʤ 

ʟ̫ʳʢʝ ʩʥʘʯʘʣʘ ʧʠʰʝʪʩʷ ʙʦʣʴʰʝʝ, ʟʘʪʝʤ ʤʝʥʴʰʝʝ, ʪʦ ʝʩʪʴ 

ʩʥʘʯʘʣʘ ï ʥʘʟʚʘʥʠʝ  ʤʝʩʷʮʘ, ʘ ʧʦʪʦʤ ï ʯʠʩʣʦ ):  ʥʘʧʨʠʤʝʨ, 

 ʬʝʚʨʘʣʴ, 10 ʯʠʩʣʦ̃. 

7. ɺʦʧʨʦʩʳ ʫʯʝʥʠʢʘʤ: ʂʘʢ ʚʳ ʜʫʤʘʝʪʝ, ʯʪʦ ʦʙʦʟʥʘʯʘʝʪ ʯʠʩʣʦ 12? 

ʀ ʛʜʝ ʵʪʦ ʯʠʩʣʦ ʚʩʪʨʝʯʘʝʪʩʷ ʚ ʥʘʰʝʡ ʞʠʟʥʠ? (ʂʦʤʤʝʥʪʘʨʠʡ: 12 

ï ʩʠʤʚʦʣ  ʫʩʧʝʭʘ ʠ ʩʦʚʝʨʰʝʥʩʪʚʘ. ʄʝʩʷʮʝʚ ʚ ʛʦʜʫ ï 12. 

ʎʠʬʝʨʙʣʘʪ ʨʘʟʜʝʣʸʥ ʥʘ 12 ʯʘʩʪʝʡ. ʉʪʦʣ ʫʩʧʝʰʥʳʭ ʣʶʜʝʡ 

ʥʘʢʨʳʚʘʝʪʩʷ ʥʘ 12 ʧʝʨʩʦʥ).  
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ɿʘʜʘʥʠʝ ʫʯʝʥʠʢʘʤ: ʆʪʛʘʜʘʡʪʝ ʠʝʨʦʛʣʠʬ. ʇʦ ʠʝʨʦʛʣʠʬʫ 

ʜʦʛʘʜʘʡʪʝʩʴ, ʯʪʦ ʵʪʦ? 

ɺʦʧʨʦʩ: ʯʪʦ ʵʪʦ? 

 

 
ʆʪʚʝʪ: ʠʝʨʦʛʣʠʬ çʧʪʠʮʘè. 

ʆʪ ʨʠʩʫʥʢʘ ʢ ʠʝʨʦʛʣʠʬʫ. 

 
 

 

 

8. ɺʦʧʨʦʩʳ: ʂʘʢʘʷ ʧʪʠʮʘ ʩʯʠʪʘʝʪʩʷ ʩʠʤʚʦʣʦʤ ʢʨʘʩʦʪʳ ʠ ʫʩʧʝʭʘ? 

ʏʝʡ ʭʚʦʩʪ ʠʟʦʙʨʘʞʘʝʪʩʷ ʩ 12 ʧʝʨʴʷʤʠ? 
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ʂʦʤʤʝʥʪʘʨʠʡ: ʚ ʢʠʪʘʡʩʢʦʡ ʢʫʣʴʪʫʨʝ, ʚ ʯʘʩʪʥʦʩʪʠ, ʚ ʠʟʦʙʨʘʟʠʪʝʣʴʥʦʤ 

ʠʩʢʫʩʩʪʚʝ ï ʚ ʞʠʚʦʧʠʩʠ  ɻʦʭʫʘ ( ) ʧʨʠʥʷʪʦ ʠʟʦʙʨʘʞʘʪʴ ʵʢʟʦʪʠʯʝʩʢʠʭ 

ʧʪʠʮ (ʧʘʚʣʠʥʦʚ). ʇʘʚʣʠʥ̂ ̃- ʩʠʤʚʦʣ ʢʨʘʩʦʪʳ ʠ ʫʩʧʝʭʘ. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

9. ʂʦʤʤʝʥʪʘʨʠʡ: ʇʘʚʣʠʥ -  ʵʣʝʤʝʥʪ ʜʝʢʦʨʘ (ʯʘʩʦʚ, ʢʘʣʝʥʜʘʨʝʡ). 

ʕʪʦ ʩʠʤʚʦʣʠʯʝʩʢʦʝ ʧʦʞʝʣʘʥʠʝ ʫʩʧʝʭʘ ʠ ʩʦʚʝʨʰʝʥʩʪʚʘ. 
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10. ɿʘʜʘʥʠʝ ʫʯʝʥʠʢʘʤ: ʩʣʦʞʠʪʴ ʧʘʣʴʮʳ (ʧʦʚʪʦʨʠʪʴ ʜʚʠʞʝʥʠʷ) 

ʂʦʤʤʝʥʪʘʨʠʡ: ʇʣʘʩʪʠʢʘ ʨʫʢ çʇʘʚʣʠʥè ʠʩʧʦʣʴʟʫʝʪʩʷ ʚ ʪʘʥʮʝ, 

ʠʤʠʪʠʨʫʝʪʩʷ ʜʚʠʞʝʥʠʝ ʧʪʠʮʳ. 

 
 

 

11. ɿʘʜʘʥʠʝ ʫʯʝʥʠʢʘʤ: ʀʟʛʦʪʦʚʠʪʴ ʩʠʤʚʦʣ ʫʩʧʝʭʘ ʠ ʢʨʘʩʦʪʳ ʠʟ 

ʙʫʤʘʛʠ (ʧʦ ʛʨʫʧʧʘʤ), ʠʩʧʦʣʴʟʫʷ ʰʘʙʣʦʥ. ɺʨʝʤʷ ʦʛʨʘʥʠʯʝʥʦ. 

 ʂʦʤʤʝʥʪʘʨʠʡ: ɺʳʨʝʟʘʥʠʝ ʠʟ ʙʫʤʘʛʠ ï ʥʘʮʠʦʥʘʣʴʥʦʝ 

ʠʩʢʫʩʩʪʚʦ. 

 

ʐʘʙʣʦʥ1. 
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ʐʘʙʣʦʥ2. 

 

 

 

12. ʐʘʙʣʦʥ ʢʘʣʝʥʜʘʨʷ ʫʩʧʝʰʥʳʭ ʜʝʣ ʩ ʧʦʞʝʣʘʥʠʝʤ ʥʘ 2020 ʛʦʜ. 

ʋʩʧʝʭʘ ʠ ʧʨʦʮʚʝʪʘʥʠʷ!   

https://drive.google.com/file/d/1MgXFvHvE3uZ95RPT43d

D7m9ev87tdFvh/view?usp=sharing 

ʈʦʤʘʰʢʝʚʠʯ ɺʝʥʝʨʘ ʈʠʥʘʪʦʚʥʘ 
 

https://drive.google.com/file/d/1MgXFvHvE3uZ95RPT43dD7m9ev87tdFvh/view?usp=sharing
https://drive.google.com/file/d/1MgXFvHvE3uZ95RPT43dD7m9ev87tdFvh/view?usp=sharing
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KATARZYNA  MUSZALIK  

 

Gebªude in der Stadt. 

 

 

 

 

Katarzyna Muszalik 

Szkoğa Podstawowa w Rogowie, Polen 

Lernmaterial f¿r den Fernunterricht   

Thema: Gebªude in der Stadt. 

Unterricht sdauer: 45 Minuten  

Unterrichtsmethoden und ïtechniken: Brainstorming, Arbeit mit  Bildern, 

interaktive ¦bungen  

Arbeitsform: Einzelarbeit  

Stundenziele : Verbesserung der Kommunikationsfªhigkeit  

im Deutschunterricht,  im Bereich ñReisen und Touristik: Orientierung  

im Gebietò 

Teilziele:  

¶ der Sch¿ler verf¿gt ¿ber einen einfachen Wortschatz, der es ihm 

ermºglicht, sich verstªndlich im Bereich ñReisen und Touristik: 

Orientierung im Gebietò auszudr¿cken; I.8  

¶ der Sch¿ler versteht einfache m¿ndliche  uÇerungen,er reagiert  

auf Anweisungen; II. 1 

¶ der Sch¿ler reagiert m¿ndlich in typischen Situationen, er erhªlt 

Informationen und fragt gezielt nach; VI.3 

¶ der Sch¿ler nutzt die Informationstechnologie; XII  
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I.  EINSTIEGSPHASE 
 

1. Begr¿Çung und organisatorische Aktivitªten. Die Lernziele werden  

den Sch¿lern bekannt gegeben. 

 

2. Einf¿hrung in das Thema. Der Lehrer fragt die Sch¿ler nach typischen 

Gebªuden in der Stadt ï Brainstorming. 

 

 

 

 

 

 

 

 

II.  ERARBEITUNGSPHASE 

 

1. Der Lehrer erweitert den Wortschatz im Bereich ñGebªude in der Stadtò 

anhand der multimedialen Prªsentation.   

 

https://www.slideshare.net/varillo/gebude-in-der-stadt 

Wªhrend der Prªsentation wird die Aussprache ge¿bt. Der Lehrer stellt 

einfache Fragen z.B. Was kannst du in der Apotheke kaufen? Was machen 

die Kinder im Park. 

3. Das unten angef¿hrte Material ist eine Einf¿hrung zur ¦bungsphase und 

bietet eine ¦bung zur Wort ï Bild ï Zuordnung. ( Erste ¦bung auf der Seite) 

 https://www.lehrerlenz.de/was_gibt_es_in_der_stadt.html 

4. Die Sch¿ler machen eine grammatische ¦bung. Sie sollen f¿r jedes 

angegebene Substantiv den richtigen Artikel wªhlen.  

http://christian.dehlinger.pagesperso-

orange.fr/ictavagnacco/Test_6.1/inderstadt.htm 

AnschlieÇend folgt eine gemeinsame Besprechung der Aufgabe. 

Gebªude in der Stadt 

https://www.slideshare.net/varillo/gebude-in-der-stadt
https://www.lehrerlenz.de/was_gibt_es_in_der_stadt.html
http://christian.dehlinger.pagesperso-orange.fr/ictavagnacco/Test_6.1/inderstadt.htm
http://christian.dehlinger.pagesperso-orange.fr/ictavagnacco/Test_6.1/inderstadt.htm
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5. Die Sch¿ler werden mit der typischen Frage nach dem Weg vertraut 

gemacht. Der Lehrer erklªrt die entsprechende grammatische Regel 

(Prªposition mit dem Dativ). 

 

DER    DIE           DAS  

 

 

 

 

 

Anhand des Bildes wird das Fragenstellen ge¿bt:                                                                

Wie komme ich zu ééééé.? 

 

III.  AUSWERTUNGSPHASE 

1. Als Zusammenfassung des Unterrichts wªhlt und erledigt der Sch¿ler  

wenigstens eine von den angegebenen interaktiven ¦bungen. Weitere 

¦bungen werden f¿r eine Hausaufgabe bestimmt. 

Wie komme 

ich zum 

Bahnhof? 

 

Wie 

komme ich 

zur 

Apotheke? 

 

Wie 

komme ich 

zum Kino? 
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https://wordwall.net/pl/resource/2700212/niemieckim/objekte-der-stadt 

https://wordwall.net/pl/resource/2054924/objekte-der-stadt-wiederholung 

https://www.lehrerlenz.de/wohin_gehst_du.html 

http://akadaf.com/HotPot/Kapitel02/Orte.htm 

http://akadaf.com/HotPot/Kapitel02/orientierung.htm 

2. Die Sch¿ler nehmen eine individuelle Selbsteinschªtzung ihres Wissens 

und ihrer Fªhigkeiten vor. Der Lehrer bespricht die Fragebogenergebnisse. 

 J 50% L 

Ich kann wenigstens 10 Objekte in der Stadt 

nennen.   

   

Ich kann eine Frage stellen: ĂWie komme ich 

zu éé.ò 

   

Ich verstehe die grammatische Regel: 

Gebrauch der Prªposition ñzuò mit dem Dativ 

   

 

3. Unterrichtsabschluss und Abschied. 

 

 

 

 

 

 

 

 

https://wordwall.net/pl/resource/2700212/niemieckim/objekte-der-stadt
https://wordwall.net/pl/resource/2054924/objekte-der-stadt-wiederholung
https://www.lehrerlenz.de/wohin_gehst_du.html
http://akadaf.com/HotPot/Kapitel02/Orte.htm
http://akadaf.com/HotPot/Kapitel02/orientierung.htm
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KATARZYNA MUSZALIK  

 

 Wie komme ich zum Bahnhof? 

 

 

 

Katarzyna Muszalik                                                                                                                                                      

Szkoğa Podstawowa w Rogowie, Polen 

Lernmaterial f¿r den Fernunterricht   

Thema: Wie komme ich zum Bahnhof? 

Unterrichtsdauer: 45 Minuten                                                              

Unterrichtsmethoden und -techniken: Film- und Videoarbeit, Arbeit  

mit Bildkarteien, Assoziogramme                 

Arbeitsform:  Einzelarbeit                                                                                                                   

Stundenziele : Der Sch¿ler festigt den Wortschatz von der letzten Stunde 

zum Thema: Objekte in der Stadt, er lernt typische Wendungen f¿r  

die Wegbeschreibung und gebraucht sie in eigenen  uÇerungen.                                                                                

Teilziele:   

¶ der Sch¿ler verf¿gt ¿ber einen einfachen Wortschatz, der es ihm 

ermºglicht, sich verstªndlich im Bereich ñReisen und Touristik: 

Orientierung im Gebietò auszudr¿cken. I.8  

¶ der Sch¿ler versteht einfache m¿ndliche  uÇerungen,er reagiert  

auf Anweisungen. II. 1 

¶ der Sch¿ler versteht einfache m¿ndliche  uÇerungen,er findet  

in  uÇerungen bestimmte Informationen. II. 5 

¶ der Sch¿ler verarbeitet einen einfachen Text m¿ndlich und schriftlich; 

der Sch¿ler gibt in einer Fremdsprache Informationen wieder,  
die in audiovisuellen Materialien (z.B. Filmen, Werbung) enthalten sind. 

VIII.1  

¶ der Sch¿ler f¿hrt Selbstbeurteilung durch und wendet Techniken 

selbststªndigen Arbeitens an der Sprache an. 10 
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I.  EINSTIEGSPHASE 
 

 

1. Begr¿Çung und organisatorische Aktivitªten. Die Lernziele werden  

den Sch¿lern bekannt gegeben. 

 

2. Wiederholungs- und Festigungs¿bungen. 

Die Sch¿ler ordnen Worte den entsprechenden Objekten zu.  

https://wordwall.net/pl/resource/911221/niemieckim/der-stadt 

https://wordwall.net/pl/resource/614390/niemieckim/der-stadt 

 

II.  ERARBEITUNGSPHASE 

 

1. . Einf¿hrung in das neue Thema. Der Lehrer prªsentiert in Form eines 

Films eine typische Alltagssituation: Fragen nach dem Weg zum 

Goetheplatz. 

https://www.youtube.com/watch?v=ZHt98_EJNUA 

2. Der Lehrer fragt die Sch¿ler, welche Wendungen sie sich aus dem kurzen 

Film gemerkt haben. 

 

  

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

https://wordwall.net/pl/resource/911221/niemieckim/der-stadt
https://wordwall.net/pl/resource/614390/niemieckim/der-stadt
https://www.youtube.com/watch?v=ZHt98_EJNUA
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3. Die Sch¿ler werden mit dem neuen Wortschatz bekannt gemacht. 

Sie malen in ihren Heften Assoziogramme. (bzw. drucken sie aus) 

Multimediale Prªsentation:  

https://www.slideshare.net/paulo150a/wegbeschreibung   

 

 

Gehen Sie  

 

https://www.slideshare.net/paulo150a/wegbeschreibung
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¿ber die Br¿cke   ¿ber den Marktplatz 

  

 an der Ampel        an der Kreuzung 
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5. Interaktive ¦bungen. Die Sch¿ler lesen kurze Anweisungen und ordnen 

sie dem entsprechenden Bild zu. 

https://wordwall.net/pl/resource/5894210/wegbeschreibung 

https://wordwall.net/pl/resource/5590048/wegbeschreibung-wortspeicher-i 

6. Herr Schmidt besuchte den Zoo und hat vor  zum Schwimmbad zu gehen. 

Er informiert sich ¿ber den Weg in einer Tourist - Information. 

Die Sch¿ler schauen sich den Stadtplan an und ergªnzen den Dialog  

mit fehlenden Informationen. 

 

Wªhrend  der ¦bung darf den Sch¿lern Hilfswortschatz bereitgestellt 
werden. 

 

 StraÇe                  Park                  links                  Hilfe              komme                 

Kreuzung             weit                   ¿ber                   geradeaus      in                           

 
 

 

 

 

 

 

https://wordwall.net/pl/resource/5894210/wegbeschreibung
https://wordwall.net/pl/resource/5590048/wegbeschreibung-wortspeicher-i
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Herr Schmidt:  Guten Tag. Entschuldigung, ich brauche Hilfe. 

Eine Frau:  Guten Tag. Wie kann ich Ihnen helfen? 

Herr Schmidt:  Wie éééééééééé ich zum Schwimmbad?                     

Ist das weit? 

Eine Frau: Leider ist das Schwimmbad nicht in der Nªhe. Der Weg ist aber 

ganz einfach. Wir sind jetzt  éééééééééé der SchillerstraÇe.                 

Sehen Sie? 

Herr Schmidt:  Ja. 

Eine Frau: Gehen Sie zuerst die SchillerstraÇe éééééééé bis zur 

Kreuzung.  An der Kreuzung gehen Sie éééééééé  
in die BismarckstraÇe. Gehen Sie 200 Meter geradeaus bis zum Marktplatz, 

dann weiter éééééééé den Markplatz in die FuÇgªngerzone. Gehen 

Sie die erste éééééééé rechts, das ist die KantstraÇe. Spªter gehen 

Sie an der Kirche und am  éééééééé vorbei.  

Das  éééééééé ist am Ende der StraÇe. 

Herr Schmidt:  Danke f¿r die éééééééé 

Eine Frau: Gerne. Das ist nicht éééééééé von hier. 

Herr Schmidt:  Auf Wiedersehen. 

Eine Frau: Auf Wiedersehen. 

 

III.  AUSWERTUNGSPHASE 

1. Die Sch¿ler machen eine ¦bung, welche das Wissen im Bereich Lexik und 

Grammatik ¿berpr¿ft. 

https://wordwall.net/pl/resource/1460499/niemieckim/wegbeschreibung 

2. Hausaufgabe. Anhand des im Unterricht vorgestellten Stadtplans 

erarbeiten die Sch¿ler einen Dialog, in dem sie den Weg vom Bahnhof zum 

Krankenhaus schriftlich beschreiben. 

                                                                                                                              

 

 

 

 

 

 

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΦΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ

https://wordwall.net/pl/resource/1460499/niemieckim/wegbeschreibung
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3. Fragebogen zur Pr¿fung der Unterrichtsqualitªt. 

 Stimmt gar 
nicht 

Stimmt 
teilweise 

Stimmt 
ganz genau 

Der Lehrer hªlt es f¿r wichtig, 

dass wir wirklich etwas lernen. 

   

Ich habe viel im Unterricht 
verstanden und gelernt. 

   

Ich kann mit einfachen Worten 
den Weg beschreiben. 

   

 

 - positive R¿ckmeldungen geben dem Lehrer eine positive Motivation  

f¿r seinen weiteren Unterricht 

- negative R¿ckmeldungen sollten eine Verªnderung des eigenen 

Unterrichtshandelns bewirken  

4. Unterrichtsabschluss und Abschied 
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KATARZYNA MUSZAL IK  

 

 Rund um die Kontinente. 

 

 

 

Katarzyna Muszalik  

Szkoğa Podstawowa w Rogowie, Polen 

Lernmaterial f¿r den Fernunterricht  

Thema: Rund um die Kontinente.  

Unterrichtsdauer: 45 Minuten  

Unterrichtsmethoden: audiolinguale Methode, interaktive  

und edukative Spiele, Nachahmung (individuell)  

Stundenziele : Vermittlung der landeskundlichen Kenntnisse  

im Fremdsprachenunterricht, Enwicklung der Lesetechniken 

Teilziele:  

¶ der Sch¿ler verf¿gt ¿ber einen einfachen Wortschatz, der es ihm 

ermºglicht, sich verstªndlich im Bereich ñdie Welt der Naturò 

auszudr¿cken. I.12 

¶ der Sch¿ler versteht einfache m¿ndliche  uÇerungen,er findet  

in  uÇerungen bestimmte Informationen. II. 5 

¶ der Sch¿ler versteht einfache schriftliche  uÇerungen,er findet im Text 
bestimmte Informationen. III.4 

¶ der Sch¿ler verarbeitet einen einfachen Text m¿ndlich und schriftlich: 

gibt in einer Fremdsprache Informationen wieder, die in audiovisuellen 

Materialien enthalten sind. VIII.1 
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IV.  EINSTIEGSPHASE 
 

1. Begr¿Çung und organisatorische Aktivitªten. Die Lernziele werden  

den Sch¿lern bekannt gegeben. 

 

2. Die Sch¿ler hºren sich ein Lied an. Danach fragt der Lehrer, wor¿ber  

das Lied ¿berhaupt ist?  

3. Die Sch¿ler benennen die Kontinente, die sie sich gemerkt haben. 

 

https://www.youtube.com/watch?v=xeJUMRVAKVg 

 

 

 

 

 

 

 

 

 

 

 

V. ERARBEITUNGSPHASE 

 

1. Der Lehrer erweitert das geographische Wissen der Sch¿ler.                                                     

In der Zuordnungs¿bung wiederholen die Sch¿ler neue Wºrter und erfahren 

die Lage der Kontinente auf der Weltkarte. 

https://wordwall.net/pl/resource/3233319/kontinente 

2. Die Sch¿ler erhalten ein Arbeitsblatt mit den nummerierten Bildern. Ihre 

Aufgabe ist es, beim zweiten Abspielen des Liedes die gehºrten Wºrter  

(die Bilder) in die richtige Reihenfolge zu bringen. 

Kontinente 

https://www.youtube.com/watch?v=xeJUMRVAKVg
https://wordwall.net/pl/resource/3233319/kontinente
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1.   2.  3.           

  4.    5.      6.  

 

 7.          8.     9. 

 

10.  11.     
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4. Der Lehrer ¿bt gemeinsam mit den Sch¿lern das Lesen.  

Er wendet die Aufmerksamkeit ihrer Sch¿ler auf die richtige Aussprache  

der Diphthonge (ei/ie/au/eu). 

 

 

 

 

 

 

 

 

 

 

 

1.  

2.  

3.  

 

 

 

 
 

 

 

 

5. Die Aufgabe der Sch¿ler ist nun, die fehlenden Worte aus dem Lied 

herauszuhºren und in die entsprechenden Felder einzutragen. 

 

Die kleine Quak-Quak-Ente kennt alle Kontinente.  

Sie flog schon um die ganze Welt und hat uns von ihrem 

Flug erzªhlt. (Refrain) 

In Afrika, in Afrika da gehen Lºwen auf die Jagd ï  

- in Afrika, in Afrika scheint die Sonne jeden Tag. 

Refrain 

Amerika, Amerika, es ist fast alles grºÇer da ï Amerika, 

Amerika, drum blieb ich ein ganzes Jahr. 

Refrain 

In Asien, in Asien wªchst Reis auf Feldern weit und breit 

ï in Asien, in Asien da gibt es eine Regenzeit. 

Refrain 

Australien, Ozeanien, da lebt mein Freund ein Kªnguru ï 

- Australien, Ozeanien, seitdem bin ich da ab und zu. 

Refrain 

Europa, Europa, da mache ich gerne Pause ï Europa, 

Europa, da f¿hl ich mich zu Hause. 
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Die kleine Quak-Quak-               kennt alle Kontinente. Sie flog schon um  

die ganze      und hat uns von ihrem Flug erzªhlt.  

(Refrain) 

In Afrika, in Afrika da gehen          auf die Jagd ï in Afrika, in Afrika  

scheint die        jeden Tag. 

Refrain 

Amerika, Amerika, es ist fast alles groÇer da ï Amerika, Amerika, drum  

blieb ich ein ganzes      . 

Refrain 

In Asien, in Asien wªchst Reis auf Feldern weit und breit ï in Asien,  

in  

Asien da gibt es eine        zeit. 

Refrain 

Australien, Ozeanien, da lebt mein                  ein Kªnguru ï Australien,  

Ozeanien, seitdem bin ich da ab und zu. 

Refrain 

Europa, Europa, da mache ich gerne Pause ï Europa, Europa, da f¿hl ich 

 mich zu             
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VI.  AUSWERTUNGSPHASE 

1. Die Sch¿ler lesen kurze Aussagen. Anhand des im Unterricht angeeigneten 

Wissens markieren sie, ob die Aussage richtig (R) oder falsch (F) ist. 

SchlieÇlich werden die richtigen Antworten von dem Lehrer angegeben. 

ü In Amerika leben viele Kªngurus.    P F 

ü Ich wohne in Europa.    P F 

ü In Asien wªchst Reis auf Feldern.   P F 

2. Unterrichtsabschluss und Abschied. 

 

 
 

Katarzyna Muszalik 
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ROKSANA SOBINA  

 

Das kann ich schon.  

Grammatisch-lexikalische Wiederholung. Kapitel 1. 

 

 

 

 

Roksana Sobina, 

Deutschlehrerin,  

Zesp·ğ Szk·ğ nr 1 

w Wodzisğawiu ślŃskim, Polen 

Wiederholung mit Nearpod im Deutschunterricht 

 

Unterrichts¿berblick / Verlauf der Lektion 

Thema  DAS bin ich ï ich stelle mich vor. 

Wiederholung. 

Bildungsstufe II ï Grundschule 

Klasse / Alter 7  

Altersgruppe 13/14 Jahre 

Dauer 60 Minuten 

Schulfach Deutsch  

Kapitel / Bereich Wer bist du? 

Lehrwerk Maximal 1 

Das Niveau der Sprachkenntnisse A1 

 

Allgemeine Ziele des Unterrichts: Wiederholung des grammatischen  

und lexikalischen Materials aus dem Kapitel 1. 
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Spezifische Ziele des Unterrichts: 

 Sch¿lerleistungen in Bezug auf den 

Kernlehrplan.  

Der Sch¿ler:  

Punkte des Lehrplans 

1. kann jemanden begr¿Çen und sich 

verabschieden 

I.1, II.6 

2. kann sich vorstellen VI.1 

3. kann nach nach dem Wohlbefinden fragen I.11, VI.2 

4. kann nach dem Vor- und Nachnamen 

fragen und solche Informationen ¿ber sich 

selbst bereitstellen 

VI.1, VI.3 

 

5. kann nach dem Wohnort fragen und solche 

Informationen ¿ber sich selbst bereitstellen 

III.4 

 

6. kann nach Herkuft und Alter fragen und 

solche Informationen ¿ber sich selbst 

bereitstellen  

VI.1, XIII  

 

 

7. kann den Kontext der Anweisung 

definieren 

III. 3 

 

8. kann bestimmte Informationen im Text 

finden 

III.4 

 

Verlauf einer Unterrichtsstunde 

 

1. Einstieg 

 

Anwesenheitsliste, Vorstellung des Themas und der Ziele der Lektion. 

Prinzipien der Arbeit mit Nearpod. Nearpod funktioniert in zwei Modi: 

Lehrer-Modus oder Sch¿ler- Modus. Um eine Lektion zu gestalten, muss  

der Lehrer ein kostenloses Konto erstellen. Um am Unterricht teilzunehmen, 

braucht sich der Sch¿ler nicht anzumelden. Die Sch¿ler m¿ssen nur auf  

den Link klicken, der ihnen vom Lehrer zugeschickt wird. Der Lehrer steuert 

die Prªsentation und entscheidet, ob die Sch¿ler mit der nªchsten Folie oder 

mit der nªchsten interaktiven Seite fortfahren.  
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2. Umsetzung der Lektion 

Folie 1 

Die Sch¿ler klicken auf den Link, den ihnen der Lehrer schickt. Sie schreiben 

ihre Namen und klickenĂjoin Sessionò an.  

 

 

Folie 2 

 

Nach diesen Aktivitªten, sieht der Sch¿ler die erste Folie. Auf dieser Folie 

befindet sich das Deutsch-Klassenzimmer, das sich in unserer Schule 

befindet. In dieser Klasse lernen die Sch¿ler jeden Tag Deutsch. Dieses 

Klassenzimmer wurde von ehemaligen Sch¿lern im Rahmen des Projekts 

ĂDeutsch hat Klasseò entworfen.  
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Sch¿leransicht: 

 

 

Lehreransicht:  
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Folie 3 (Draw it) 

Wenn die ganze Klasse da ist, beginnt der Lehrer mit der Prªsentation.  

Im Rahmen der Sprachaufwªrmung befindet sich auf der nªchsten Folie  

ein Befehl: Male die deutsche Flage! Diese Aktivitªt bietet viele 

Mºglichkeiten. Die Sch¿ler erhalten eine Reihe von Zeichenwerkzeugen, mit 

denen sie zeichnen kºnnen. Wenn jemand fertig ist, soll er submit klicken. 

Der Lehrer sieht die Zeichnungen aller Kinder auf seinem Bildschirm.  

Er kann sie vergrºÇern, aber auch anderen Sch¿lern zeigen und als Beispiel 

geben.  

Sch¿leransicht: 

 

 

 

 

 

 

Lehreransicht: 
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Folie 4 (Poll ï Umfrage) 

Mit Aktivitªt Poll, sehen die Sch¿ler auf ihrem Bildschirm eine Frage:  

Was ist die Hauptstadt von Deutschland? Sie wªhlen eine von drei mºglichen 

Antworten. Das ist eine kurze Ergªnzung der letzten Aufgabe.  Der Lehrer 

fasst alles zusammen, erinnert die Sch¿ler an die deutschen Nationalfarben 

und (wenn es die Zeit erlaubt) kann ¿ber die wichtigsten Sehensw¿rdigkeiten 

Berlins erzªhlen.  

Folie 5,6 

Die folgenden Folien enthalten die Grundformen der Begr¿Çung  

und des Abschieds. Der Lehrer fragt die Sch¿ler nach der Bedeutung, 

gemeinsam ¿ben sie die Aussprache.  
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Folie 7 (Collaborate Board) 

Ein weiteres Element des Unterrichts ist die Arbeit auf der Grundlage  

des sogenannten Collaborate-Boards.  Die Sch¿ler sollten die Grundformen 

der Begr¿Çung und des Abschieds schreiben. Diese Aufgabe ist bei  

den Sch¿lern sehr beliebt, besonders weil sie die Aussagen ihrer Freunde 

liken kºnnen.  
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 Folie 8 

Die nªchste Folie enthªlt die Zahlen 0-12. Der Lehrer wiederholt die Zahlen 

mit den Sch¿lern und ¿berpr¿ft die Kenntnis der Zahlen 13-20.  

 

 

 

 

 

 

 

 

 

Folie 9 (Matching Pairs) 

Die nªchste Aufgabe besteht darin, die Zahlen zu Paaren zu kombinieren.  

In dieser Zeit wird auf dem Bildschirm des Lehrers ein Ergebnisbereich 

angezeigt. Er kann den Fortschritt der Sch¿ler und die Anzahl der von ihnen 

unternommenen Versuche beobachten.  



BIULETYN METODYCZNY nr 2 (43) 2020/2021 
  

 

    165 

Folie 10 

 

Diese Folie informiert die Sch¿ler dar¿ber, dass in den nªchsten Aktivitªten  

die Grammatik gefestigt wird. Der Lehrer erklªrt kurz, welche 

Grammatikpunkte wiederholt werden.   

 

Folie 11 

 

Der Lehrer wiederholt die Regeln der Konjugation von Verben. Zusammen 

mit den Sch¿lern konjugiert er einige regelmªÇige Verben.   
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Folie 12 (Time to climb ï quiz/gra) 

 

Um das Wissen ¿ber die Verbenkonjugation zu ¿berpr¿fen, ºffnet der Lehrer 

die nªchste Seite der vorgestellten Lektion. Diesmal erhalten die Sch¿ler  

ein Quiz zum Lºsen ï ein Rennen. Der Lehrer wªhlt den Ort des Rennens 

aus, fragt die Sch¿ler nach ihren Vorlieben und wªhlt dementsprechend eine 

der drei im Spiel verf¿gbaren Optionen aus: der Kosmos,  

die Unterwasserwelt oder der Himalaya. Die Sch¿ler wªhlen einen 

Spielercharakter und der Lehrer startet das Spiel. Die Sªtze mit L¿cken 

erscheinen nacheinander und die Sch¿ler sollen das richtig konjugierte Verb 

markieren. Diejenigen, die die Aufgabe korrekt lºsen, steigen auf den Gipfel 

hinauf. Der Sch¿ler, der am schnellsten das Quiz abgeschlossen hat, ist  

der Gewinner.   
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Folie 13 

Die nªchste Folie wiederholt den Satzbau. Der Lehrer erinnert an die Regeln 

f¿r den Bau eines Aussage- und eines Fragesatzes. Er erklªrt die Subjekt-

Prªdikat-Stellung im Satz.  
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Folie 14 (Draw it) 

Die nªchste Aufgabe besteht darin, das Prªdikat in den vorgestellten Sªtzen 

zu unterstreichen. Jeder Sch¿ler arbeitet selbststªndig. Der Lehrer hat  

die Mºglichkeit, seine Arbeit zu ¿berwachen, Fehler zu korrigieren und ihm 

zu helfen.  

Sch¿leransicht: 

 

Lehreransicht: 
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Folie 15 (Draw it) 

Die nªchste Aufgabe besteht darin, die Fragepronomen zu wiederholen.  

Die Sch¿ler arbeiten wieder mit der Aktivitªt Draw it. Sie m¿ssen  

die entsprechenden Fragepronomen mit dem Rest des Fragesatzes verbinden. 

Wie in den vorherigen Aufgaben, hat der Lehrer Einblick in die Arbeit  

der Sch¿ler und kann die Richtigkeit der Aufgabe kontrollieren. 

 

Sch¿leransicht: 
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3. Zusammenfassung und Auswertung 

 

Folie 16, 17 (Quiz) 

Quiz ist die letzte Aufgabe, die das bisher bekannte Wissen festigt. Es besteht 

aus sechs Fragen: 

- Wie heiÇt du? 

- Wie alt bist du? 

- Wer bist du? 

- Wo wohnst du? 

-Woher kommst du? 

- Wie gehtôs? 

Um das Quiz erfolgreich abzuschlieÇen, m¿ssen alle Fragen richtig 

beantwortet werden.  

 

Sch¿leransicht: 

 

Lehreransicht: 

 

 

 




